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ABSTRACT 

Described and evaluated are a series of mini programs 
for middle school gifted students developed through a cooperative 
effort by Browarjd Community College and the School Board of Browar^ 
County, Florida. A section on implementation of the project includes 
the goals and philosophy of th^^ program, and a review of the 
literature On gifted programs throughout the country. Provided are 
pre and post tests, summaries of student reactions, and discussions 
bj Instructors of t}i,e seven inin\ programs in the areas of astronomy, 
library, learning resources, psychology, art, self -concept , and 
commnnicat ions, reviewed is the dev^-=^lopment of the Broward County 
Gifted Program and of national, state, and county programs. Reported 
are results of surveys of participating students' and their parents; 
attitudes toward the program^ principals; interest in having their 
schools participate, and teachers* evaluations of workshops on the 
gifted. It is explained that the program was evaluated on the basis 
of pre ard post test scorers, student questionnaires, and parent 
questionnaires for 20 of the 40 students who participated in the 
pilot project; and that the project was found to be an effective 
v=^hicle for enhancing cognitive and affective characterisxics of 
gifted students. Appended are forms and corresp^ondenje pertaining to 
such'proaram aspects as evaluation, workshop prespnta tions and field 
trips. (L3) f 
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Documents acquired by EPIC include* many inforip.al unpubli'^hed 
materials not available from other sources. EPIC makes every effort 
-^o obtain th3 best copy available, nevertheless, items of marginal 
reproducibility are often encount^^^r^^^d and this affects the quality 
of the microfiche and hardcopy reproductions EPIC makes available 
via'the K^^IC Hocament Reproduction Service (EDPS) . EDPS is not 
responsible tor the Lju'^^i^-y ^-^^^ original document. Reproductions 
supplied by ZDV3 are ^he best that can be made from the original* 
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Inasmuch as Broward Community College was approached by the Principal 
of a middle school in the Broward County School System concerning 
the possibility of setting up a type of orientation program for the 
Gifted students in his school so that they might be helped to gain 
their potential in a more effective manner, the Broward Community 
College consented to begin a pilot program with this school. The 
project was an initial attempt to provide a diverse and systematically 
defined inter-institutional approach to enhancing the cognitive and 
affective domains of Gifted students. The aim of the project was to 
determine the effectiveness of the program with the intention of ex- 
pansion for the 1974-75 school year. It has been deteirmined that 
such a project could be effectively used with all middle school Gifted 
programs should appropriate financing measures be arranged between 
Broward Conmunity College and the School Board of Broward County, 
Florida. 
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INTRODUCTION 

Until recently, Broward County has had no designed proaram 
for the Gifted child at the secondary level except for the one 
begun at the Nova Complex as an experimental project funded by 
federal monies. Therefore, when the Broward Community College was 
approached by the Principal of a Middjie School in the county system 
concerning the possibility of setting up a type of orientation program 
for the Gifted students in his school, the College consented to begin 
a pilot program. 

A search of the literature revealed that while there were many 
varied programs for the Gifted in progress, more of the writing 
contained philosophies concerning the concept of Gifted and much 
of how these children should be treated and motivated, but not 

.<x\y of the writings contained specific projects^to be carried 
on to attain the ^oals as set forth in the philosophies. 

Based upon the testing and identification results of the Gifted 
children in the Olsen Middle School with whom the program would be 
concerned and the philosophy developed by the middle school as well 
as that of the Broward Community College, the following design was 
initiated as a pilot study. 

A series of seven mini programs was developed for Gifted 
students through a cooperative effort by staff from the Broward 
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Conwunity College and the School Board of Broward County, Florida. 
The mini projects included Astronomy (Planetarium), Learning 
Resources, Library, Art, Psychology, Self-concept ("Getting-To-Know- 
You"), and Mass Communications (Data Systems/Publications). 

Each project was offered once to the entire group of students 
during an intensive three-hour lime block. Six of the projects were 
held on the Broward- Conmunity College campus, and one, the Self- 
concept project, was heldnn the participating middle school. The 
project was an initial attempt to provide a diverse and systematically 
defined jnter-institutional approach to enhancing the cognitive and 
affective domains of Gifted students. The aim of the project was 
to determine the effectiveness of the n^ogram with the intention of 
expansion for the 1974-75 school year. 
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IMPLEMENTING MINI PROGRAMS FOR MIDDLE SCHOOL GIFTED STUDENTS: 
An Incer-institutional Project of Broward Cowrmnity College 
and the School Board of Broward County, Florida 

^ by: Carol Findley^ 

Identifying the Problem • ^ 

At the present time, 1973-74, except for some work being done in 
the Nova Schools, no program for the Gifted children has been set up 
in the Broward County School System as such. Each school, rather, is 
responsible for working out its own project with the help of the testing 

service ^furnished by the County personnel. 

f 

Inasmuch as Broward Community College was approached by the Princi- 
pal of a Middle School concerning the possibility of setting up a type 



^Coordinator of High School /Col lege Articulation, Broward Community 
College, Fort Lauderdale, Broward County, Florida, an educational and 
cultural complex contained on three campuses with more than 25 buildings. 

• s 
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of orientation orooram for the Gined students in Ws schgol so that 
they niqht be helped to qain their potential in a fnor'e effective 
manner, the. Broward Community Collene consented to tJenin a pilot 
program ^nth this school. 

It was proposed that a survey' be made of all the middle schools 
in Bjoward County to ascertaih how many would be interested in 
coning a Dart of the overall orooram. the question of whether or 
not an the needs of the Gifted chiTd in this aqe range were beinq 
met 1n the reqular middle school program was initiated by a Prin^pal 
who believes such an orientation program carried, out by the Colleae 
miqht help to enrich the studies of all the Gifted children in his 
school. 

If the investiqation and rese/rdTrevealed the need on the oart 
of students as well as schools for such a oronram, Broward Conmunity 
Colleqe could plan a series of specie! classes designed esoecially 
for the Gifted children who would be particiDatinn. It would then 
be possible for the Colleoc to set uo classes for the parents of the 
Gifted children which would be helpful^in assisting then plan for 
their children's future. This orooram could include special counsel- 
inn sessions as welV. 



Philosophy of Broward Cornanity* College 

This particular orogram for the Gifted appeared to coincide 
with, the philosophy of Broward Comunitv College which follows: 
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Because Broward Connunity College is conmitted to the 
ideal of the \\forth and dignity of the individual, its 
underlying philosophy is to provide opportunities for 
youth , and adults to develop themselves for a purposeful, 
gratifying and useful life in a democratic society. The 
College, Operating in the larger context of l^al, state, 
regional, and national "higher educational pattfeVns, seeJ<s 
to respond to the need^s of t?Te individual at his level 
of ability and development . , " 

For sone time the Nova Schools had been able, because bf' their 
proximity, to take advantage of the many resources and nroqrans at 
the CoUerfe, and if the natter of transf>ortation could be overcone, 
there v/ould be no reason why programs from other schools .could not 
he enhanced by the Xise of the sane facilities.^ 

Ti^erefore, the President of Broward tonmunity College, Dr. A, 
Hugh Adams, encouraged and supported the above- philosophy by approving 
the Olsen fliddle School^ Gifted Child Program. Furthermore, Dr. Adams ♦ 
has expressed the desire that this should become an on-going proaram 
to be made available whenever the need arises wth it many schools 
as can be accommodated, 

/ 



statement of Goals and Phil Qsophy 

for the Broward Cotnwunlty College Project 

wHh the Gkted Children of 01 sen Middle School 

Id^tiflcation of the Gifted Olsen Middle Schotfl students In 
particular was determined by\test1ng and use of intelligence ratios, 
as well as by' detemfhjing specialized talents previously Indicated 
and noted by di recti nrjeache.s. 

Because of these special talents, it was the conviction of those 
working with (^se Gifted children that these individuals should be 
given the opportunity to part^ipate in a specially improvised program 
at Broward Community College to provide experimentation in fields of 
study not available to them onvtheir regular sphool campus. They 
believed that measurable results could be tabulated to prove that 
such Gifted children'would benefit from such programs in Broward 
Coi^ty were thex made available to all the Gifted children who could 
be identified and provide^" with sucff an opportunity. 

The goals of the program were to: 

/- 

1. Provide pre-tests to be given to the students to determine 
prior knowledge in the field of study. 

2. Provide an interesting and stimulating program-in several 
fields of study on the campus of Broward Community College. 

3. 'Provide post- tests wMch woulcH measure the gain made in 

various areas of study in which the pilot group participated. 
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Philosophy for the Gifted Child 
In the Broward .County School System 

The objectives and curriculum for the Gifted are based on 
awareness of the unique interests and capabilities of these students. 
The objectives and curriculum should: (1) provide a learning at- 
ffibsphere which will enable the Gifted to develop potential and ex- 
ceptional abilities particularly in the areas of decis.ion making, 
planning, perfo»ming, reasoning, creating and coninuni eating which 
makes the Gifted child unique; (2) provide an opportu^ty for the 
student to utilize his initiative, self-di recti on and originality 
in dealing with problems; (3) provide the environment for realistic 
goal setting in which the student accepts responsibility as evidenced 
through the selection of projectsand programs which are designed 
t6 aid in developing and expanding his cognitive and affective abili- 
ties and to broaden his field of personal reference; (4) provide ac- 
tivities which incorporate a multi-media, multi-level, interdisci- 
plinary approach and for transfer of learning a diversity of life- 
oriented situations;. (5) provide an opportunity for relationships 
and experiefices in order to extend his experiential horizons, project 
greater goals for himself and gain a sense of responsibility and 
intellectual freedom. 



Procedures for Screening. Referral and Identification 

of the Sifted Child 

In the Broward County School System 

Screening 

Students of all ages (kindergarten through 12) are eligible 

for placement In programs for the Gifted If such placement Is Indicated 

after an evaluation by the school' psychologist. In order for the 

screening program to be effective the assistance of all professionals 

with whom the student has had contact Is necessary. Initial screening 

should be done by classroom teachers and guidance counselors. Students 

obtaining I.Q.s of. 1.-6 standard deviations (125) or more above the 

mean (100) on group Intelligence tests should be referred for further 

evaluation by the school psychologists. Students may also be referred 

for further evaluation based on classroom observation and significant 

^academic achievement. Checklists of behavioral characteristics should 

be filled out by qlas'sroom teacher(s) and attached to the referral form. 
i 

Students who have demonstrated exceptional ttilent In the creative 
arts"(e.g. music, painting, sculpture, poetry) may be referred to 
programs for the Gifted on the basis of accomplishment in their speci- 
fic area. 

Referral 

Referrals are made by classroom teachers, guidance counselors. 
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coiwnunity professionals, principals, administrators and parents. 

The referral should be explicit as to demographic data, socio- 
economic background, special areas of competency, test data from group 
testing (I.Q., academic achievement) and educational history. Referrals 
should be signed by the principal of the school which the student attends 
and the referring individual. Referrals should be directed to the appro- 
priate Area Special Services Office. 

Identification 

An individual psychological evaluation should be done on 
each student referred. The evaluation should be done by the school 
psychologist or other practitioner licensed by the state of Florida. 
The evaluation should include an individual intelligence test (e.g. 
Stanford-Binet, Wechsler) a personal interview and other tests as judged 
necessary by the evaluator. Examples of exceptional creative ability 
should be judged by a professional in the student's area of specialization. 

The Instructional Program 

and Student Assessment for Gifted Students 

Wt^e Broward County School Syst em 

Instructional Program 

The instructional program is entirely a resource program 
requiring close coordination with the regular school program particularly 
to insure flexibility and individualization in total instructional planning. 
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A mdKinum nunber of contact hours in the "^source proqram a'TII not 
exceed 280 hours per week (i.e. 40 children at 7 hours* 56 children 
at 5 hours.) Organization of the instructional programs for the 
Gifted may include: (1) A resource class inaintained in one regular 
school. (2) An itinerant teacher in a cluster of schools providing 
a resource pro9ram. 

Procedures 

Procedures for grouping may include: (1) Cross grade grouping: 
a flexible arrangement of grade levels. For example: 4, 5, 6; 4, 5; 
i, 2, 3; 7, 8, 9, 10. (2) Independent study: specifically designed 
with an individual student to meet specific interests. (3) Grade grouping 
a class may be grouped by grade level for a portion of the allocated time. 

Student Assessment 

The primary method of student progress is based on periodic 
review of the specific instructional objectives established for each 
student and the degree to which these objectives have been attained. 
A standardized system which emphasizes written reports and personal 
conferences for reporting student progress to the parents and regular 
classroom teachers is used. 
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Conceptualizing a Solution 

After Identification of the Gifted students was completed at 01 sen 
Middle School, teachers were assigned by the Principal to assess the needs 
and interests of these students and the desires of the parents for their 
children. Time was set aside for field trips aroiwd Broward County and 
advanced reading and study programs were instituted in keeping with ex- 
pressed Interests. 

At the same time, the Principal of Olsen Middle School, Mr. J. W. 
Davidson, contacted officials at Broward Community College to ascertain 
what assistance could be given in the way of enrichment programs in varied 
areas that might conceivably motivate and stimulate the Interests and capa- 
bilities of these students. Hr. Davidson was of the opinion that Olsen 
Middle School could not adequately provide the necessary stimulus or re- 
sources such as those available at Broward Community College. 

Thus, a contact was made and the S'^tting for coordination of a 
program was gradually built into a comprehensive pilot program that could 
be used for other schools. Also, it could become a model for other programs 
to be set up in different areas of interest as an on-going part of the curri- 
culum for the Gifted in all qualifying middle schools in Broward County. 

In order to organize such an orientation program for the Gifted 
children in the middle schools of Broward County, it was necessary 
to determine what types of programs could be offered which would enrich 
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the middle schools' present program and help fill the needs of these 
particular children. It was necessary to discuss with the Olsen 
Middle School Administrator, teachers and students what areas would 
fit Into their current program which could be supplied through the 
facilities of Broward Community College. To achieve this goal, a 
comprehensive study of the literature on the subject of Gifted 
children was made and reviewed. Parents of the children were consulted 
and their desires noted. Mrs. Findley met with all the middle school 
Principals on December 13, 1973, and presented a queftionnaire to 
provide input for the Gifted program. (See section under Principal 
Survey) 

Mr. David Howard, teacher of the Gifted at Olsen Middle School 
was consulted and participated throughout the entire program. 

A survey was made by Mr. Howard to determine the interest of the 
students in the Gifted classes. At the same time, Mrs. Findley 
began arranging for programs as suggested by Mr. Davidson and Mr. 
Howard to coincide with the expressed interests of the students. 
Other meetings were set up and parents were consulted to determine 
whether the programs arranged would meet the needs, and to decide 
what others would be beneficial to the students. Areas which were 
ultimately eliminated after final analysis were drama, music, and 
physical education. 



Facilities not available at Olsen Middle School were provided 
by the College: the Planetarium, Psychology Laboratory, Fine Arts 
Exhibit Area, Computuer Systems, Publication Facilities, Closed Circuit 
Television and Audio-Visual Systems Studios. Books for study not 
available in their school were made avaiilable at, the College library. 
All of these Gifted programs were designed by the College specialists. 
When the project was completed, evaluations were made at all levels. 
(This material is contained in the section regarding Practicum.) 

As a result of the Olsen Middle School Gifted child program, 
other schools are applying to the College for similar programs. The 
program could be available on the same basis for other schools. However, 
the high schools are now asking for assistance as a result of the 
publicity given the piTot project and It is anticipate thatrMrs. 
Findley, of Broward Community College, and Dr. Skalny, of the School 
Board of Broward County, Florida, will soon be visiting high schools to 
assist with the initiation of similar programs at a higher level for 
those Gifted students who have now been identified. The high schools 
are expressing interest in areas where Broward Community College can be 
of assistance with their Gifted students. Such meetings have been arran- 
ged with the personnel involved with the Gifted at Piper and Northeast 
high schools and it is expected that others will follow. 
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Permission was granted to Mrs. Carol Findley, Coordinator of High 
School /College Articulation, to use monies from her own budget to finance 
the Olsen Middle School Gifted child pilot project. 

A conmittee from Broward Community College has been formed to eval- 
uate this program and recommendations from the committee will be submitted 
to Dr. A. Hugh Adams, President of Broward Community College. Dr. Adams 
will then meet with Mr. William Drainer, the Superintendent of Broward 
County Schools, Fort Lauderdale, Florida, to discuss increasing and 
broadening such programs and financing continuing programs. 

According to Broward County Scno^i policy, transportation for Gifted 
is governed by the same regulations as for the regular student.. Provisions 
must be made to assure that transportation fs provided which would enable 
students to attend and/or participate in unique experiences which cannot 
be provided on the regular school campus, to participate in seminars, and 
to utilize special facilities available at local colleges, and other commu- 
nity facilities. 

The parents of the Olsen Middle School Gifted students provided private 
cars to transport the students to and from Broward Community College. 

In the future, financing can be handled on a cost-sharing basis if the 
Principals so desire and may be worked out by a formula type funding. At 
the high school level, transportation is not a problem as students' cars are 
readily available. The staff at Broward Community College can be utilized 
on a limited basis and lecturers can be brouqht in by the high schools 



themselves, financed by the extra monies derived from the new FTE (Full 
Time Equivalency) formula which allows extra money for such programs. 
Plans are already underway to develop committees to work out the details 
of such programs for schools wishing to participate. 

A compilation of the information gathered has been made from this 
pilot school project. The material is Included in the portion describing 
the pilot progr?'.! in detail. 

A survey to determine Interests, needs and programs has been 
made and this information is Included in the overall curriculum offer- 
ings of the program. 

Following the pilot project, a questionnaire was sent to the parents 
of these Gifted students to determine how successful they considered the 
overall program to have been. This material is also included in the 
portion covering the pilot project in detail. (See the section regarding 
Practicum) 

The students and teachers involved in the 01 sen program engaged 
in a continuing analysis. The students and parents also participated 
in questionnaires which are contained in that part of the body of the 
program describing the details of the project. (See the section regarding 
Practicum) 
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Counseling with students, teachers, parents and the Principal 
was an Important aspect of the overall plan. Contacts were made at 
Broward Conmunlty College to Insure full cooperation of staff members 
Who would need to become Involved. Official clearances were made through 
the Broward Community College Administrators and the Personnel of the 
School Board of Broward County, Florida. 

Through varied means of communication, it was determined that 
the following needs were not being met in the program being carried 
on at the middle school level in relation to Olsen Gifted students. 

1. The Gifted were not Involved sufficiently to be 
challenged to their capacities. (Mr. Davidson, Principal; 
Mr. Howard, Advisor.) 

2. It was reported by many teachers of the Gifted that although 
these students were being academically challenged in some 
areas, at least as much as was possible for the middle 
school program to accomplish, that many of the students 

were in need of Improvement in their social maturation level. 
This applied to both the social and emotional areas. Dr. 
Fred Skalny, County Coordinator for Programs for the Gifted, 
Broward County, corroborated this fact and expressed concern 
for their lack of social adjustment in these particular 
students.. 
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Therefore, meetings were held to discuss this type of program 
with Mr. Davidson, Mr. Howard, and Mr. Tom Parker and iirs. Sue Smith, 
both Counselors at Broward Community College, and Mrs. Flndley, the 
Coordinator, to assist fn development of the special Self-concept 
Program. Such a program was developed and Dr. Skalny visited Olsen 
Middle School to observe the program In action. He expressed a 
positive reaction to it and remarked that he would like to see the 
Self-concept Program expanded to other schools and be included in 
schools where Gifted students would be Involved. 

Possible Implementation 

The pilot project as designed for Olsen Middle School Gifted 
children is ready for Implementation with any other middle school 
requesting it for their Gifted. 

In addition to this, new programs for the Planatarium, art, drama , 
and other departments of the College are being prepared to continue 
the program started with the Olsen Middle School students. The ex- 
pressed Interest of these pilot project students will be used as a 
basis for establishing further programs this year for the Gifted. 

The following people have been contacted and have indicated their 
willingness to support and help implement the proposed program as in- 
dicated by research: Cabinet members of Broward Community College: 



President Dr. A. Hugh Adams, Executive Vice-President Dr. Clinton 
D. Hamilton, Dr. David A, Groth, Vice-President for Academic Affairs 
and Director of Community Services, Dr. George W. Young, Vice-Presi- 
dent for Student Development, Deans of all Broward Conmunlty College 
campuses, Dr, Roy Church, Assistant to the President, and Mr, Ron 
Quigley, Director of Public Relations. 

Personnel from the Broward County School System: Dr. Hilton 
Lewis, Director of Secondary Education, Mr. Larry Walden, Director 
of Special Programs, Dr. Fred Skalny, County Coordinator, Programs 
for the Gifted, Dr, Dan Lee, Director of Research and In-service 
Training, and Mr, Edgar Elder, President, Middle School Principals. 



17 



A Conorehensive Statement of What the Literature Reports 

Relative to Gifted Programs .Being Carried ojiX^'^o^^^o"^ Country 

. When speaJcing of the Gifted child most of the literature agrees < 
that one is speaking of an individual with high abstract intelllgende. 
This distinctive quality of mind, says Ruth Strang, is extremely ff^' 
tive to all impressions;,. sees things in hamonious relations; has 
great ability to "concentrate, and has high periods of creative energy.' ^ 
But Giftedness is a process of becoming as ijtell as native^to the indi- 
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vidua! and it needs nurturing and wise coujfeeling to reach its potential. 

Characteristically the Gifted have a' strong desire to pursue 
topics of their own choice in depth and with built-in drive. They 
tend to show great curiosity and work above age level in one or more 
areas. Usually they hold high expectations for themselves and for 
others. They frequently resist routines and drills, pref'erring to 
use their own creati ven***:*: and uniqueness. 

For many y^ars the United States has been experimenting in ^ 
various places with education for the Gifted, but it was not until 
Sputnik that the movement really received its greatest impetus. ■ 
The Ford Foundatipn by means of specialized grants fostered many 
experimental programs including one in the Nova Schools now./going 
on in Broward County. Special grants came from government sources^ 
in the form of Title grants for special teachers, guidance counselors. 
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and materials that would enhance school programs for the exceptional 

1 . 

child of which the Gifted were a part. 

r- * 

"During the 1971-72 congressional year the Federal government, 
through the U. S. Office of Education^ committed Itself to a new 
and extremely important area of concern — the education of the 
Gifted child,"^ 

This is a'significant statement inasmuch as in the past. these 
children's educational needs have been greatly overlooked due to a - 
misconception of the purpose of education in a democratic" society. 
For example, -in 1967 seventeen states alluded to the Gifted in their 

• statements on educational needs, but only ten provided any type of 

guidelines for determining the type of child to be served. Even then 
this does not mean that programs were. provided. Educators have been 
much more concerned up to this time in pushing programs for the nrentally 
and physically handicapped and to meet the special needs of children 
froit^ poverty background and minority groups, based upon the traditional 

f concept of democratic procedure. 

^Catherine Kornfal , Marilyn Laskey, Therese Roberts, "Focus on the 
Gifted Child Pilot Program at the Nova Schools," Warren G. Smith. 
Director of Special Projects and the Nova Schools, p. 1. 

^U. S. Commission of Education, Education of the Gifted and the 
Talented - Report to Congress . 1972, p. 222. ' 

h 
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At the same time, these same educators have neglected a valuable 
portion, approximately 2,000,000 children, of our national product. 
All. over the country they are now beglnnlrfq to see growing demands 
for provisions to really educate more fully those children who are 
specially endowed with greater Intellectual capacity than the average 
bright child, or those children who possess special talents In special- 
ized areas, such as art and music. 

Furthermore, It Is being recognized that many of the ^Gifted 
group draws Its members from all categories of children: middle. 

■s 

class, agricultural migrants. Blacks, Cubans, Indians, and others, 
as well as from the more affluent groups. It has been learned from 
studies that the Gifted Blacks do not receive as much attention as 
their more slow-learning Classmates. 

Although it Is estimated that only about 80,000 Gifted children 
are now receivinq appropriate education, it is felt that since a 
national goal has been set to double this figure in' the next five 
years and money has been set aside to assist with this develop.nental 
program, the various states will begin an all-out eftort to woi'k with 
and for this particular group. A leadership office has been set up 
in the regional offices to assist with projects and the goal is to 
train educators to promote work for the Gifted. 

Probably the most articulate spokesman for educators at the 
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hearings was Dr. James Gallagher, Professor of Education and Director 
of the Frank Porter Graham Child Development Center at the University 
of North Carolina, Chapel Hill, North Carolina. Gallagher sought to 
demolish what he called "myths" surrounding the public's attitude 
toward Gifted children. 

Myth " Gifted children will triumph over mediocre education 
programs^and achieve at a superior level without special 
assistance. 

Fact " Many Gifted children do not triumph over adversity, 
resulting in an incalculable loss to society in leadership 
> potential for the arts, sciences, government and business. 

Myth Gifte'i children come from affluent, well-educated 
parents who represent the -white suburban elite of our 
society who are able to take care of themselves. 

Fact — One of the greatest potential sources of gifts and 
talents ^et untapped for this nation are those children 
whose gifts are disguised by clothing, dialect or cultural 
differences from the standard norms. 

Myth — Helping Gifted children means giving them an addi- 
tional comoetitive advantage and will result in a lower 
achievement by less talented students. 

Fact — Problems such as mass transportation, pollution 
and the energy crisis will yield only to the most sophis- 
ticated and well-trained minds. The princT^le^problem in 
correcting the situation is the lack of money. 

One idea for education of the Gifted emanated from the German 

Gymnasium and is based on the concept that the Gifted should not be 



^James J. Gallagher, T eaching the Gifted Child , Boston, Massachusetts: 
Allyn and Bacon, Inc. , 1964, p. ^4. 



separated from the other students except for special work. Otherwise, 
the Gifted student takes part in a core program where he spends 
slightly more than one-fourth of his time. 

OutsidP the core and physical education classes, the school 
program has two major areas which offer elective possibilities: the 
first is the arts elective field, the second includes the traditional 
academic disciplines of mathematics, science, foreign language, 
English, and social studies. The program involves the core teacher, 
the counselor, the special area teacher, the student, and his parents. 
Plans for college, other vocational preparation, and the aptitudes 
of a student are prime determiners of each student's pattern of academic 
electives. This program places great emphasis on the identification 
of purpose in the mind of the individual learner. When he is able to 
do so, he may enroll in college classes. Heterogeneous grouping, it is 
felt in this New York school, helps Gifted children realize that they 
are not Gifted in everything and provides them with good opportunities 
for practicing leadership. 

In a medium-sized high school program irv-Portland, Oregon, ability 
grouping also is avoided. Only the very retarded children are placed 
in special classes. The grouping remains heterogeneous in both Enalish 
and social studies with the exception of senior English. At this level 
students are given special courses in whatever area they are deficient. 
This allows for human growth and development in having students of all 
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abinties work together and learn to appreciate others' talents. The 
program for the Gifted is a combination of individual instruction and 
special courses of study. The only problem here is getting sufficiently 
competent teachers to handle such a program. 

A program in a small high school in Germantown, Pennsylvania, is 
carried on as an enrichment developmental series. Here the homeroom 
teacher guides the students' school lives. The program prepares the 
students not only for college but also for daily living. The more ad- 
vanced the student, the more enrichment is offered him. History is re- 
quired for three years based on the premise that the study of the past 
assists man in understanding the present. There are no advanced courses 
or advanced sections within a course. The belief of those directing this 
program is that the problem of individual differences Is being met by 
greatly differentiated assignments and the growing use of small group work. 
Students participating in t^is program know that much of the work of the 
class is dependent upon their own initiative and preparation. 

The University High School of Ohio State University offers a core 
centered program. From the earliest grades the school culture recognizes 
talent, sometimes unique talent. The elementary school curriculum is organ- 
ized around units of work or group study. As group study develops, many 
opportunities arise for students to work at the growing edge of their 
talent. 



The junior nigh school program is basically an extension of 
teacher-pupil planning of similar studies. The core is centered around 
the social studies and English with physical education, music, art 
and science used as elective courses. The Core varies according to 
the student's ability. It is based on pupil-teacher planning. The 
unit frequently begins with a general survey cr organization of 
background information, but at some stage the unit will be broken 
down into group and individual studies, requiring research, note 
taking, reporting, creative writing, etc. This produces long periods 
of self -directed activity with the teacher responding for advice 
and direction. 

The state of Connecticut, in a report concerning their Gifted 
Child Program, stated that these talented pupils have special needs. 
Their unique abilities must be developed, and they must learn that 
because of their gifts, they are charged with an extraordinary burden 
of responsibility for leadership — a burden they must accept willingly 
and with grace. The public schools, the reoort stated, iiiust recognize 
their duty to such pupils early in their career and provide an encoura- 
ging climate and suitable programs. 

Seventy-eight percent of the elementary schools in Connecticut 
use enrichment in regular classrooms. Thirty-five percent use part- 
time special grouping of Gifted students; twenty-nine percent use 
full-tihiG special qroupinn of Gifted students; eighteen percent use 
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acceleration including early admission. 

According to the Connecticut report, at the secondary level eighty- 
four percent use ability grouping and enrichment subject by subject. 
Thirty-four percent use acceleration. Forty-two percent used advanced 
placement. A small number of schools reported after school and Sat- 
urday enrichment programs, and summer programs leading to acceleration 
through the regular school sequence. Two schools reported programs 
of independent study by which students could earn credit without 
attending class. One high school has worked out an arrangement 

whereby their high achieving juniors and seniors can take courses at 
4 

a nearby college. 

Joseph W. Cohen, writing in his book entitled. The Superior Student 

in American Higher Education , suggests that in most high schools 

honors courses are assisting the Gifted student and he feels that these 

courses designed for inductive teaching in sequential and cumulative 

order are important. The requirements in the Pittsburgh Scholars 

Programs are five years English, Fine Arts, four years of social 

studies, three years of mathematics, three years of science and three 

5 

years of nodern language, 

^ A Case Bo o k in Secondary Education , ed. by Samuel Everett, New York: 
Harper and Brothers, 1961, p. 82. 

^Ofseph W. Cohtn, The Su perior Student in American Higher Education , 
York: McGraw-Hill Book Company, 1966, p. 231. 
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Columbia Teachers College has a Talented Youth Project In which 
Is stressed the value of Implementing personal adjustment In relation 
to achievement. It relates the work with the building of the self- 
concept and emphasizes" the Importance of the dynamics within the 
family relationships. 

A program for the accelerated learner at Thomas Jefferson High 
School in New York City stresses guidance coordinated courses along 

g 

with the honors programs In English and science. 

Still another program at Manhattanvllle Junior High School in 
New York was evaluated after it had been in operation for some time. 
Fifty percent were selected for a study. The evaluation was found to 
be difficult because of the variables in ability level, motivation, 
socio-economic level, teaching methods, past educational process, and 
others. However, some conclusions were drawn from this study: (1) 
Homogpnpous grouping was considered to be of questionable value; (2) 
Individuality and creativity were found to be good; (3) Most students en- 
gaged in a wider range of activities than others; (4) Goldberg found 
that an accepting, flexible teacher who was effective in group work was 
able, within the space of one school year, to increase to some extent 
the motivation of underachieving Gifted students; (5) Findings by 



^Jane B. Raph, Miriam L. Goldberg, A. Harry Passow, Bright Under- 
achievers. New York: Teachers College Press, Columbia, 1966, p. 6o. 



Worcester et al indicated positive results from chronological 
acceleration. They consider the advantages of early admission to 
far outweigh the disadvantages. 

The San Diego, California schools have a program in which the 
Gifted children may earn credits In five modes: attendance at regu- 
lar classes, contract arrangement with subject area teacher for in- 
dependent study, subject area seminars supervised by a moderator, 
independent study courses, and off-campus work at universities or 
colleges in adult Classes, 

In addition to the curriculum offerings listed above, community 
resources and field trips are considered important aspects of the 
enrichment program for the Gifted, Non-credit seminars led by 
students have been developed. In evaluating the program annually 
control groups have been set up in order that research may be dnnp 
on the effecLl veness of the program. One of the most important 
aspects of this program is that of choosing the teachers. They are 
selected for their skill in handling the Gifted, their empathy for 
the talents and special characteristics of such children; their 
innovation in handling the curriculum, and their initiative in 
motivating the students in their charge. All the research indicates 
that one of the most important aspects of any program lies in the 
selection of proper teachers who have the special qualities needed 



to motivate and deal with the many facets of any such group of people. 
Teacher training institutes and in-service courses are considered 
to be two important means presently beinq used to implement the 
skills needed for such teachers. 

In many places acceleration was one of the first techniques for 
dealing with the academically talented child and often bright ten 
and twelve-year old children could be found with children two or 
thrpe years their senior. They were regarded as in some way peculiar. 
The acceleration used today is that of permitting progress to move 
more rapidly when two years work may be achieved in one, or three 
in two. It is now more conrion for elementary and secondary schools 
to use some form of individualized grouping which enables the in- 
tellectually superior to accelerate their progress and carry a 
qualitatively different load of work and still remain in the company 
of their peers. Classes which enrich in breadth and depth have been 
adopted in many instances. Honors classes, seminars, advanced 
placement and dual enrollment have added to the growing means of 
allowing the Gifted to work at a faster rate of speed than those 
students with whom they may be enrolled. 

According to much of the current literature, partial segregation 
of the Gifted in comprehensive high schools is more favored than total 
separation. Although there are still a number of older schools 
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open only to the Gifted children, these have produced impressive 
numbers of leaders in all areas of the professional world. ^ 

Anong these special schools for the Gifted is the Bronx High School 
of Science, which began in 1938 and which since that time has had 
4,000 children competing annually for admission. It is only one of 
five New York City schools for the Gifted — the High School of 
Music and Art, the Brooklyn Technical School, the Stuyvesant School 
and Hunter College Elementary and High School. All of these schools 
have set impressive records. 

The Mirman School, founded by Dr. Norman J. Mirman, has been started 
in California. This school now has 130 students and carries a flexible 
schedule which allows children to explore interests not available in 
any planned school curriculum. Greek and electronics have been re- 
cently requested by some of the elpmentary school students. It opens 
the door to the intellectually curious where no one is laughed at 
for having an unusual idea or opinion. 

A suburb of San Francisco, California, has a broad range of special 
enrichment programs for the Gifted children along with the regular 
school program. There are both in-school activitip'-. and after-school 



^Joseph W. Cohen, The Superior Student in American Higher Education, 
New York: McGraw-Hill Book Company, 1966, p. 
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programs in which the Gifted children may participate at their own 
pace. 

Connecticut now has fifty different programs to broaden and 
deepen the educational experience of most of their more Gifted children. 
One program rfevolves around the Science Center for Student Involve- 
ment where these children may engage in original investigations guided 
by experienced scientists. Classes are held on week-ends, in the 
evpnings, and during the summer. 

In other programs, high school students attend college seminars 
on nearby campuses in such subjects as "Philosophy of Literature," 
"Background of Folk Ballads," and "Computer Processing." 

Georgia has a special department to develop programs for the in- 
tellectually Gifted which is now in its 15th year and there are about 
eighty special programs for the Gifted students in the state. The 
programs also include honors courses and enrichment classes. 

Despite the progress made in some states only ten State Depart- 
ments have a full time person responsible for implementing programs 
for Lhe education of the Gifted or Talented. 

The Illinois plan for Gifted children, begun in 1964-65, is one 
of the most publicized in the nation. The rapid growth of the program 
can be attributed to the acceptance by school administrators and 



teachers of the responsibility to offer all .children appropriate 
educational experiences. Recognition is being given to the fact 
that children of exceptional ability exist in all social and economic 
levels of society, and that since they are children, they cannot 
"take care of themselves." This is especially true of children from 
homes and communities which do not provide information and experiences 
which children require to make judgments concerning their educational 
needs. Because the Illinois Plan includes provisions for flexibility 
in identification and in educational experiences, encouragement is 
given for providing special e.ducationa] activities to the Gifted 
child who is achieving at a high level, to the Gifted child who has 
exceptional creative ability, and to the child who has potential to 
be outstanding in any one of the many traits included in Giftedness 
but who has not developed these latent talents. Thus, the support 
and encouragement to identify various kinds of high ability and 
assistance in developing special programs for individuals increase 
the retrieval of talent at various socio-economic levels and at all 

g 

educational levels in the public schools in Illinois. 

The rationale for talent retrieval is based on the following 
concepts: identification, enhancement of self-concppt; freedom 



^American Education Office, Talent Down the Drain, 197?, pp. 13-16. 
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for individually paced learning; provision for individualized study 
and experience; resource persons for counseling and guidance. 

"Basic to learning is motivation and the motivation to learn is 

n 

tied strongly to a positive self concept."" 

Perfection In schools Is as impossible as perfection in human 
beings, but we seek only toward^,perfect1on, which Is a challenging 
. process, frequently frustrating, often painful. These are the thoughts 
of those involved in this program. They have set a goal aimed toward 
talent retrieval among the human resources of thoir schools. / Training 
programs for teachers have been developed. Summer Institutes and 
in-service training have been Implemented as a part of the program. 
Four essential features which hav^ been provided' at the University 
of Illinois institutes were the involvement of teachers, consul'tants, 
direct()rs, and supervisors in' the self-assessment proces^: (l) Ana- 
lysis of examination questions: (2) Analysis uf student-teacher 
interaction; (3) S|pdent' descriptions for the classroom; Teachers 
and supervisors were given the opportunity to adapt model prbcedures 
and materials to their own use after watching demonstration class 
teaching: role playing, examining films, tape recordings, examination 



^Leadership for Education of the Gifted and the Talented," Intellect, 
December, 1972, pp. 13-16. 



questions prepared by evaluation experts, and textbooks exemplifying 
new approaches. All were jiven the opportunity to practice while 
still in the in-service proqram. 

The use of conmunity resources provides the opportunities for 
the mo|tivation of the students; the identification of the area of 
intereJtjCif the individual; the development of conmuni cation between 
qenerations; increasing the general knowledge and background of the 
community; a new sense of understanding of its people; nurturing 
a desfre for the identification of community problems and the'^sub- 
sequent solution to these problems; and creating a new cwnmunity with 
a new image that reflects pride, loyalty, and security for potential 
leaders of the future. 

I"* ' 

For the purpose of definition, tha National Center for Educational 
Statistics conducted by Marguerite A. Dickey of the Center, academi- 
cally Gifted pupils were defined as, "... pupils whose level of mental 
development is so far advanced that they have been identified by 
professionally qualified personnel as in need of special educational 
opportunities ... if they are to be educated up to the level of 



Theodore Hall, Gifted Ciiildren - The Cleveland Story . New York: 
The World Publishing Company, lybl, pp. 77-78. 



their ab'ility."^^ This reoort showed that only a small percentaqe 
of the identified Gifted in the elementary schools were being given 
adequate educational impetus, while the secondary schools showed 
somewhat more emphasis. There was little evidence, however, to show , 
that adequate educational emphasis was being placed on the education 
for. the Gifted or Talented child in any but a few exceptional areas 
of the country. 

The October issue of Florida Schools carried a special edition 
on this state's programs for the academically talented. The opening 
statement was, "Florida is on the move in providing programs for the 
Gifted because we have people who care, people who believe it is 
not ideas we lack just a willingness to tinker with routine, some 
interest and energy. "^^ 

From 1959 to 1970 programs for the Gifted were included In the 
Exceptiuiidl. Child Program and no dynamic growth was evident. However, 
since that time each Legislature has earmarked special funds to 
promote programs for the Gifted so t*iat as of i972, some 173 teachers 
were involved in such programs, and a total of 17,131 students. 

^Vlational Center for Education Statistics, Specialized Instructor 
for Gifted Puoils in the Public Schools , Fall, 1968, p. 1. 

^^Joyce M. Runyon, "Variety of Proqrams Serve Florida's Gifted," 
Florida Schools, October, 1973, pp. 1-8. 



The philosophy of the Plorida program reads as follows: 



A- Gifted €+vild is unusually endowed with outstanding 
intellectual and creative talents. These attributes may 
^be-^urtured and stimulated or stifled and repressed de- 
pending on the atmosphere in which' t-he youngster at an 
early age perceives his Vorld, Self-actualization occurs 
wh3n learning is relevant, self-motivated, and valued by 
accepting teachers, peers and family. 

Educators bear the responsibility of knowing-the 
total Gifted child and need to understand personal needs 
and anxieties-aS^^ll as achievement competencies in 
order to facilitate growth. We need to create a warmly 
responsive, non-threatening climate in the classroom. 
We need to help others who are charged with educating 
these Gifted children to understand and utilize teaching 
strategies involving hiqherf^thought processes. It be- 
comes our responsibility to prepare these future leaders 
for a rapidly changing world where facts become outdated 
before printed; where learning how to learn, how to adapt • 
and change, relying on process rather than static know- 
ledge ^ re highly significant factors in determining edu- 
cational goals for the Gifted and Talented. 



According to this concept, then. Gifted children need opportuni- 
ties for optimal level use of language. Diverqent, open-ended teaching 
strategies, minimized use of rote drill, an atmosphere of valuing 
uniqueness, and self-directed discovery are a necessary part of the 
conceptualization of their needs. 



GrouD interaction is considered by some to be an important aspect 



l^Milton J. Gold, Education of the Intellectually Gifted , Columbus, Ohio 
Charleys £. Merrill -Books, Inc., 1965, p. 150'. ^ ^ 




so that oPDortunities for assuming roles with increased exposure to 
people of diversified backgrounds, provisions for understandinq self 
and heiqhtened sensitivity to others should become an integral part 
of any planned program for the Gifted* 

Inasmuch as the Gifted have a high capacity for physical and 
intellectual expenditure of energy, they need many opportunities for 
involvement in learning activities which challenge their intellectual 
and creative abilities. This may be accomplished, reports the Florida 
Journal , by means of role playing, writing plays and producing them, 
research, and the use of many audio-visual games and ices* Fre-- 
quently, the Gifted are underachievers mainly because their talents 
aren't challenged in the average classroom and they become intellec- 
tual drop-outs at an early age. 

The objectives, therefore, set up by the statje of Florida for 
Iho Gifted are: 

Develooini a framework for identification of Gifted children; 

DeveloDinn information for educational staffs regarding Gifted 
children; 

— Developing ongoing components for staff development of current 
and aspiring teachers of Gifted children; 

Developing communitY programs geared to understandinq of nro- 
grans for Gifted children.^^ 



^^^Joyce Runyon, "Variety of Proqr^^ms Servo Florida^s Gittod," 
Florida School October, 1973, p. 3. 



The progran recomriended by the state of Florida is based on 
what is needed in any specific county as it pertains to their own Gifted 
children. This may take the fom of qrouping, acceleration, enrich- 
nent, special classes, cluster grouping, or homogeneous grouping. 
Within the classroom itself there nay be independent study projects 
for the Gifted, or suppleinental learning kits. Accelerated subject 
natter units where the higher thought processes are challenged may be 
made availdble in such subjects as mathematics or the language arts. 
Team teaching by competent teachers for specialised subject ma^rer can 
cut across grade levels or schools, if necessary, and bring variety to 
the talents of the Gifted. Seminars and lecture demonstrations may be 
made available on campus by specialists brought in for the occasion or 
arranged for at a nearby college if the opportunity provides. 

The same article suggests that one way to increase fluency and en- 
larqc vocabulary and concepts is a process known as brainstormir.<7. This 
procedure allov/s for a free flow of ideas or thoughts without fear of 
criticise. The more students who get into the act, so to sneak, the 
better the brainstorming orocess will be, except there should be some 
sort of understanding that a premium will be set on the contribution 
of unique or unusual ideas. An integration and combination of ideas 
should be welcomed. Later comes the evaluation and synthesis. 

One of the programs outlined in the October, 1973, issue of 



Florid a Schools is the experiment going on in Hillsborough County where 
a Gifted student can spend one half-day a week exploring the field 
of learning he has chosen from a wide range of courses offered by 
sixteen resource teachers. The facility is an abandoned building, 
but it has been converted to an enrichment center which fills the 
need for a progr»n for the Gifted for that county. 

In Polk County the program is individualized within the school 
itself. There are seven Gifted specialists assigned to the county's 
four school districts to assist Individual schools and teachers 
towards maximizing their own resources m serving the Gifted. A 
team of paraprofessionals work closely with the specialists to 
maintain files of coiiinunity resources and arrange for curriculum en- 
richment by matching resource persons and other conmunity resources 
with groups of students to new areas of study and thought-provoking 
ideas. , 

Both counties also provide summer enrichment programs for their 
Gifted students by nieans of a Center where the students can meet for 
intensive and varied programs not readily available in their home 
schools. 

The Polk County project is called Matchmaker. The philosophy 
states that the primary purpose of Project Matchmaker Is to match 
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talent of students with human and/or material resources available 
in the conmunity. On the theory that all students are potentially 
talented, it is the hope of this project to discover and develop 
these talents. The alms are to extend the development of the human 
and material resources file to Include all areas of the county. This 
fITe is for the use of all school personnel to aid in developing inter- 
ests of the individual student, small groups, or an entire class. A 
teacher may request the services of the Matchmaker (1) to provide 
an enrichment speaker for the entire class, (2) to provide a resource 
person to work with only one child or with a small group of children 
who have been Identified as having talent in one particular area, (3) 
for assistance in recognizing children with particular talents. 

In the Pasco County Program, a group of children is selected 
from every elementary school to receive enrichment programs for two 
hours each week, plus occasional field trips. The rest of the iden- 
tified students are pre and post tested so that the benefit being 
derived from the program can be determined. This research supports 
efforts to acquire more Gifted units in the future. The goal is to 
be able to offer Gifted programs to all Gifted students, the studer.ts 
currently identified as Gifted as well as those students who will 
be identified later by time-consuming but necessary individual testing. 

Activities that the regular classroom teacher might provide for 
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the Gifted include: 

1. Assisting the slow learners in the classroom. 

2. Making a study of great inventions and inventors. 

3. Making a study of Utopias. 

4. Participating in a Science Fair. 

5. Serving as a class librarian, or as assistant in the school 
library. 

6. Engaging in after-school sports. 

7. Studying mythology, philosophy, psychology, literature, history. 

8. Editing a class newspaper. 

9. Studying nathematics in advance of the age and grade level. 

10. Making models of villages, vehicles, etc. 

11. Learning to type. 

12. Serving in school offices, on safety patrol, etc. 
These and many other suggestions were made for activities for the 
Gifted, some of which have been included in other special programs 
elsewhere. 

The Pine View School in Sarasota, Florida began because of the 
concern of the members of the Sarasota County Board of Public Instruc- 
tion, the Superintendent, and some staff members who believed that 
an adequate education program for intellectually Gifted children was 
not being produced. The consensus was that a special effort should 
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be made to provide for the needs of the Gifted. Therefore, a pro- 
cedure was initiated in the school. The student had to be recom- 
mended first of an by school personnel and then subsequently, be 
individually tested by a psychologist. Any student who met this cri- 
teria would be identified as Gifted. Basic courses as well many 
enrichment courses are included in the proqram. The program was 
funded in the summer of 1968, is now a centralized project operating 
under the County School System. 



Probably the best known school in Broward County is the Nova 
School complex where considerable attention has been given to working 
with the Gifted child. Their philosophy briefly stated is as follows: 



Focus on the child emphasized the need for acceptance 
of individual differences in learning characteristics, in 
interests, in personal needs and in experiences as well 
as in potentiality and capability. Among the Gifted, 
also, a focus on the child has highlighted the fact of 
individual differences in Giftedness, of 'differential 
Giftedness' (Dr. Richard Hodes, 1973), and the need for 
educational experiences which may be effective in meeting 
these differences. 

Focus on the child demands considerations not only 
of the n-ature of the child's in and out-of-school exper- 
iences, but also of the nature of his knowledge. The 
child of the 1970's is a particpant in a rapidly changing 
society composed of a variety of sub-societies which are 
also in a state of flux. He lives in an environment which 
bombards him with information, stimulations, and demands 
roquiring decisic and choices. It is an environment 
offerina oDpo^'tunities for freedoms and individual ism _ 
yet demanding confornity, restrictions, and responsibi- 
lities in a society and a sub-groun of that society. 
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The home, the school, his peers, the media, the larger 
society exert often conflicting pressures and tensions. 
,It Is a time when discoveries In all areas of knowledge 
have been upsetting and overthrowing traditionally entren- 
ched Ideas, morals, values, facts, and societal institu- 
tions and structures. The child has experienced the 
formulation of different, 'new' systems, of beliefs, values, 
and knowledge. Admittance of all values in a society of 
sub-societies has created the need for understanding the 
responsibilities inherent in freedom. 1^ 



Basic to the philosophy of this program is the theory that no one per- 
son, no one source, no one method of Instruction is efficient or sufficient. 



The conceptualization and implementation of the Nova program for the 
Gifted Includes many of the ideas and goals included in the other programs 
already discussed. A report on the program is available from the school 
Itself. The pilot program at the middle school level was successful and 
the program was recommended for continuance in the 1973-74 school year. 
The first priority for additional units were recommended for the elementary 
level . 



It was reconmended that a total of ten such units be carried out in 
the county and this has bean done to some extent. 



A bibliography was suggested for those schools not yet entered 



^^Sidney P. Morland. Jr., "Our Gifted and Talented Children - A Priceless 
National Resource," School and Society . October, 1973, pp. M-u. 

l^Elleen Lanson, "Gifted Children I Have Known," Today's Education. 
January, 1973, pp. 36-37. 
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In such a program as well as a report of the programs already in 
progress for use In other schools. 

It was recommended that the teachers participating in the program 
be made available to staffs and administrators of county schools 
requesting in-service assistance. 

The program has received strong support from the parents, teachers, 
and administrators on the Gifted Child Committee of the Broward County 
School System. 

A report on tape by Mrs. Joan Pippin is included in this practicum 
report. Mrs. Pippin, a teacher of the Gifted, has been working with 
the Gifted in Florijki for some time and is presently on the staff of 
Bennett Elementary School, Broward County, Florida. 

Mrs. Pippin was one of the first teachers in Florida to work with 
the Gifted and participated in the program as outlined by Miss Joyce 
Runyon, Consultant, Programs for the Gifted, in the Florida State 
Department of Education. Miss Runyon, working at the state level , 
was instrumental in obtaining thirty-fivp units throughout the state 
of Florida. Mrs. Pippin talked abuut how the teachers involved ex- 
changed ideas for the good of the total group. This took place before 
the new funding program gave added incentive to principals to set up 
such programs. 

Mrs. Pippin recoirmends that the teachers work in their own strengths. 



For example, art and guidance are emphasized in her own program. 
In Bennett Elementary School the Individual projects for Gifted are 
based upon the grade level of the child and his Interest. The 
students are learning to work without much direction from teachers, 
learning to solve their own problems. These elementary children 
have had contact with both the middle and the high schools in their 
areas in an enrichment way. They have also been Involved in the 
conwunity theatre. It is t^lanned that they will eventually become 
involved in the Broward Community College Program for the Gifted 
if time. College staff, and budget allow. 

Dr. Fred Skalny heads the Gifted Child Program for Broward 
County at this time and his remarks are also on tape. As he has 
said, there has never been any official "Gifted Child Program" in 
Jro^Lrd County. It has been included in the program for the Excep- 
tional Child but the emphasis'has been on the below normal intelli- 
gence rather than on the hi^^i level of intelligence, probably because 
of the idea of democratic ideology prevalent in this country for 
the past ten years relating to the underprivileged, and partly because 
of the fact that now additional funds are available for this type 
program and everyone wants to get- his share. Some teachers who worked 



at Nova, continues Dr. Skalny, were handling that type of program 
and were paid from the funds of Dr. Wieland, Director of the Excep- 
tional Child Department. Now, because of the F.T.E. (Full Time Equi- 
valency) funding formula, approximately 2000 students have been iden- 
tified as Gifted in Broward County and some programs have already 
been set up, such as the one Mrs. Pippin spoke of, and there are 
others. Approximately 75 staff members are working throughout the 
county now and more will be added for the coming school year. The 
students get special help with their projects on a basis of seven to 
twelve hours a week for which the school receives additional funds. 

To date, most of the emphasis is on the elementary and middle 
school as it is believed that this is where the program should begin. 
Also, it is felt that in most instances the high schoq^l program pro- 
vides some assistance along these" lines by course offerings of higher 
levels, such as honors classes, advanced placement, et al. 

Evaluation of the Gifted student is accomplished by screening 
through the recommended process of teacher evaluation, testing for 
academic potential, and creative interest as shown in the classroom 
or outside. Skills of all kinds are considered. Those working about 
two years above grade level are the ones who usually are tested first, 
as well as those showing talent in art, music, or physical skills. 
A score of 130 I.Q. has been discussed but this has not been set as 



the absolute cut-off point for selection for the Gifted Child Program- 

So far, there are about ten teachers trained in working with tTie 
Gifted, At present, if these teachers were assigned to areas to 
assist in planning for the in-school programs, they could be used to , 
advantage. However, at the present time, teachers of the Gifted are 
taking care of programs in their own schools as laboratories to which 
other teachers of the Gifted may come for demonstration, ideas, and 
advice. Invitations are extended to any who wish to take advantage 
of observing the program in action, and in this way, ideas are ex- 
changed. 

Dr, Skalny recognizes that in selecting teachers to work with, 
the Gifted it is important to understand that the person should be 
one who will not be made insecure by the questioning curiosity of 
the Gifted child, but rather it should be a person who is able to 
understand and tolerate the range of differences. For this reason, 
a very brilliant teacher in his^field who tolerates no deviation from 
his presentation might not be the one to work with the exploring 
curiosity of the Gifted child in that field. 

Florida Atlantic University is offering for the first time a 
program for teachers v/ho will be dealinq with the Gifted child, and 
a few other universities and colleges already have such a program. 



In 1973, the Florida Legislature committed Itself to appropria- 
ting funds which could be used to continue the present programs for 
the Gtfted and to encourage otherrijjsallotting special monies for 



that provision. This money 1 s* presentfiy being useJ not only to 
«^ - ' 

catrry on the present programs, but to ppand them, to identify more 
children In every school aiid to se,t up pilot projects which may be 
used to build on for a total 'school program Iri 6roward Coun^ 
Broward Community College Is being* asked to help. 
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Evaluating the Results of the Practlcuw 

A group of forty middle school students participated in the 
pilot project between Olsen Middle School, Fort Lauderdale, Florida 
and. Broward Coniminlty College. The students were in the age group 
from 11 - 14, encompassing grades 6 - 8. These students had be&n 
Identified as Gifted by the County School Board Special Services Staff 
under the supervision of a school psychologist. A data card was 
designed to obtain specific Information regarding each child enrolled 
In the Gifted program In that school In order to obtain Information 
relative to the pilot project. (See data card which follows). The 
original group was to be selected and matched for sex and I.Q., however, 
the twenty finally used in the experiment were those who were not 
absent from any of the programs. The only exception was the Self- ^ . 
concept Program where anonymity was essential, necessitating the use 
of data on all of the forty students. 

In the following data sheets the students are listed as subjects 
A through T In rank order of I.Q. Subject A had the highest I.Q. which 
was, 133. Subjects S and T represented the lowest I.Q.'' which were 
130. 

Behavioral objectives were set forth for three programs (Planetarium 
Program (Astronomy). Art Program, and Mass Conmunicatlons (Publications/ 
Data Systems Program.) Information obtained from other programs 
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were evaluated by different procedures which are self-explanatory. 

At the end of each program there is a resume of taped inter- 
views with Broward Community Colle.ge personnel involved with the" 
specific programs. These tape? may also be distributed to interested 
teachers of Gifted students for their consideration for possible par- 
ti c.pati on with Broward Conmunity College programs. At the conclusion 
of the information regarding specific programs, resumes of two taped 
interviews follow with: (1) Dr. Fred Skalny, Coordinator, Special 
Learning Disabilities and the Gifted Child Program, School Board of 
Broward County, concerning, "Broward County and the Gifted Program." 
(2) Mrs. Joan Pippin, instructor of the Gifted for grades 1 - 5 at 
ennett Elementary School, Broward County School System, Fort Lauder- 
dale, Florida, regarding, "The Origins and Growth of the Gifted Child 
Programs, National, State, a^d County Wide." 

In addition to the resumes provided this Prdcticum section, 
the original tapes are also included. A photo album depicting the 
Various programs, students and Broward County School and Broward 
, Community College personnel involved is enclosed, as well as a brochure 
designed specifically for this program. 

Included in the Practicum section along with the surveys from 
the students, parents and principals dre some of the teacher surveys 
carried out by Dr. Fred Skalny, County Coordinator, to obtain input 



for determining Ae value of the program and for obtaining Informa- 
tion which Wbuld be valuable in Implementing the results gained from 
the pilot study. 

Various workshops sponsored by the Broward County School System 
were neld at Intervals throughout the year. During these workshops. 
Dr. Skalny attempted to have those teachers already working with the 
Gifted provide Input into the meetings which would aid teachers new 
to the program. The questionnaires subsequently distributed and 
partially evaluated by Dr. Skalny are Included in the Practicum. The 
workshops are continuing and the evaluation of their effects will be 
handled by Dr. Skalny as the evidence of their value to the School 
System becomes apparent. 

If there Is evidence that these workshops are not adequate for 
the total training purpose, then Broward Community College may become 
involved In providing instructors to train the Broward County teachers 
working with the Gifted. 
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DATA CARD 



ilar.e 



Date of 3irth Sex Raca 



I): spnci^L 7ALr^rr 



Piacer.o-it ol Gifted ir; :>claticn to Ochors {.-^^nk Order): ^ 

Group Tcctmg Scores {if possible) : 

Attenrar.ce In Enrichnent Proqran at XC: 

F^r.ir/ ftci^us: i!arital Status of Parents: 

•lo. of Cno-lir-^n in Fanily: 

Par ents * Cdu ioa : 

Facht^r . ^ 

i'TOt.ier 

Guardian (specily) 

Parents* Btnploynent : 

Father - 

Itother 



r^ rents * Incor>e : 

Fa^-hL^r 

Hothor 
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OLSEN MIDDLE SCHOOL 



I.Q. GRADE LEVEL 6TH: GRADE LEVEL 7TH: GRADE LEVEL 8TH; GRADES 6-8 

M F_ _M F_ L- TOTAL 

138 1 1 

137 1 1 

136 0 

135 1 1 

134 1 1 

133 1 2 1 * 

132 2 3 1 1 7 

131 1 2 3 

130 112 



TOTALS 1 6 6 4 2 1 20 

MEAN IQ 133 133 133 133 131 132 , 133 
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THE PRACTICUM 
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]Li1AVI0RAL OGJECTIVES PL/\NnTARIl)?1 PROGRAM 



Three obiectives have been defined which will provide behavioral 
outcone which can be objectively evaluated. The evaluation nrocedure 
will be based on the pre and post test desinn, 

(1) It is expected that 1^% of the participatina students will increase 
their khowledne of our Prehistoric world based on their response to 
itens 1 throunh 11 by appropriately answerino (by a ratinvi of 3 or 
qreater) ^> out of 11 Questions. 

(2) It is expected that GO": of the particinatinq students will increase 
their knowledoe of behind the scenes production based on their response 

to itens 12 throuqh 17 by appropriately answerinn (by a ratinq of 3 or qreater) 
^ ou": of 5 nu'^stiuns. 

(3) It \z exoectod that S^' of tho narticinatinn students will indi- 
cate that their experience in the Planetarium Pronran increased their 
knowledne in specific areas based on items 18 throunh by answerinn 
the nuo/^tionG. ,1 
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EVALUATION OF BEHAVIORAL OBJECTIVES FOR THE PLANETARIUM PROGRAM 

Three objectives have been defined which will provide behavioral 
outcome which can be objectively evaluated. The evaluation procedure will be 
based on the pre and post test design. 

(1) Objective number one stated that it was expected that 70% of the 
participating students would increase their knowledge of our prehistoric 
world based on their responses to items 1 through 11 by appropriately 
answering (by a rating of 3 or greater) 8 out of 11 questions. Fifteen 
out of twenty met the objective resulting in 75% compliance which ex- 
ceeded the 70% expected. 

(2) Objective number two stated that it was expected that 60% of the 
participating students would increase their knowledge of behind the 
scenes production based on their response to items 12 through 17 by 
appropriately answering (by a rating of 3 or greater) 4 out of 5 questions. 
Thirteen out of twenty met the objective which resulted in a 65% com- 
pliance versus the 60% expected. 

(3) Objective number three stated that it was expected that 50% of the 
participating students would indicate that their experience in the Planet- 
arium Program increased their knowledge in specific areas based on items 

18 through 26 by answering the questions. Seven items (Numbers 18, 19, 20, 
21, 22, 26) received positive responses from all students, resulting in 
100% compliance, 'tern 25 received 18 positive responses out of 20 resulting 
in 90% compliance. Item 23 received 15 positive responses out of 20, re- 
sulting in 75% compliance. The overall average on items 18-26 was, therefore, 

oo 05; 

h 
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PRE-TEST 



ASTRONOMY PROGRAM 



PLANETARIUM 



BROWARD COMMUNITY COLLEGE 



STUDENT'S NAME 



DATE 



GRADE 



SCHOOL 



AGE 



BIRTH DATE 



Directions: On the lines below sentences are begun but not finished. Complete 
each sentence in a way you consider will give accurate information about that 
subject. 



1. Stars are born out of . 

2.. The age of the earth is . 

3. The appearance of pre-historic earth was a n^ass of 

4. A reptilian class of animal most dominant in pre-historic times was 

5. The aqe of a star can be determined by 

6. Pre-historic life forms originated in 

7. The phase of the evolution of the earth when the oceans were born could 
be described as 

3. When the earth was first formed, its atmosphere was characterized as 

1. Today the earth's atrfiosphere is characterized as 

10. The dinosaur disappeared because . 



Sample: A shovel is used for the purpose of 



(digging). 
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11. Man has been on earth approximately how long by comparison to other 
forms ^ -■ 



12. To give the most emphasis to an item on a slide, the photo slide prepara 
tion employed is ^ . 



13. A panorama is prepared by 



14. Slide projectors are used for 



15. In preparing a Planetarium Program, the actual spoken message is produced 
or blended with music by 



16. The most effective procedure for producing a Planetarium Program which 
contains both the spoken message and background music includes 



17. Characteristics of a good narration in a Planetarium Program are 



POST-TEST 



ASTRONOMY PROGRAM 



PLANETARIUM BROWARD COMMUNITY COLLEGE 



STUDENT'S NAME ; DATE 

GRADE SCHOOL 



AGE BIRTH DATE 



Directions : On the lines below sentences are begun but not finished. Complete 
each sentence in a way you consider will give accurate information about that 
subject. 

Sample: A shovel is used for the purpose of (digging). 

1. Stars are born out of : 



2. The age of the earth is 



3. The appearance of pre-historic earth was a mass of 



4. A reptilian class of animal most dominant in pre-historic times wa^ 




5. The age of a star can be determined by 



6. Pre-historic life forms originated in 



7. The phase of the evolution of the 'earth when the oceans were born could 
be described as ^ 



8. When the earth was first formed, it's atmosphere was characterized as 



9. Today the earth's atmosphere is characterized as 



10. The dinosaur disappeared because 



60 



11. Man has been on earth approximately how long by comparison to other 
forms ■ ■ ■ — 



12. To give' the most emphasis to an item on a slide, the photo slide prepara- 
tion employed is — • — 



1 <j 



13. A panorama is prepared by 



14, Slide projectors are used for 



15. In preparing a Planetarium Progpm, the actual spoken message is produced 
or blended with music 'by 



16. The most effective procedure for producing a Planetarium Program which 
contains both the spoken message and background music includes _ 



17. Characteristics of a good narration in a Planetarium Program are 
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18. In addition to any of the above, I observed 



19. 


|r, ar4rfUlnn tn any of the abov^ I was imoressed by 


20. 


ThP Planetarium made me feel — 


21. 


T" 

I liked most the / 


22. 


I learned more^bout 


23. If I were assigned the task of planning a program for other middle school 
'•hildren visiting the Planetarium, my program would include: 

! t 




24. 


Hf^w-infj ;^ tPlp<;cope of mv own would be 


25. 


Before vi5itina ^-^o PlanPtarium I npver heard of 




26. 


y ^^^nii Hko to know more about 





MEMORANDUM 



TO; Mr. Gladwyn Comes, Astronomy 

FROM: Carol Findley, Articulation C ^ 

DATE: February 4, 1974 

SUBJECT: GIFTED CHILDREN PROGRAM - OLSEN MIDDLE SCHOOL 



Thank you for all your help with the program for the Gifted children from 
Olsen Middle School, The students and instructors were most pleased with 
the BCC program. 

Attached find pre and post tests for the Planetarium Program, I would 
appreciate your having three members of your staff serve as a panel of 
experts to check the answers for us* Please have your panel rate responses 
to questions 1 through 17 on a 5 point scale as follows: 

5 - Excellent responses 
4 - Very good responses 
3 - Good responses 
2 - Fair responses 
1 - Poor responses 

If the experts do not agree on the number a response should receive, average 
the' response number, or if two agree on one number and the third person 
agrees on another number, the number recorded should be the one that two out 
of three experts agreed upon. Would you please list the names and positions 
of the three persons serving on the panel, 

I will send you a complete report of the Gifted child project at a later date. 
Meantime, thank you kindly for your cooperation* 



CFiym 
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ciz:'- •iiorLi sc:iC3L 

A P P ^ 0 P R I A T C R £ S P 0 S E S 

TO TO 

PRE -TEST POST-TEST GAI'IED 

SIJ:J:C"!"S )l■ESTIO^!S 1-11 nUESTIONS 1-11 RFSPOISES 



S 
T 



3 



9 .4 

7 11 4 

7 1 

5 10 5 

1 .5 5 

1 10 G 

3 6 1 

Z 7 2 

b n 

10 2 



L J 

:\ n 

'I •' 10 

0 : 7 

p I 

Q \ 0 
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S'J"JJ£CTS 



p r 1 'J ? I A T 



TO 

?R[-T[:ST 
:u:STKV<S 12 - -17 



'"^ %. «^ r r 



PO">T-TEST 



1 



G 



1 



3 
0 

2 



ASTRONOflY PROGRAM 



In considerinq t*ie responses of the Olsen "liddle School students 
to the post test questionnaire, the following results were noted: 

G'JESTIO:! 

AZ: {•-.'iiAT 03SERVATIO-iS JERE MADE V: ADDITIC; n THOSE ALREADY NHTED?) 
All the students listed additional observations. 

13: ('..'ER: they riPRESSED DY OTHER PARTS OF THE P?.CT::.: I" ADDITIG'l TO 
THOSE PRlVIGL'SLY LISTED?) 

All the stjdonts gave positive responses to t!ie ques^iiun. 

■Z0-: (i.o-: TiiE pla:;eta?jo:: ".ade tie*: feel?) 

All the students responded positively. 

^2ir, (.:=AT t:':y line: t-i^ -ost.) 

All tnc students expressed interest in sonc narticula- osrt of fie nroiran. 
-22: r,;;iAT TMEY LE/VViEJ "lORE A30'JT.) 

All the- students stated that they learned riorc abojt certain oarts of" the 
proTra;; than they had Dreviously l-,nov;n. 

-•23: (VIHAT wiEY ..'CULL' DO ',.'E"E TMEY ASSIGNED TilE TAS OF ?LA:;:ii:!G /. ^-G-A:: 

FOR OTHER ::ID0LE 5C:i00L ClilLOR:'; VISITi:iG TrE -^LAMETARIU-?; 

Fifteen resnonded positively with suniostions throe :avc nenative r^'s;:!onses 
tv/o oiiitted answerinq the question. 

(A5KE0 :iV T:iEY '.JOliLO FEEL AOOUT HA/: \ TELFSIOPE 0" "HEIR C'..:;?' 
All ans'-'oro'-l oos i tivol'/. 
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Li'':itPon ros^^onieJ oositivolvr V.io oniittoc! t^e answer. 



173 r'ositiv? ^osronsos 

^ipr,S'-'^r2^ four list^^i wndor "Otner" v/ere t*^3 unansv/erci) . 
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OLSE:! 'WjOIL scmool 



'J 1 ■ 



Posfti ve 
^,osponse 



Total 
Resnonsos 



- V) 



?1 



90 



It- 



09 



Tjiol ; 



1 / 
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FIVE BILLION y^tARS AGO OUR SOLAR SVSTES\ WAS BORW OUT Of 
A GIGA.^TIC COSMIC CLCtiP OF GAS A'JI? PUST, OUT OF THf HfART OF THIS 
CLOUV OUR Sul' U'AS P0RM£i;-C0OL AT fIRST, THIU GRADUAtlV HOTTER AUV 
HOTTER ii^■T^L IT REACKE!; SEl/ERU MJLLIOV DEGREES. OUT OF THE RE- 
MAIWIWl; MATERIAL OF THIS CLOUO, Mi THE OTHER PEAWETS WfRE FORMED; 
THEIR BIRIH AVP SUi;St ^UE^^JT VlVl IC TOOK PLACE Ol't R A LOWG 

PERIOP OF TIME> TiilV'SiOWiV SU'trT THROUGH SPACE, GRADUALLY 
ACCtr.!aLA7 I^iG more AVP more of the REMAI^JIVG cosmic MATE'^IAL - AMD 
t?APK\'LSS REIGiyfP' 

^ THE SUSi CO'.'TIVUrP TO GRO. HOTTER AVI? BRIGHTER SEUVIUG^ 

OUT l/A^T STREAMS OF LVtRli^ t A GREAT ^■T^P. ^^^^^^'^ ' ^' ^ ^ ^ ^, . , „ 
SOLAR UMP BLEU- A. A'/ v.dCH OF TH( RtMAIM^'G GAS AMD DUST, AWD SiOWiV 
THE PLA.^^TS COOLfO OM AVO 5tOA'^f SOIIP. - AS'O THE EARTff SEGAW. 

MAV HAS MKAVS TMKlC ACOUT A 8E0 1 V,V I ,VG , A^V lU GBUESIS 
WE n.V'O THE 6EA(lTIfULLV A^O SUCCIVCTL^ STATED I ,N/ THE 

MIGHTS OPlVI,^.. PHRAMS. IT THLS^ THE STOR'/ PEST - " IW THE BE- 
Gr.'MVO GOO CRLAJfD TKI HfAl'fVS A TH'E fA^TK., A^JD T EARTH WAS 
WITHOUT fORM A^'O X'ClO-^' A^V DA^:^USS WAS (IPO^J fHl FACf OF THE DEEP. 

scifvof ifAOf/es us that the ^jkiu avi> DEi'UOPMf'VT or OUR 

EARTH Vl'O i^iOT PkOGH!' Hi I E T I - I'lOIf.^Ci AM^ U?HUl/AL '^AR^.fD THE 
PKOCtS^S. AS THJ fARTH'S CRUST }CiVtV AVD Ck'A'a'JP U,VPER THf STRAI^J. 
I/OLC/S'^US' f OP'lf D AVI' f^RMPTfl\ ^TfAM A\'D HOT LAl/A COl/lRfO THE 
SHRfAO^ A'.D As int A!;'/A^CED I'ASi .ViAMIMfS Of RAIV fORMEO AN/D 
FELL T^ THf [\^:TH'S HOI SURTAOf, AVP THf OOtAVS FORMfO. GRAPUALLV 
THT EAPTfi ^JTTLfP TO *S IVTO A '^(iCH :|,UlETtk ROLLv 

IT,S^ r-TST T I'O fwlLlOV V^A^S. Th't URTH LAV KARREW AMD 
LIFUfsS. WO HI'!'/ CtMMURt L'As TO Sf fO'/^P OV THIS P/A.'UT. AS 

T H p*^'uy LiM ^rrtXKiV - MnST rv th^ oaAvs avd TH{^i o^v the 

lAKV Vr'Pli ll\KJ^^ A-r AM"MS APPtAi:^' IV THE StGIVfllVG. LATER 
juUl C'' < -M/ucPt'^ ^.WOIAIIZfD PAPTS AVP BfCA'W MORE COMPLcX, 



F ISH, A'S'i; rbl ASS 
MAMMAf .s A VO 1> I ^L.s 
AROSE , F OiiVL^ THf f 
SliCOtSS IMT .CfVE 

OF FSf^:i sc:^ 

HFO'^'MAI iOV (lA^ F 
AVD t'T f^t ^: I i'lVt Vi" 
KUT- ^'iifff OF i lit -'^ 



rOOk OUER 
^ VJ'Va S A\ 

M7:"AitLV 



THf EARTH. IV'.JMERABLE OTUR SPECIES 
V '"OVrfV^'iD. CJlHyS WOV TI'U'ORARV' 

pnw*U''t^ E^v 'di F f . '^E vr . morf sACCbss^m 



\rtV TO OHA^ 
THROUGH S 



■ ■ s rv fVL'n;-. 

• f VT I F iC l^-V 



K< I vro'iP! ^ Tt , ro 



simple , 

P{ ^.ICV' 

f A [ E 

SMAI i F >: 

I'l i-'i;/ 1 f 

WHO i 
THE TH'I 



utA;:-o;';T f 

THf : 
;f oi'f f' 
p I pf A^ f r 
.\\v i Lit : i ^ 
c fO "F n T^*^ 
"i cv HAi'tf 

^.^S C^i ARI 



■ im IR 



lov r' 



It ''AM'S *0/ 
ChO>t V T f.F 
'<IGHTV. " 



F so 



(''IS " 
I ( V A 

VT V 



'fVT. ALl OF THIS 
i,^ATIO^i OF FOSSILS 
-TARV ROOk OF THE EARTH, 
srn ';0f HAS VIT TO FIWD A 
AS I i n A.V OF OF Vi iOVlKG LIFE, 
\V H E P THE I AuTm' F or A ' 

T^f:^ .:PFAT ClA-'s OF A^'IMAf 
fAS^-.fi^ T(^ A ClA^S OF A^'IMAI.S, 
' ,1 H!' Ff'f MiVi Al AVJ^ PHVSICAI 
A'f'I V ' i 'PIH. JT U'AS PAUL 
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PLANETARIUM PROGRAM 
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RESUME 



OF 

TAPED INTERVIEWS 
WITH 

MR. GLADWYN COMES, DIRECTOR OF PLANETARIUM 

AND 

MR. FRED READ, PLANETARIUM ENGINEER 



Carol Findley, Articulation Department 
BROWARD COmUNITY COLLEGE 



firs. Findley talked with Mr* Gladwyn Comes, Director of the Planetarium 
at BCC, and with Mr. Fred Read, Planetarium Engineer, They discussed the program 
that had been planned for the 01 sen Middle School Gifted students around the 
particular subject area, "Our Prehistoric World", which happened to be the 
Planetarium special show scheduled at that time. There had been a pre-test 
and a post-test given the students, ana the behavioral objectives for this 
particular program were achieved. Mrs. Findley asked Mr. Comes to comment on 
the program. 

"As you know," explained Mr. Comes, "the students were given a test in 
their school on some of the information contained in this program, then they 
came to BCC and saw the program, after which they were given another test. The 
show, 'Our Prehistoric World' , was about the beginnings of our earth over three 
to four billion years ago. During the show, we showed them the formation of 
the earth and the development "of life on the earth, and an idea of the theories 
we have on the bioloqical origins of living species. The program is interesting 
and a great deal of information is transmitted. It is a type of program which 
not only is informative, but helps people see things in larger concept and by 
sights and sounds that are certainly different from the classroom approach, and 
more effective. From the results of the post-tests, it appears that these 
students had a very real learning experience from the Planetarium Program." 

"Yes," said Mrs. Findley, "our expectations were that 70% of the par- 
ticipating students would have increased their knowledge through that particular 
part of the program, which, based on the responses to the questions they answered, 



they did. Mr. Comes, would you discuss some of the types of questions that we 
expected them to know the%nswers to by the time they finished the program?" 

"During the show," replied the Planetarium Director, "we discussed 
the formation of not only the earth and the biological formation of animals 
and plants on the earth, but we also talked about the formation of the stars 
In the universe, and, as a matter of fact, the formation of the whole universe. 
One of the questions we asked was: 'How are stars born? Out of what process 
are they born?' Most of the Olsen Middle School students apparently came with 
very little knowledge of this. According to the pre-tests, they had no idea 
of the theory behind any of this, and after attending the program, they had 
apparently a much better understanding of the theories behind these questions. 
The age of the earth is another question we asked them, and as I recall, a great 
number of them had some concept of this, but a majority of them didn't have any 
idea of this either. We discussed the appearance of prehistoric earth and how 
we think the way we do from the evidence in the rocks of today's world, and 
we compared visually how the earth might have been then with what it is today. 
I feel that the students grasped this very well. Of course, it must be mentioned 
that with anything we present at the Planetarium we always qualify and point out 
that this is a theory, and that even minor changes can alter a theory. We 
tell them a theory is just a model that we use, it is the way things seem to 
look, and that we must keep an open mind. We asked the children also about 
a reptilian class of animal dominant in prehistoric times, and this they knew 
pretty well because they've been introduced to the concept of the type of life 
that existed during the* so-called Dinosaur Aqe. But we were able to show them 
some very excellent photographs of dinosaurs, possibly introducing them to a 
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greater number than they were aware of. We also talked to them about the 
age of stars and how this can be determined by modern methods. About this 
particular question, they knew virtually nothing before the program. 
After the show was over, they seemed to have a little more insight Into* that 
as well. We talked about prehistoric life forms and how they originated. 
Here. also, they seemed to develop some understanding. We talked about the 
phases of the evolution of the earth, how the oceans were born. When asked 
to elaborate upon this in a form that they filled out. they were quite 
perceptive in their answers. Another point we questioned them on was 
•When the earth was formed, its atmosphere was characterized as different 
than it is today.' Th<s was another area they seemed to grasp, that the 
atmosphere at first wasn't the same as it is today. They seemed to under- 
stand that if you lived perhaps a billion or two billion years ago. cer- 
tainly that the atmosphere would have been a lot different, and possibly 
life could never have developed here on this planet under the conditions 
that we have today. Naturally, they understood today's atmosphere and 
how it is different. We tried to get them to understand why or how the 
dinosaur disappeared. The idea of the whole show b^ing for everyone to 
see the inter-relationships between various organisms. . .that there are 
certain conditions that allow an organism to survive, and if the conditions 
are drastically changed, then perhaps that organism will no longer survive, 
and this is what happened to the dinosaurs. The youngsters seemed to 
grasp this quite well. Then we talked about how long man has been on the earth 
and we asked them questions regarding this topic. In summation, I think these 
children '•e able to get a great deal from this particular Planetarium show. It 
seemed a very natural type of show for Gifted youngsters, and it still amazes me 



to see the quick grasp that some of these kids have. In this particular case, 
they came to us with virtually no knowledge of these rather difficult concepts, 
and they left, judging from their responses to the post-test questionnaires, 
with what would appear to be a great deal more knowledge on the subject." 

Mrs. Findley then explained the second part of the Planetarium Program. 
"We had a behavioral objective on behind-the-scenes type of activity which 
involved how the Planetarium shows were developed and put together. We achieved 
our behavioral objective in the second part of the program, too. We expected 
that sixty percent of the participating students would increase their knowledge 
of behind-the-scenes production based on the responses to the questions they 
were asked." Mrs. Findley then asked Mr. Read, who was in charge of the second 
part of the program, to explain a little about how the behind-the-scenes part of 
the Planetarium Program was developed and to relate some of the reactions of the 
students and the questions they asked. 

Mr. Read said* "I guess almost everyone who comes to the Planetarium 
wonders how a\ program goes from a written script to a polished program, and 
these students) were certainly curious about that. 

When you walk into the Planetarium Chamber," Mr. Read continued, "you 
see a very soph^isticated looking control console. One is suddenly confronted 
with some three hundred and fifty knot^, dials and jswitches staring one in the 
face. Naturally', these student? were very, int^T^ested in how all of this worked. 
They wanted to see what went on everywhere — behind the console, in our projecti 
rooms, slide preparation rooms, and the recording studio. Of course, tliey did 
not have much knowledge at I]] on how the pTanetarium worked before they came. 
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One of the questions asked was about slide projectors and how they are used. 
We showed thei^^ow slides fire made, duplicated, masked off, and enhanced in 
many spec^l different ways. We told them how all this worked and gave them 
a small demonstration. Of course, the limiting factor was time. We had to 
rush, and* meantime, the students wanted to know more and more. I sincerely 
wished we could have had the time to show them more, but, of course, we 
couldn't. We had to move on. We talked about the Planetarium sound track which 
is a tape recorder used to produce a sound tr*ack of voic^-^d music. We talked ^ 
about the narration - what it should be like, how it should be delivered, about 
the music and how the music enhances the program - building up high spots, climax, 
and suspense. We also discussed the panorama system existtng in the Planetarium 
which consists of a series of several interlocked projectors that throw a scene 
across the horizon. This Interested them greatly because it is a kind of awe- 
inspiring thing. When I showed them how this worked, they were very interested. 
All in all, Tm sure they left with a great deal of knowledge as to how a Planeta- 
rium functions and that they gained in this respect." 

Mrs. Findley asked, "Mr. Read, can you remember any of the questions 

the students had or any particular thing they were interested in?" 

/ 

"Yes, I wotrTd say orle of the things they were interested in the most 

A 

w/iS the console behind the Planetarium itself — the control console, and what 
it can do. And, of course, here again, the lack of time and the small amount 
of room were the main problems because they were very inquisitive about the 
console. Being quite a'large number of students, it was very difficult to get 
all behind the console who wa.itefto see it. But they were very interested In 
how it worked and I showed them as much as I could. They also were enthusiastic 
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about the system in the sound room, and here again our problem was that it is a 
very small recording studio and we couldn't get them all in the*' at once. But 
we did our best to accommodate them and they were very interested in how this 
was operated. For example, the recorder we have has an echo chamber and it has 
a sound-on-sound device and quite a few special effects with this type of re- 
corder can be created. We let them speak into the microphone on echo and things 
such as this which really seemed to enhance the intercut they already had." 

Mrs. Findley recalled that the students were reluctant to leave. "We 
had divided them into two groups and when it was time for them to switch areas, 
we had a very difficult time getting them to leave the Planetarium." Mrs. 
Findley then addressed the Planetarium Director: "Mr. Comes, if we had students , 
who were particularly interested in Astronomy and wanted to know more about it, 
let's say that after taking part in the Planetarium program, they decided they 
wanted to pursue this subject and had developed a keen interest in it, is there 
anything we can do at BCC to nurture this interest in Astronomy?" 

Mr. Comes said. hi was sure that it was possible. "We here at the Pla- 
netarium, are very much interested in sp^-eading goodwill among the people of our 
comnunity, but also we want to encourage youngsters and adults alike to be 
interested and more knowledgeable in the area of Astronomy. Upon occasion Tve 
invited youngsters to come and sit in on an Astronomy class, however, that presents 
a few problems because the business of classwork is a little different. When 
you have college students in there and the youngster is, let*s say, from a grade 
school, he is certainly welcome, but it has to be in a very limited manner in 
respect to the regular college classes. But we do have an Astronomy Club, not 
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for the very young, but for youngsters of Middle School age perhaps, especially 
if they're mature. They are welcome co attend our Astronomy Club meetings on 
Thursday evenings where they meet with people of like interest. It is surprising 
the understanding some of these youngsters have of Astronomy, so they might fit 
in very well. They are also welcome to come out on Thursday evenings when we 
use our telescopes — this whets the appetite of a great many people and it starts 
them on a very interesting hobby for life. We'll do anything to encourage Astro- 
nomy. We've been working with the public schools for a long time and it's rather 
an informal program, one that we sort of play by ear, trying to determine the 
needs of the youngsters at that particular time. But certainly we can do something 
for them." 

Mrs. Findley asked Mr. Comes if he had any recommendations for future 
programs, perhaps some ideas as to how we might improve the program. 

Mr. Comes had the following comments to make. "One of the most important 
things, as I see it, regarding the presentation of our Planetarium Program to young 
students is, of course, that it should entertain, but it also should meet some 
need and 'should educate. For instance, frequently, in the public schools, while 
the teachers are giving instruction in a certain subject area, we, at the Planet- 
arium, can reinforce that area. For example, if a teacher is on a unit of European 
History, especially around the 1500's, it would be a very fine thing for the stu- 
dents to come out here to view an Astronomy program where we could discuss the 
sky as seen in that particular period of time. We did a show last year called, 
*The Voyage of Magellan' which would fit into a history class very well. And this 
is one of the things we try to do. We try to write programs that center around 
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intellectual topics —topics that may not all be pure Astronomy. Besides history, 
we do programs that center around biology. Very often the mistake is made of 
compartmentalizing knowledge when actually, all knowledge is related. So we are 
capable of doing a great deal in that respect and I think that teachers should 
be made aware that this kind of thinking exists here at the BCC Planetarium. 
Most of the teachers that we have already dealt with in the public school of 
course, already know this, but some of the middle schools and high schools proba- 
bly dbn't realize it. We would like all the teachers to know that when a group 
of, youngsters are studying a particular area of a subject, we can either give 
them a program which will whet tneir interest in that particular study, or, after 
the program is over, we can give them a Planetarium show which will be the cul- 
mination of all the things that were covered in that subject area. Naturally, 
these things have to be worked out well in advance, but we have been doing this 
type of thing in a formal way with public sc.iools for a long time. We just haven't 
done it too much with the higher grades. The teachers of the lower grades seem 
to be more cognizant of this interaction between outside activities and what 
goes on in the class. Perhaps the high school teachers and junior high ted':her3 
are just too busily engaged in classwork activity - there are undoubtedly reasons 
why we don't get as many of these students - but we would certainly like to do 
programs for the older students as well. This would be my suggestion ... to offer 
programs that fit into the school curriculum and enhance the studies that youngsters 
are undertaking in o'-der to give them a greater interest in what they are studying 
and the world around them." 

Mrs. Findley thanked Mr. Comes and asked Mr. Read if he had ,rome recom- 
mendations for the behind-the-scenes activities part^a Planetarium Program, 
or, in the Program generally, for the future. 
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Mr. Read said that he did. "I would say that for behind-tne-scenes, 
the two main things that we need more of and would need more in the future, are 
smaller groups and more time. The groups would need to be divided up into 
smaller segments so that students can come through in one small segment at a 
'time. Although we more or less tried to de this the last time with the Olsen 
group, it didn't quite work because we didn't have quite enough time and had 
too many people per group. We have several very sn^all rooms here at the Planet- 
arium with much expensive equipment that not only requires Individual monitor- 
ing but which we must keep an eye on. Therefore, for behind-the-scenes programs, 
we have a problem with students being able to hear and see demonstrations of 
this specialized equipment contained in the small rooms. But, as this is a very 
interesting aspect of the Planetarium, I'm sure these students would enjoy the 
program more if th.ey-could see more of the actual operations and perhaps even 
do a little themselves- It might be possible to do a very small mini program 
on this particular aspect of the Planet?r1um-in the future, here again, time 
being the limiting factor. Of the Planetarium Programs in general, I would 
say that, as Mr. Comes said earMer, we would like to do programs that will fit 
the need of the individual class, teachers, or students, which would include my 
part of putting the programs together once they are written. Here again, it is 
a time-consuming task, but other . han that, we want very much to mold the programs 
to fit tl^ needs, and I'm sure something like a behind-the-scenes program could 
- be done and be interesting and worthwhile if there were more time allocated and 
smaller groups to handle." 

• Mrs. Findley had one last question to ask Mr. Read. "If we did have 
students who were particularly interested in behind-the-scenes activities, since 
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you. are the Planetarium Engineer, do you think that there might be an opportu- 
nity, on a limited basis, taking staff time and facilities available into con- 
sideration, for a few students to come to the Planetarium and talk with you to . 
learn more about your particular area?" 

Mr. Read replied that this, in fact, does happen at the Planetarium. 
"We have many interested students who do come out to us wanting to do this 
type of thing. Here again, the only limiting factor is the staff time. We 
have our own programs we have to develop and it takes several months to get 
one Planetarium show completed. If the problem of time is taken into considera- 
tion, I'm sure that we could do this. Personally, I enjoy doing it and I know 
that students are usually thrilled to be able to do this type of-thing. In fact, 
we have people almost knocking the door down, so to speak, asking us if they 
can't work here as volunteers or something similar, which, of course, they cannot. 
But I'm certain that it is possible to work this out in the future." 

Mrs. Findley thanked Mr. Comes and Mr. Read for taking the time to 
discuss the Planetarium visit by the Olsen Middle School Gifted children with 
her. 
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LIBRARY PROGRAM 



■1 



STUDENT 



bIRTHDATE 



DATE 



^SCHOOL 



MEMU 



EXTRAS 



!• You are going to learn about: 

A* Catalog system used by BCC, 

Type of filing system, 

C, Inter-loan library system. 

D* Differences between your 
library and college library, 

E, Kinds of books, 

^F- Types of magazines. 



1, What is another name for a magazine? 



2. What is the name given to the system 
used to catalog books? 



3, What kind of books are' not put in the 
BCC library? ' ' ^ 



4. What kind of magazines arc available in 
the BCC library that are not available 
in your 1 ibrary? 



5, For what kind of study are the college 
books bought? 



6. 



How does the location of the library 
differ from yours? 



LIBRARY PROGRAM 



' In considering the responses of the Olsen Middle School students 
to the Library questionnaire, the following results were noted: 

QUESTION 

#1: (WHAT IS ANOTHER NAME FOR A MAGAZINE?) 

Nineteen students responded with a correct answer; one student omitted 
answering the question. 

#2: (WHAT IS THE NAME GIVEN TO THE SYSTEM USED TO CATALOG BOOKS?) 
All students responded correctly. 

#3: (WHAT KIND OF BOOKS ARE NOT PUT IN THE BCC LIBRARY?) 
All answered correctly. 

#4: (WHAT KIND OF MAGAZINES ARE AVAILABLE IN THE BCC LIBRARY THAT ARE NOT 
AVAfLABLE IN YOUR LIBRARY?) 

All students gave positive responses to the quest-ion. 

#5: (FOR WHAT KIND OF STUDY ARE T[IE COLLEGE BOOKS BOUGHT?) 
All students responded with appropriate answers. 

#6: (HOW DOES THE LOCATION OF THE LIBRARY DIFFER FROM YOURS?) 

Eighteen students gave positive responses; two students did not respond to 
the question. 



LIBRARY PROGRAM 



OLSEN MIDDLE SCHOOL 



Positive Negative No I°!nL.^c 

Item Number Response Response Other Response Responses 



Item #1 19 0 0 1 20 

Item,?2 20 0 0 0 20 



20 0 0 0 20 

20 0 0 0 20 



Item #3 
Item #4 

Item #5 20 0 0 0 20 

Item #6 18 _A_ -L- 

Total: 117 0 0 3 120 
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LIBRARY PROGRAM 



RESUME 



OF 

TAPED INTERVIEW 
WITH 

MRS. FRANCES BROWN, LIBRARIAN 



Carol Findley, Articulation Department 
BROWARD COMMUNITY COLLEGE 
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Mrs. Frances Brown, Librarian at Broward Commurrity. College, met with 
Mrs. Findley to discuss and review the structure and results of the Library ^ 
Program for the Olsen Middle School Gifted students. Mrs. Findley briefly 
reviewed some of the program results. 

The students were asked to fill out a questionnaire and some of th^ 
questions were as follows. "What is another name for magazines?" (Mrs. 
Findley explained that this was the type of information that the students 
were expected to know once they finished the program). Nineteen of the stu- 
dents responded with correct answers out of a total of twenty; one student 
omitted answering the question. They were asked, "What the name was that is 
given to the system used to catalog books?" All the students responded cor- 
rectly to that particular question. To the question, "What kind of books are 
put in the BCC library?" - all answered correctly. To the question, "What 
kinds of magazines are available in the BCC Hbrary that are not available 
In your library?" - again, all the students gave positive responses. To the 
question, "For what kind of study are the College books bought?" - all the 
students responded with appropriate answers. How des the location of the 
BCC library differ from yours?" - eighteen students gave positive responses; 
two students did not respond to the question. 

Mrs. Findley then aiked BCC Librarian, Mrs. Brown, to discuss the 
program offered the Olsen students regarding the library, how it was divided, 
what the students did when they visited the library, and the inter-loan system. 



f?rs. Drown., in narrating the Library Program in detail, said that 
it had beerf a very informal program. 

The students met with Mrs. Brown downstairs in the Reserve Room 
so th^it the children would stay togetHer and she could talk to them a little 
without disturbing those in the main library area.' She explained to them ^ ^ . 
the general layout of the library and what a colleqe library tries to do 
for a college. They listened, answered some of her questions , and .she 
explained the differences between a college library and a school library.. . 
At the end of fifteen or twenty minutes they came upstairs to the main 
reading room and the magazine room, and Mrs. Brown gave them a quick Informal 
tour of the locations of different materials, explainina s^e th nas to them, 
for example, how the cutter numbering is different. 

firs. 3rcwn pointed out that she felt the rftost important thjn^^yi . 
the program for the Gifted was that these students know of the research material 
available in the BCC library for checking out and understnding the procedure. 
If they knew how to go about this, there would be books in the BCC library 
that they might well use in their studies, being the kind of students tl^at 
they are. It did not seem so important to her that they know where the magazines 
are kept so long as they understood that if their own school library could not 
supply in-depth information on a subject -- for instance, they miqht need more 
information for a reoort they might be working on -- they should be aware that 
they can go to their own school librarian and with her assistance, be able 

to get additional background material for their work through an inter-library 

f 

loan system. Mrs. Brown made it as clear as possible that the material in the 




College could be useful to them and can be made available to them as well 
as to the College students. 

Mrs, Findley reminded Mrs. Brown that the fact wa^ also rnentioned 
that this would be useful to the librarian at their school to use, not only 
..as a backup to their own library resources, but because then the librarian 
would know what books the students were actually looking for, the type books 
perhaps that their library actually needed and she could possibly order the 
specific books needed by students for the following year. 

The BCC Librarian said she felt that this was a good part of the 
program and that she was glad that the Olsen Middle School Librarian, Mrs. 
Rosaline Brown, was able to come to Broward Community College with the 
students so that she, too, would understand the process by which she could 
check out material from the College library for her students. "And," she 
added, "there is certainly a fringe benefit in getting some idea of the 
interests of the students and what books tbey might need in the future for 
reference in her own book-buying program." 

Commenting on the Library Program as a whole, Mrs. Findley said that 
she had noted the students had requested, if they had the program again, 
more time in the rary. Also, she had been really surprised how readily 
the bo^s and girls went to the different. files to look up books, how they bad 
examined thje stacks Icok-^ng to see what type of books the College had. She 
noticed that thev had utilized the time in the library actively, not standinq 
around in groups talking. They had seemod very anxious to investigate in order 



to find out what type infonnation was contained in the library. She felt 
they could easily have spent another half hour just browsing around. 

Mrs. Brown agreed that they had "scattered like a covey of quail"' 
once they entered the main reading room, many qoing straight to the card . 
catalog. "They were a very sophisticated bunch of students as far as library 
usage goes, and I like to think that the twenty minutes that I spent with 
them was responsible for this, but I'm afraid I can't take c ilt because 
obviously, they brought with thema great deal of background in doing research. 
Someone along the line has done a good job with these kids teaching them how 
to use a library because they understood immediately where to go and how to 
go about It, needing very little direction." 

Mrs. Findley said that Lhe Olsen students spent a total perhaps of 
forty-five minutes In' the library as it was a day in which several programs 
had been combined. An hour had been given to the Planetarium Program, and 
another half-hoiir for a behind-the-scenes Planetarium Program. Then approxi- 
mately forty-five minutes had been spent in the Learning Resources Depart- 
ment, leaving forty-five minutes for the library. She thought that if such 
a program were done again, perhaps an hour and a half could be spent In tne 
library, although this seemedilike a long time — at least it had seemed so 
when the program was being planned originally. But after going through it 
one time, she felt thaTth'e students could be allowed at least a half-hour 
of browsing tfjue, checlcing the stacks -and looking in the files, asking 
questions and (jetting into, reference material. 

The BCC Librarian pointed out/ln her remarks to the students during 
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the orogr^n that anybody in Broward County is free to use the BCC library 
at any time. "They are f ree^ come here, do their research, xerox materials, 
use the periodicals or whatever their needs miqht be. The only restriction 
on this is that tho^materials cannot be checked out to individuals who are 
not currently enrolled in the College. This makes for oroblems. BCC students 
have priority.. The library has a bad battinq average for getting books returned 
from people who are not enrolled in the College. If there was a need and 
if provisions had been made, there would be no guestion that anyone would 
be welcome to come to the library, particularly in the late afternoons or 
evenings, they would be more than welcome. The only rule or operating policy 
we make about this at the present extends to the Nov: High School/Middle School 
complex. Those students have been asked to come after two o'clock in the 
afternoon because, in the past, it was found that if a lot of students come in 
the morning, and the situation i: new to then, that the library staff needs to 
spend more time with them, sometimes to thtj detriment of time with our own 
students who may be soliciting nelp in research or have location problems. 
Th3 BCC student population tends to concentrate in the morning hours which are 
the Verv busy times in the library.. It is less busy in the afternoons, and 
certainly loss in the' evsninqs . Of course, it would be necessary for visits 
to be structured -- the students would have to be transported, both coming 
and goim, and that sort of thin-j. Rut there would be no problem about usina 
the facilities of the librarv, even less problem as far as these particular 
students are concerned as they really seem to know their way around." 

'• f'rso rinclley, asked "rs.. Brown, if, inasmuch as it was a first for 
tn. nrogra- and rathe'r lirnted in tine, and the concentration had boon on 
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roferenc; books, oGriodicals and so forth, if there wore additional materials 
or equipnent avail ahlo throuah the BCC library that were overlooked which 
•light have been interesting to the students or that could be investiqated in 
a future pronram. 

Mrs. Brown said she thought certainly one of the strengths of the 
3CC library as compared to a school library is the BCC microfilm collection 
of backdated periodicals end the depth of this oeriodical collection as com- 
pared to r.iost school libraries. She explained that the questions of use 
and budqet usually limits the magazine and oeriodical subscriptions that 
a middle school iiinht have. She felt that the BCC library could be helpful 
iP that area. ;"(lthRr than that," Mrs. Brown said, "the orime use that could 
be nade of our Yibrary is nc/- so much in areas that are dif^^erent, but just 
the deptii in those areas'that would not'bc available to students in the middle 
sehool;.. For exariple, if the students were interested in wild life, or in some 
qu(j:tion of ocolony, their i^iiddlo school library is qoino to dea'l with that 
subject, but it \/oul.J deal wUh it on a very .lifferent level as'comnared with 
the material that BCC would have available. The Colleqe library could offer 
the denth whicii these students, in perhaps nursuin'i studies beyond the average 
middle school student, might need or at least find very interesting." 

!>egardim the questionnaires given the students and which were dis- 
cussed a little at the beginning of this reoort, Mrs. Findley asked Mrs. 
firown whether these needed changinq, also what sh^e hoped the students would 
respond to those particular questions. 

Mrs. Brown said she thought the students did very well and were 
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very definite in their ideas about what they were interested in lookinq for 
in the library. She said: "They were a sparkly group that responded quickly. 
I don't know that we'd really want to change the questions. I think that 
these were fine and they related to what was told the students, I still feel 
that the important thing is that they know or have a pretty good idea of 
what we can do for them in the way of research that they could not find in 
a public library or their own school library. If they came out of this prcgram 
with an understanding of what is available and how to go about checking books 
out or using the library to look up something they need to know, then I think 
that's the Important thing." 

Mrs, Findley asked Mrs. Brown if she had any additional recommenda- 
tions if another group cane out to the f^olleqe and went through the Library 
Program, bes^ides the fact already mentioned of having additional time. 

rirs. Brown could not reconnend anything else to add to the program 
except to say that -no^e. time wi^s a good idea. She also said that she felt 
almost insistent that if it v.ere at ell possible to nake arranaerr.ents as far 
as school schediHing goes, to have the school librarian come with thein because 
U would be helpful to her for future programs. Other than this, she did v.^t 
see anything that needed changing, adding to, or takpn away. :)he fel^ the 
students themselves could nake the best criticisms or recommendations. 

Mrs. Findlev agreed witK Mrs. Erov/n and said it was evident th-it in 
any future !-ibr.ir> Program-,, nore tine in tne ''ibr.^rv would need to be allot'.ed 
as the students had enjoyed their visit sufficiently to complain that the 
time spent thorp had b^v n too short ami, jjiging I'V their nencrjl enthus iasnt and 
their respon'*,es, they seemed to nave benefited a great deal from the Library 
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Profjram. On this note Mrs. Findlev thanked Mrs. Brown and the discussion 
was ended. 
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STUDENT 



BIRTHDATE 



DATE 



SCHOOL 



MENU 



EXTRAS 



You are going to see: 
Specialized equipment 
Tape recorder 
Closed Circuit TV 
Video Tape recorder 
Film Strip 
Dark room 

Enlargement of pictures 
Language Lab 



1. What have you seen? 



2. What did you like best? 



3. Would you like to learn to take pictures 
and develop them? 

4. Did ycu like seeing yourself on TV? 

5. Does a tape recording of your voice sound 
the way you thought it would? 

6. Would you like to learn a foreign lan- 
guage? 

7. Would you like to visit Learning Resources 
again? 

8. I would like to know more about 



9, Did you enjoy seeing the collection of 
antique caTOras? 



10. Did you know that a TV picture could be 
recorded on tape? 
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LrAR^ir;^ resources ppo^j^'A;: ^ 

In considorinn the ros^onses of t'^o 01 sen MiMJle School stu-Jc^ls Lo 
the Loarnin^i Resourc-^ «}u3Stio;inoiro, ch^ following r<.*sults were notoi: 

•1: ("'''M '^'V/E Y,'J GEE ;?^/ 

All student's listcl vin'oiis ty^^es of audi.^-visoal '^ouv^innt anJ/or nrocf-^sso: 

0 /' • ' ' • Y ITT ^ c T o > 



J 



.'11 stii^I^jfV.s ^av^ nosi.ivL^ r^s^fjnjos various ^xa'^los of ''!iat, t'-^'-^z liko^! 

^-st. 
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^'J^STT- ; 

-7; Cjc'l; y;i, vr.iT L"rvii,;n t.s)ijp.ces a^ai :?) 

All stU'Jonts n-!VP Positive- rcf).")onses to tS*^ on-stion . 

::■ (I "..Jl:- LI,;: T,r ::'}?z Avj'.r ...) 
All st'j'ir>nts stdtoii ijxa;Tles of .::orii,^ t'lov v/ouM like to knov; nore al.out. 

YJij ri,];^Y s^S-V^' ti:: C'ill':ctio'i jr amp:.;:: c^K^[^sl) 

■\n students lavp nositiv^ responso:. 




LEARNING RESOURCES PROGRAM 



OLSEN MIDDLE SCHOOL 



Positive Negative No Total 

Item Number Responses Responses Other Response Responses 



Item #1 


20 


0 


0 


0 


20 


Item #2 


20 


0 


0 


0 


20 


Item #3 


14 


3 


3 


0 


20 


Item iS»4 


19 


0 


0 


1 


20 


Item #5 


19 


0 


0 


1 


20 


Item #6 


17 


3 


0 


0 


20 


Item #7 


20 


0 


0 


0 


20 


Item #8 


20 


0 


0 


0 


20 


Item #9 


20 


0 


0 


0 


20 


Item no 


0 


20 


0 


0 


20 




169 


26 


3 


2 
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LEARNING RESOURCES PROGRAM 

I I 

RESUME 
OF 

TAPED INTERVIEW 
WITH 

BUD CALL, DIRECTOR OF LEARNING RESOURCES 

AND 

GEORGE CHILLAG, MEDIA SPECIALIST 



Carol Findley, Articulation Department 
BROWARD COMMUNITY COLLEGE 
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Mrs. Findley talked with Mr. Bud Call, Director of Learning Resources, 
and Mr. George Chi Hag, Media Specialist, about the program which took place 
in the Learning Resources Department of BCC for the Gifted children of Olsen 
Middle School. 

« 

Mr. Chillaq comnenced the discussion by. reviewing what the program 
hoped to accomplish and how It had been conducted. He said 'the goals of the 
program had been primarily to orient these students on the acquisition of infor- 
mation via audio-visual processes. This was introduced through three basic areas 
of audio-visual Information. One was Information acquired through television, 
the second was graphic arts - a visual two-dimensional material whi cikinpl udeis 
photography. The third area was audio, which, like the other areas, was accom^ 
plished by a visit to the Language Laboratory where they were given explanation^ 
and the students were able to see the equipment as It 1s utilized In the Learning 
Resources Department. 

"My own contribution to all of this," Mr. Chlllag said, "was in the 
area of photography and demonstrating the basic processes In developing an Image 
on film, letting the children actually take part In taking pictures, and then 
('-veloplng them within the darkroom facilities. Of course, due to the short 
period of time available, It was necessary to show the students only the most 
basic aspects of the equipment." 

Mrs. Findley said that Mr. R. W. Anderson, the TV Engineer In Learning 
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Resources, .had been in rharge of the section of the program where the students 
appeared Individually before the TV camera. This was played back for them and 
they could see themselves via video. As Mr. Anderson was not present, Mrs. 
Findley asked Mr. Chlllag if he would mind explaining a little about the TV 
process that comprised this part of the program — not so much the technical 
aspects, but what the objectives had been in this particular part of the 
Learning Resources Program. 

Mr. Chlllag thought the most important thing regarding use of TV and 
other sensory techniques, had been to show students that there are recording 
devices that are visual, there are those that are audio, and thea there are 
the combinations of both. It Is through these technological devices students 
are made ^ware of the basic general categories of the methods and the uses of 
information acquisition. "Our explanations to them were simple," sold Mr. 
Chlllag, "and we tried not to get too Involved or too far away frm what these 
various mediums accomplish. They could see themselves on television, and then 
we tried to make them aware that this is essentially two-dimensional In a visual 
sense ... that the introduction of sound gives a very realistic copy of what 
actually went before the camera. We did this because it Is Important In the 
early phases that students understand about these various facsimiles or recording 
devices which are trying to acquire life-like inforr,iation — whether it Is by "v^ 
the reproduction of actual sound or by visual Information. We attempted to make 
sure that they became aware of the separations of Information which can be acquired 
through these different recording instruments." 

Mrs. Findley said she thought the students really did learn something 



in the studio because, in relation to the TV picture, one of the questions that 
had been asked the students on some descriptive data that had some feedback 
was, "Did you know that a TV picture could be recorded on tape?" All the stu- 
dents responded that they did not know about the video tape. Mrs, Findley 
further remarked that she had been a little surprised during the TV filming at 
some of the students* reactions • Although they seemed a little shy at first 
and wanted very much to appear before the camera, when they actually had to 
face the camera surrounded by their peers, they became overwhelmed with em- 
barrassment and had to be very strongly urged. 

Mrs. Findley then asked Mr. Chillag if h^ had noticed or made any special 
observations of student reactions to any of the experiences they had during the 
Learning Resources Program in the photo lab, darkroom, or elsewhere, and 
how the students had responded, whether it was positively or negatively. 

Mr. Chillaq replied that his first reaction was that the students were 
more familiar with still photography than they were with television. They were 
certainly more sophisticated in that area, not only about the function of the 
camera, but some of them were familiar with the total process of darkroom 
procedure. He said that it had been of some value to him to see this age group 
so familiar. and practiced in the use of the photographic medium. He also noted 
the students appeared to have enough practical knowledge of science to answer 
some questions concerning how the procedure was related to the chemical process, 
and he became aware that they were quite knowledgeable in that area. 

Mrs. Findley said, according to answers given on the questionnaires, 
that one had to assume the students did have background knowledge or some 
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experience. For example, when they were asked, "Would you like to learn 

* 

to take Dictures and develop them?", fourteen students qave positive responses, 
three gave '^^^'•^^ responses, and three indicated that they already knew ^jow. 
However, when they were asked about the antique cameras, "Did you enjoy see^^ng 
th"* collection of antique^^pafneras?" , they all gave positive responses. It wWild 
seem they had enjoyed thrf antique camera collectio/i. Concerning the question, 
J'Whit would you itke to know more about?", all the students stated examples of ^ 
the ms^dia they were interested in lear* nq more about. "So, I think," Mrs. \ 
Findley added, ".their interest had certainly been stimulated by the Learning 
Resources Proqran. In fact, many students indicated they hoped in any future \ 



programs, time could be extended so that they could beojme nore involved in media v 
areas within the Learning Resources Deoartment. Besides extending the forty-five \ 
minutes spent in the Learnina Resources Program," Mrs. Findley asked, "would you 
have any other suggestions or recomriendations if we did this prooran aqain?" 



Mr. Chillag saiyH^jiat^ as far as the total program is concerned, he thought 
one area that would be helpful v/ould be for students to observe the actual tapinq 
of a program in progress for television. "Stepping back a little from that," he 
said, "I think it is important for them to see the total process, something 
comprehensive within a practical period of tine, beginnina with the conception 
of an idea through to its end by means of the use of the technology we have here. 
I think this would help the students to see the over-all purpose of the equipment 
— how it functions, and thejltimate goal of the equipment that is utilized in 
this department." 

'Mrs. Findley said she thought this total concept idea very worthwhile. 
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thanked Mr. Chillag, and asked the Director of the Department, Bud Call, if 
he would like to make some conmenti: or reconwendations for future programs. 

Mr. Call said they were very happy to have the 01 sen group come, and, 
of course, any other group as well would be very welcome. He said he would like, 
first of all, to mention briefly four primary areas of interest in which the 
Learning Resources Department^ at BCC is involved and then he would answer the 
question as to what might be done on lUture programs. 

"I suppose one might say the primary purpose of Learning Resources is 
that of obtaining and distributing educational film and equipment materials 
being used in the classrooms. Last year, approximately 6,000 films were 
shown on Central Campus alone which would give some idea of the volume of work 
carried out by the department. 

A second function, of course, which has already been discussed, ii; 
programming, production, and distribution. In this area, we do someth'^ng which 
is a bit unique. It is the operation of a rather large five-channel, closed 
circuit TV dii;tfibution system capable of transmitting programs to any of 
approximately one hundred and forty-three TV receivers throughout Central Campus 
alone. These are in both color and Dlack and white. Last year, according to 
our records, there were approximately one thousand hours of TV programming done 
in the course of the regular year. Most of this prograntning was supplemental 
materiaTwh^ich was fed directly into the classroom. In some instances, such as 
in our Nursing Program, there were large Nursing Program time-blocks aired to 
students for use outside the classroom- This, of course, supplements the instruc- 
tion they are getting in the classroom. 

lac 
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The third jJhase, which George Chillag has already touched upon, is 
media production which includes all phases of photography and graphic produc- 
tion. In this respect, it occurs to me that the next time we have a group such 
as this perhaps we might conduct a brief demonstration but a little more in 
depth on how these materia'^s are produced. I'm sure students would J)e inter- 
ested to find out how some of the materials used by their own teachers are ' 
made. This«would make the presentation all the more interesting to them and 
one which I think they would enjoy. 

Finally, Mr. Call said, a fourth service area is the operation and 

^intenance of Qur Langu.age Laboratory. At the present time, we are offering 

five foreign languages on this campus - French, German, Russian, Spanish and c> 

' ■ • • . '■ ■ ' . 

Hebrew. Tapes are available for the introductory courses in a janguage pro-, 

viding the' stiident with a drill situation whereby he hears a master recording, 

mimics the- correct pronunciation, and then is ableUo compare his pronunciation 

with that of the master tape. Other applications that we are making for our 

Language i-ab equipment are: teaching dialect for drama students in the process 

of putting on productions, and we recently produced a series of medical .ter- . ^ 

minology tapes which enable a student to learn medical te'rms in the same fashion 

', someone learning a foreign language. Also, there is material available on 

casette tap'e for a number of courses which strictly supplement classroom iny' 

jtruction-. In this ar/a; the Math Department was the fvfst to get off the 

ground and, as a result,lthis departmei^is now offering three coui:ses__ort:^ssette 

tapes - basic arithmetic, bcsic algebra and a more advanced al^bra course/ We 

have cassette tapes available\in other aVeas such as AccountincrN^nd also, in the 

English Department. These are areas , where cassette tapes are being used to 

supplement regular classroom instruction. 
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However, our efforts are concentrated within the four majo*" areas 
of film distribution, TV distribution, media production, and the operation 
and maintenance of the Language Laboratory." 

In reference to Mr. Chillag's suggestion of having a TV tape produc- 
tion in process, Mr. Call said he thought this was quite a valid idea. He also 
said that he felt his previous suggestion was worth repeating ..."that in plan- 
ning future programs, the department include holding brief In-depth demonstra- 
tions on the production of media materials." 

\ 

Mrs. Findley then asked Mr. Ca^ll what he thought about the possibility 
of having a correlated program, such as the one recently completed, called Mass 
Communications which had been a correlation of Data' Systems and the Publications 
Department: She pointed out that Learning Resources could be closely related 
with many areas such as photo-journalism, the arts, or perhaps the library - 
whether it be in preparing materials, or in an activity such as art, or perhaps 
in the preparation of a news story. 

'Ir. Call agreed this was so, particularly in the field of communica- 
tions because this is one department which, by its very nature, reaches into 
ail areas of service throughout the college, whether it be acaderaic, administra- 
tive, public relations or the classroom, lie said that there had been quite a 
few applications made by :irs. Betty Owen in teaching her creative writing 
courses ^fhere TV equipment or m'uiti -media equipment was being effectively used, 
so he felt sure it v.'aG possible to get together on something like this to pro- 
duce a combiried e^'^ort type of oronram. 
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?!rs. Fi-^dley thanked Mr. Call and Mr ClnTac; for rheir cooperation 
and assistance with the Gifted program, sayi^a th^t the students had enjoved 
visiting the Learning Resources Department very much and that they had all 
expressed not only their great interest In the departnent, but also the hope 
that they v/ould be able to return next year and spend a longer tine if it were 
at all possible^ 
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Tho purpose of the Psychology Progran \/as not to establish 
behavioral objectives, but to re-enforce learning, A Psychology 
fTogram studtriit handout entitled, ''killer" provided an elener.tary 
basic bsckyround in psychology. When the students had completed 
reading the handout materials they were given a test which had 
been included 1n tho handout. They were pernitted to refer to 
the information portion while taklne the test should it be necessary 
for then to do so. Bpfore the students cane to the campus for the 
den!onstr.-.tiPn» the handouts and tests were collected. This was 
followed by a program in the rat lab demonstrating the concepts which 
were presented in the introductory material. 

A second test \,'hich was re-worded but essentially covered the 
same questions as asked in the previous test, was adninistered later. 
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m_ANATI O:^ OF PSYCHOLOGY PROGRAM 

The purpose of the Psychology Program was not to establish 
behavioral objectives, but to re-enforcs learning. A Psychology 
Program student handout entitled, "Killer" provided an elementary 
basic background in psychology. When the students had completed 
reading the handout materials they were given a test which had 
been included in the handout. They were permitted to refer to 
the information portion while taking the test should it be necessary 
tor them to do so. Before the students came to the campus for the 
demonstration, the handouts and tests were collected. This was 
followed by a program in the rat lab demonstrating the concepts which 
were presented in the introductory material. 

A second test which was re-worded but essentially covered the 
same questions as asked in the previous test, was administered later. 
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EXPLANATION OF- PSYCHOLOGY PROGRAM 

The purpose of the Psychology Program was not to establish 
behavioral objectives, but to re-enforce learning. A Psychology 
Program student handout entitled, "Killer" provided an elementary 
basic background in psychology. When the students had completed, 
reading the handout materials they were given a test which had 
been included in the handout. They were permitted to refer to 
the information portion while taking the test should it be necessary 
for them to do so. Before the students came to the campus for the 
demonstration, the handouts and tests were collected. This was 
followed by a program in the rat lab demonstrating the concepts which 
were presented in the introductory material. 

A second test which was re-worded but essentially covered the 
same questions as asked in the previous test, was administered later. 



PSYCHOLOGY PROGRATI 
(STUDENT HANDOUT MATERIAL) 

"KILLER" 

After you do something really dumbi doesn't someone usually ask you, 
"Why did you do that?" There are people in this world. who ask that question 
all the time. These people are called PSYCHOLOGISTS. Psychologists study 
the way people behave, and then they try to find out what things CAUSE the 
BEHAVIORS they are studying. Psychologists are interested in everything we 
do — dumb things, the smart things, the silTy things, and the serious 
things. While one psycho! oqisv may be trying to find out why Johnny beats 
up his sister, another psychologist may be Working on a new way of teaching 
kids how to read. Since people do so many different things, psychologists 
really have a lot to study, 

Nov/ that we know what a psychologist is, we can go on to see how he 
learns about man's behavior. First of all, a psychologist is a scientist. 
This means that he performs tests in order to find out why people act as 
they do. flost of these tests, or EXPERIMENTS, are done first with animals, and 
the*! later on with people. Psychologists perform experiments with all kinds 
of animals rats, pigeons, monkeys, and even worms. It is from these ex- 
periments that psychologists have discovered one very important fact and that is, 
if animals or persons are given a REWARD after they do something, then they will 
keep on doing that thing for a long time. These rewards are also called 
REINFORCERS, 

It's really easy to see just how reinforcers affect behavior. Say, 
for exariplo, that you want to teach your pet dog. Killer to roll over, /lhat 
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would you do to Killer after he rolled over for the first time? Would you 
hit him with a newspaper? You could but then Killer would probably never 
roll over again. ,So, instead of hittina him after he rolls over, try giving 
Killer a Milk-Bone biscuit, or a doggie doughnut, or even a pat on the head. 
And do you know what' 11 happen? Well, you'll probably then have a dog who spends 
most of his tine rolling over. 

Reinforcers work pretty much the same way for people, too. Let's 
say that your next-door-neighbor comes over and asks you to help her clean out 
her attic. Since you don't like cleaning attics, you tell her that you'll 
be busy all day. The next morning, she comes over again to ask you for help, 
and tells you that she'll pay you $10.00 for helping her. Of course, you run 
right over there as fast as you can. Why? Well, because today she's offered 
to pay you for working, while yesterday she never mentioned anything about money. 
Your neighbor is rewarding ^our working behavior with the money. Without the 
reward, she probably would rtever have talked you into helping her clean her 
attic. I 

Of course, there's one very important fact that you must always remember 
about reinforcers. If you want to reward a person or a pet for doing something 
right, then that reward must come AFTER he does it. In other words, the rein- 
forcer will work only if it follows the behavior you want. If your neighbor 
had given you the $10.00 before you cleaned her attic, do you think that you would 
have cleaned it very well or very fast? Probably not. That's because you had 
already received your reinforcer, and so you really had nothi^to work for. 
The same thing goes for Killer. If you rewarded him before he rolled over, then 
there's a good chance that he would never do 1t. After all, why should Killer 



go through all the trouble of rolling over when he gets his reinforcer 
beforehand? Like you. Killer wouldn't have anything to work for either. 

See how easy it is to understand what reinforcers are and how they 
work! It's kinda hard to believe that it took psychologists years of research 
and experimentation just to find out about reinforcers, isn't it? But, these 
early years of research were just the beginning. Today, psychologists know 
a lot more about behavior than they did fifty years ago. And as they find 
out more about man's behavior, psychologists are also finding out more about 
the way man LEARNS his behavior. 

Most people believe lhat the only place you learn anything is in 
school. Now, we all know it's true that we learn how to write, read, spell 
and work math and science problems in a classroom. But what about all the 
other things we do? Did you have to go to school to learn how to dress 

o 

yourself, or turn on the TV, or ride a bike? Of course not. You probably 
learned these and many other things at home, long before you ever went to 
school. A baby learns very early in his life that if he cries when he's 
wet his mother will come and change his diaper. And yet, ha learned this 
without even leaving his crib. Not only does this show that learning takes 
place at home as well as at school, but that we begin to learn things at a 
very early age — in fact, the day we are born! 

Even after a child does start school, much of his learning still 
takes place outside the classroom. On the playground, for instance, many 
kids learn how to make friends and to play different kinds of games. Other 
kids, those who don't like learning how to make friends and play new games, 
usually learn how to fight for fun. And those kids who don't want to learn 
how to make friends, play games, or fight usually learn how to sit by themselves 

ERIC 



ERIC 



and iqnore everyone els|!- Probably none of you over thought that you ^ 
learned how-to behave on the^ playqround when you were little. That only 
goes to show that sometimes learning really can be fun, especially when 
you don't even know you* re learning! 

But, as you may have guessed, our learning, doesn't stog^at t)ie 
playground. Later on, as we begin to ijearn more difficult subjects 
in high school, we also begin to learn more complicated behaviors outside 
the classroom. Things like driving a £ar, working- at a job, and going 
out on dates are certainly harder to learn than crying when your diaper's 
wet or playing football at the neighborhood pi aygroundT""*^ 

You can probably see by now that the things we learn in school 
are pretty different from the things we learn outside of school. Inside 
a classroom, you learn by listening to your teachers and reading your 
textbooks. But, outside of school, you learn about things through 
EXPERIENCE. Instead of just reading about or hearing about our world-- 
our ENVIRO'lMCriT -- we see it, hear it, touch it, smell it, and taste it 
ourselves. And it is noatly through experience (the senses) that both 
animals and humans come to learr\ about their environment (the worl dT^ 
that surrounds them) . 

How you may be wondering what all this about learning has to do 
with the reinforcers we mentioned earlier. Hell, psychologists have 
found that if you reward a person or animal with a reinforcer while you 
are trying to teach then something new, then that person or animal will 
learn better and faster. Not only do reinforcers make it easier for 
someone to learn a new behavior, but they make the teacher's job easier, 
too. After all, if you were Killer's teacher, wouldn't your job be 
easier if he learned to roll over in a short period of time? 

f 
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' By now we have seen that rv2inforcers a pretty helpful when 
trying to teach people and animals new behaviors. Also, we know that 
people and animals learn new things in pretty much the same way. Does 
this mean that people are no different than Killer, or Morris, the Cat, 
or even a rat? Well, in some ways, people are very d.i^'ferent from animals; 
'and in other ways, they're no different at all! That seems hard to 
believe doesn't it? '^ell then, just for fun, let'? compare a person and 
a rat. Like a human being, a rat has a brain, a heart, two lungs, and 
many bones and muscles. Rats, like people, also love to eat many differ- 
erent kinds of food. A newborn baby doesn't have to learn how to sweat, 
drool, sneeze, sleep, or becom^ afraid of loud noises, and neither does 
a rat. So, although a human being does not look at all like a rat, you 
could say that, on the inside, their bodies work pretty much the same way. 
This is why psychologists can study and experiment with rat behavior and 
still be able to find out what causes humans to do the things they do. 

There are many reasons why psychologists perform experiments . 
with rats rather than with people. First of all, rats are easy to take 
care, of. Also, since- thpy eat only about ten chunks of rat chow a day, 
it doesn't cost much to feed them. But, probably the most important 
reason for using them in ex^eiqments is that their experience with the 
environment can be controlled by the psychologists. This could not be 
done with people. Once a person left the lab after an experiment, he 
would begin to learn a whole bunch of new things in his outside environment. • 
Later on, this extra learning .qould have a big effect on the results 
of the experiment. But since the rats never leave the lab, the psycholo- 
gist perfominn the experiment does not have to worry about the animals 
learning soiiiethijig that he doesn't want them to learn. 
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Psychol oqists have taught rats how to do many things. For Instance, 
while one rat was learning how to drive a toy car, another rat was learning 
how to climb a rope. While one rat was learning how to swim, another rat was 
learning how to roll ow&r (one of KfJler's friends). In all of these cases, 
each rat was taught a different behavrpr by using food as a reinforcer. But, 
in order for food to be a reinforcer, the rat must be a little hungry. So, 
before any experiment where the reinforcer is going to be' food, the psycholo- 
gist must put his rat on a diet for a few days. This diet is also called 
DEPRIVATION. 

The need for deprivation is pretty easy to understand. If Killer had 
just eaten a big dinner, do yoa think that he would want to roll over for a 
Milk-Boqe? Probably not. Since he wouldn't be hungry, he wouldn't want the 
Milk-Bone. And if he didn't want the Milk-Bone, then he wouldn't roll over. 
The same thing goes for the $10.00 your neighbor offered you to help her clean 
her attic. If you had a million dollars in your pocket, then her '$10.00 proba- 
bly would' not be a very good reward for you. But, if you only had fifty cents 
in your pocket, you would probably be glad to help her for $10.00. 

After deprivation, a rat is usually placed inside a special chamber 
called a SKINNER BOX. This cha'"ber was invented by a famous psychologist 
named B. F. Skinner, and is used mainly fjir arjimal experiments. Inside the 
Skinner Box is a silver bar that the rats IfearVjo^ess. After every BAR 
PRESS that a rat makes, a food pallet drops down automatTwlly into a food 
cup. That' s^^jW the rat gets his reinforcer. / 

Of course, a rat dd^'t know fiqw to bar/press the first time he's 
put'lnside a Skinner Box. That's why the psychtJlogist must teach him how 
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to do it. To teach the rat how to bar press, the psychologist uses a step- 
by-step method called SHAPING. In the first step, the psychologist gives the 
rat food pellets for just putting his head into the food cup. After about 15 
pellets, the rat stops qetting the food until he takes his head out of the 
food cup. This is step two. After he'r. gotten about 15 more pellets for taking 
his head out of the food cup, the food stops coming again. Next, during step 
three, the rat gets pellets for looking at and sniffing around the bar. This 
is followed by step four, when only touchina the bar will get the rat his 
pellets. Finally, during step four, the rat learns that he must press the 
bar before he gets a pellet. 

This is how shaping works. By using this simple method, the psycho- 
logist was able to teach his rat a new behavior. 

To understand shaping better, think cf a mother trying to teach her 
baby how to walk. At first, the- baby learns from his mother how to sit up, 
and then how to scoot around the floor on his rear end. During the next 
step, the baby starts to push himself up on his hands and knees, and then 
lea-ns how to crawl around the house. His mother rewards each new behavior 
by telling him he's a gdod boy and giving him an ri ?< M. Later on, at step 
three, we can see the baby null himself up and stand on his own two fee'i.. 
This is soon followed by the last step, when the baby begins to walk for 
the first time. All tMs time, the baby's mother keeps rewarding his behavior 
with reinforcers. If she didn't, then her baby might never learn how to walk. 
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all that you have just read. To make sure that you do, just answer these 
questions about behavior. After you're done, check back to see if your 
answers are right. We hope that they are, because then that will mean 
that Killer and all the rest of us have been aood teachers! 
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FIRST TEST 



PSYCHOLOGY PROGRAM 



BROWARD COfflUNITY COLLEGE 



STUDENT'S NAME 



DATE 



GRADE 



SCHOOL 



AGE 



BIRTH DATE 



Directions: On the lines below sentences are begun but not finished. Complete 
each sentence in a way you considci will give accurate information about that 
subject. Please circle the correct answer to the True or False questions. 



1. People who study the behavior of humans and animals are called 

2. Psychologists perform certain tests to learn about the behavior of animals 
and people. These tests are called • 

3. If you give Killer a reinforcer for roll inn over, then he'll never roll 
over again. True or False. 



4. Reinforcers will work only if they are given 

a person or animal does something you want them to do. 

5. Before we started school, we learned many things at 

6. In scnool, we learn things through experience with our environment. 



7. Human beings and animals are really very much alike on the inside. 
True or False. 

8. The diet that a psychologist puts a rat on before he teaches the animal how 
to bar Dress i*; called deprivation. True or False. 

0. A Skinner Box is another name for a toy box. True or False. 



True or False. 



10. The step-by-step method used by psychologists to teach rats how to bar 
press is called • 



SECOND TEST 



PSYCHOLOGY PROGRAM 



117 

BROWARD COMMUNITY COLLEGE 



ERIC 



STUDENT'S NAME OATE 

GRADE SCHOOL 



AGE BIRTH DATE 



Directions: On the lines below sentences aie begun but net finisned. Complete 
each sentence in a way you consider will qive accurate information about that 
subject. Please circle the correct answer to the True or False questions. 

1. Because psychologists are scientists, they perform 



in order to learn about the things Jthat cause behavior. 



2. A reinforcer is the same thing as a 



3. If you hit Killer with a newspaper after he rolls over the first time, 
then he'll probably never roll over again. True or False. 

4. You should reward a person for doing sometnirig before he does it, not 
afterwards. True or False. 

5. We learn many things at home, long before we ever start school. True or 
False. 

6. A person will leam a new behavior raster and better if his teacher gives 
him a ^after he does the right thing. 

/. Because huma^is and animals are so anrerenl, psychologists never bother 
to perform experiments with animals. True or False. 

8. In order to be sure that food will be a reinforcer, a psychologist will 
put a rat on a special diet. This diet is also called 



9. The special chainber used by psychologists for animal experiments is 
called a • 

10. Shaping is the step-by-step method used by psychologists to teach a rat 
how to bar press. True or False. 
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MEMORANDUM 



TO: Dr. Walker, Jackie Terranova, Psychology Department 

FROM: Carol Findiey (: -f 

DATE: March 15, 1974 

SUBJECT: GIFTED CHILD PROGRAM - OLSEn MIDDLE SCHOOL 

Thank you for all your help with the program for the Gifted children, 
particularly to Jackie for putting this program together and training 
♦the rats, etc. 

We would very much appreciate it "if we could further impose on your 
time to have the answers checked for us. The plan currently in use 
for this has been that a panel of three from the department - in this 
instance. Psychology, check the answers to the questions on a 5 point seal 
as follows: 

5 - Excellent responses 
4 - Very good responses 
3 - Good responses 
2 - Fair responses 
1 - Poor responses 

If the experts do not agree on the number a response should receive, 
average the response number; or, if two agree on one number and the 
third person agrees on another number, the number recorded should be the 
one that two out of three experts agreed upon. Would you please list the 
names and positions of the three persons serving on the panel. 

A complete report on the Gifted child project will be sent to you at a 
later date. 

Meantime, thank you again for your cooperation. 
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PSYCHOLOGY PROGRAM 

t • 

RESUME 
OF 

TAPED INTERVIEW 
WITH 

DR. WILLIAM WALKER, PSYCHOLOGY DEPARTMENT 

AND 

MISS JACKIE TERRANOVA, STUDENT 



Carol Findley, Articulation Department 
BROWARD COMMUNITY COLLEGE 



Dr. William Walker, instructor In the Psychology Department of 
Broward Comnunlty College, and Miss Jackie Terranova, a student majoring In 
Psychology and who recently received her degree, prepared this particular 
program for the Olsen Middle School a little differently from the other 
programs for the students. 

As Dr. Walker explained It, it was decided to show the Olsen 
Middle School Gifted students how we train rats, explain to them why we do It, 
and how we do It and a few concepts In Psychology, using the rats. In order 
that w^^ might get more out of It, Jackie Terranova wrote an Introduction and 
an explanation of Psychology and the students were given this explanation at 
their school before they came out to Browcrd Community College in order that 
th^^y would understand better the object of teaching the rats to perrorm the 
way they did. 

It's difficult to tell whether or not the explanation had any effect, 
but the students read over the explanations and took a test before they came 
to the College. When they arrived, a program was put on for them that Involved 
using four rats, each rat being trained to do something different. The students 
watched this program and asked questions while Miss Terranova demonstrated. 
Dr. Walker felt that without that original explanation, the students might not 
have been able to ask the questions they did about the rats. 
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Inasmuch as Jackie Terranova had designed the program, she was 
asked to report on the concepts of the pre- test and the type Information 
transmitted to the students through the data they received. 

Miss Terranova reported that the object first of all was to tell 
the students what Psychology was and what the Department and the rat lab In 
particular did. She explained how behavior could be changed. In fa^t, why 
behavior Is, etc. 

In designing the program, the material, "Killer", was set up, not 
so much as a story, but as something enjoyable to read. She felt If It had 
boon just a story then the students wouldn't have paid any attention to the 
things being taught them about behavior; and If It had been In any simpler 
story form, then this point would not have been clear. Examples from every 
day life were used In order that the students might be able to Identify with 
them. 

The object was to see how rat behavior was related to human behavior. 
Miss Terranova explained that this objective was obtained by spelling It out for 
the students by first talking about the rats. She then told them about how 
psychology would motivate a rat, how it is rewarded whenever It does something 
good, how the psychologist watches the rat and how he does tests to find out 
what motivates the rat and what rewards the rat. After talking about the rats 
specifically, then their behavior was related to human behavior, even to them- 
selves: how the rats were motivated and rewarded. 

In the pre-test handout. It was pointed out that basically, the rat 
and humans are physiologically alike In that they respond to things that happen 
In their environment; I.e., If the consequences to behavior are good, then the 
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behavior will occur again. This Is what was demonstrated to show the students 
how. through the rats, this was accomplished. Than It was pointed out how this 
applies to the students lives. o 

Mrs. Findley asked Miss Terranova what lab prestations had been 
involved prior to the students coming out to the College. 

Miss Terranova reported that training the rats stakes time and some 
0* the rats had been learning long before the program was ever even conceived. 
AUogether, the program would have taken two to three weeks, to put together, 
evi>n with three of the four rats already In different stages of training devel- 
opment. ° • 

One rat bar-pressed only, which -was the only thing, he had been taught. 
He received a pellet every time he pressed a lever that is Inside the training ' 
chamber called the Skinner Box. The next rat pressed 25 times for one pellet 
which means he would make twenty-five lever pressing responses to get one pellet 
of food. Another rat had a light pole inside his box. -It knew to press the 
light pole first which would make the light come on. It then would .go over to 
the bar. press the bar one time, the light would go off. and a pellet would • 
drop down. The fourth rat was trained to roll over, which was a little different 
from the other three because there is no pressing involved at the time the rat- 
is rolling over. But it did get a pellet every time it rolled over. 

When the students first arrived, they were taken around and shown the 
part of the lab where the rats stay in their home cages, how they are fed and 
how they get their water. Then the students saw the part of the lab where experi- 
ments are conducted, the apparatus the rats are trained with, the Skinner Box. and 
various things usually found around a psychology lab. 
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Then the group went over, to the lecture ha?l, the rats In their 
cages were brought In and the program was ready ttT start. 

The rats were put In the Skinner Box one at a time, and the students 
were shown what each rat wuld do. 

Miss Terranova was surprised how well the 01 sen students responded 
to any questions she would ask. showing that they had read the handout. "Killer", 
which surprised her. She was also surprised how the boys and girls 'liked- to 
come up and work w.1th the rats themselves. There was one rat that they were 
permitted to go up and pay off with a pellet of food themselves the rp^l-over 
. rat. It would roll over and one of the students would give it the pellet. The 
students enjoyed doing this very mu^h. After they had seen all four rats perform 
some of the students played with the rats for a while which the students arlso 
seemed to enjoy. Miss Terranova remarked that she felt the program had gone 

well . 

Mrs. Findley said there had ^een some comments about whether the 
students should have been allowed to play with the rats or not. pro and con. 
and acknowledged that she had been a little apprehensive herself fearing that 
a rat migh't bite a student. She noted that Dr. Walker had seemed a little 
apprehensive at this tiipe as well, though not necessarily for the same reason*.. 
■ Howevpr. the students seemedllad that they had an opportunity to play with the 
rats. Upon inqurihg of Miss Terpanova if she thought handling the rats was a 
good part of the learning experience. -and iJRat she would do if the program had 
to be done over again.' Miss Terranova assured Mrs. Findley that no one need 
have any fears concerning the rats as they are handled almost every day and 
are tame and usually do not bite. She said that the fears built up around rats 
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Is true of wild rats, but that these rats had been brought up In a lab since 
they were bom and that there was no reason to fear the*. Moreover, she said 
she thought it was good to watch the students overcome that fear, that it had 
helped them to play with them and the students had enjoyed it. 

Mrs. Findley then asked Or. Walker whether he could visualize this 
particular program, the Psychol og^Program. being correlated with any other 

program at the Co)4ege. 

Dr. Walker stated that he could see the program possibly being 
correlated with other courses in the College, for example. Sociology and 
Anthropology, which would fit in with Psychology and'' how we learn to behave 
the way'we do. In terms of the other study areas covered this year, he could 
not see any correlation there. 

Mrs. Findley asked Dr. Walker what comnents. suggestions or recom- 
raenda^tions he would have if it were possible to continue, these programs. 

r Dr. Walker said he had observed in this and other similar programs 
that there is one thing motivating people who watch programs like this and 
that is. for them to be able to engage in some of the activities themselves. 
The students want to hold the rat; they want to tell you what to do to the rat 
and when to get the rat a pellet of food - they just like to participate. 
Therefore, anything in the direction of actual participation rather than 
passive observation may be beneficial. 

Or. Walker said he thought it was a very worthwhile program. He 
remarked' that it had been of some intef^st to the Gifted students who no doubt 
benefited, but that he often thought of the other end of , the continuum and 
how they could benefit even more from such a program. He wondered if this 
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could be done with just any group of students, not necessarily just Gifted 
students. His second thought was that In an educational program, to give 
students an explanation of what they will see before they see it, may be cf 
teaching value. He said that If It were possible to find out whether this 
'Is true or not. If It could be measured, he thought It could be of ^d'^ltlonal 
value in teaching. Judging from the program that had just been put on where 
the stud^H^ seemed to be able to^respond a little better and seemed to have 
appropriate reactions according to their questions, he did not think they would 
have had such responses had they not read the explanations given them ahead of 
the program. His third suggestion was regarding the size of the group. If 
it were feasible* a group such as the Olsen students could be reduced ^to ten 
or fifteen Instead of forty-two, as there were now, or perhaps half this 
number. Students like Jackie Terranova, who, he acknwl edged, were a rarity, 
might be able to go into the schools and put on a program such as this in the 
schools. 0r,/itu35n<s could come out to the College from the high schools or 
middle schrools, could ^t together with, some of the advanced students at the 
College, and watch what they are doing with their experiments. 

Mrs. Findley tewninated the interview by thanking Dr. Walker and 
saying that the program was being very well received and it was encouraging 
that some of the other schools had been calling to ask if they could make 
special arrangements themselves to take adva^ntaga of the program. Mrs. Findley 
commented that we were very fortunate to have Jackie Terranova working with us 
this year and that she would be missed next year. 
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BEHAVIORAL OBJECTIVES ART PROGRAM 

Two objectives have been defined which will provide behavioral 
outcome which can be objectively evaluated. The evaluation oro- 
cedure will be based on the pre and pjost test desiqn. 



(1) It is exnected that 65°' of the participating students will 
increase their knowledge of art concepts based on their response to 
items 1 through 20 by appropriately answering (by aerating of 3 
or greater) 13 out of the 20 questions. 

(2) It is expected that G5'' of the participating students will 
indicate that their experience in the Art Prognbm increased their 
knowledqe in specific areas based on items 2l/throuqh 25 by 
answering the questions. 



ERIC 



128 



EVALUATION OF BEHAVIORAL OBJECTIVES FOR THE ART PROGRAM 

Two objectives have been defined which will provide behavioral 
outcome which can be objectively evaluated. The evaluation procedure will be 
based on the pre and post test design. 

(1) It was expected that 65% of the participating students would 
increase their knowledge of art concepts based on their response to 
items 1 through 20 by .;ppropriately answering (by a rating of 3 or 
greater) 13 out of the 20 questions. 

All the students responded correctly to items 1-20; however, ' of 
the students achieved the behavioral objective on the pre test. Therefore, 
this may indicate that the students knew more about art concepts rela- 
ting to this program than was anticipated. (For more detailed analysis 
refer to discussion of Art on the tape.) \ 

(2) Objective number two stated that it was expKted that 65% of the 
participating students would indicate that their experience in the Art 
Program increased their knowledge in specific areas based on items 
21-25 by answering the questions. Nineteen out of twenty gave positive 
responses to Items 21, 22, 23 and 24 resulting in 95% compliance versus 
65% expected. One student did not answer items 21-24. On Item 25, 
eighteen students out of twenty gave positive responses. One student 
gave a response other than positive or negative. One student did not 
respond at all. This resulted in a 90% compliance versus the 65% ex- 
pected. The average compliance for these questions was 92.5% 
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MEMORANDUM 



TO: 



Sandy Seaton. Art Department 
Carol Findley, Articulation 




FROM: 



DATE: March 13, 1974 

SUBJECT: GIFTED CHILD PROGRAM - OLSEN MIDDLE SCHOOL 



Thank you for all your help with the program for the Gifted children. 

Attached please find pre and post tests for the Art Program. I would appreciate 
it if three members of the Art Department staff would serve as a panel of experts 
to check the answers for us. Your panel would rate responses to the questions 
on a 5 point scale as follows: 



If the experts do not agree on the number a response should receive* average the 
response number; or, if two agree on one number and the third person agrees on 
another number, the number recorded should be the one that two out of t^^^eK 
experts agreed upon. Would you please list the names and positions of thj^ree 
persons serving on the panel. 

I will send you a complete report of the Gifted child project at a later date. 
Meantime, thank you again for your cooperation. 



5 
4 
3 
2 
1 



Excellent responses 
Very good responses 



Good responses 
Fair respons^ 
Poor responses " 
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ART PROGRAM 



BROWARD COMMUNITY COLLEGE 



STUDENT 



'S NAME 



DATE 



GRADE 



SCHOOL 



AGE 



BIRTH DATE 



1. Some of the ♦•easons man creates art are: 



1. 



2. 



3. 



2. Some of the different kinds or categories of art man creates are: 



3. Considerations a designer uses to determine the appearance of the product 
he designs are: 



4. The roots of trees reach out Into the earth bpcause 



5. The shape of Llie roots are determined by 



6. A cat has long, skinny whiskers because 



7. The way in which a rock in the bottom of a stream obtains its shape is 



1. 



2. 



3. 
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8. In olden days forts or towns were often built in a round shape because 



9. In designing a new drinking cup the factors to be considered are: 



10 S Important characteristics to incorporate in the design of a bridge are: 

1. 

2, . 

11. The basic photographic process is a — _ 

reaction to light. 

12. In a negative, a white cloud would appear ^ , 

13. The effect of the invention of the camera had on painters and their work 
was 

14. Bluept lilts are regularly used for 

15. The term "abstract" in speaking of art means 

16. An art gallery is 

17. Persons who may exhibit there 

18. Other places where artists may exhibit their works are 



19. 



Some ideas artists may try to communicate through their work are: 
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20. The difference between an art gallery and an art museum is 



> 
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ART PROGRAM 



BROWARD COMMUNITY COLLEGE 



STUDENT'S NAME 



DATE 



GRADE 



SCHOOL 



AGE 



BIRTH DATE 



1. Some of the reasons man creates art are: 



2. Some of the different kinds or categories of art man creates are: 



3. Considerations a designer uses to determine the appearance of the product 
he designs are: 



4. The roots of trees reach out into the earth because 



5. The shape of the roots are determined by 



6. A cat has long, skinny whiskers because 



7. The way in which a rock in the bottom of a stream obtains its shape is 



1. 
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8. In olden days forts or towns were often built 1n a round shape because 



9. In designing a new drinking rup the factors to be considered are: 

10. Important characteristics to incorporate in the design of a bridge are: 
1. 

L. . . . . 

11. The basic photographic process is a 

reaction to light. 

12. In a negative, a white cloud would appear 

13. The effect of the invention of the camera had on painters and their work 
was - — 

14. Blueprints are regularly used for . 

15. The term "abstract" in speaking of art means 

16. An art gallery is 

17. Persons who may exhibit there 

18. Other places where artists may exhibit their works are 



19. Some ideas artists may try to communicate through their work are: 
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20. The difference between an art gallery and an art museum is 



21. Two new ideas I learned during my visit to the Art Department are: 

1. : 

2. 



22. The thing I enjoyed most during my visit to the Art Department was 



23. Something I would have liked to have learned .nore about in the Art Depart- 
ment is 

24. The portion of the art work in the gallery I liked best is 



S 

25. Using the photo-blueprint method I made _ 
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OLSEN MIDDLE SCHOOL 





APPROPRIAlt 


D C C D A fl 
K h :i K IJ 11 


c r c 




SUBJECTS 


TO 

nnc T'"CT 
PRt-TuoT 

OUESTIONS 1 - 20 


TO 

DHCT TCCT 

QUESTIONS 1 - 


20 


RESPONSES 


A 


12 


19 




7 


B 


13 


17 




-1 


C 


15 


19 




4 


D 


12 


19 




7 


E 


17 


19 




2 


F 


16 


19 




3 


G 


15 


19 




4 


H 


16 


20 




4 


I 


14 


17 




3 


J 


10 


19 




9 


K 


14 


20 




G 


L 


16 


13 




2 


M 


12 


13 




6 


n 


12 


IG 




3 


•; 0 


11 


19 




8 


P ■ 


11 


20 




9 


Q 


19 


20 




1 


R 


15 


10 




3 




15 


20 




5 


T 


13, 


1" 




1 




233 


374 
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V 

I'd considering the responses of the Olsen Middle School students 
to the post test questionnaire, the following results were noted: 

/ ' 

QUESTION: . - 

#21: (TWO NEVf IDEAS I LEARNED DURING MY VISIT TO THE ART DEPARTflQlT ARE:) 

All the students except one listed two new ideas they had learned. The.,orte 

I, 

Student did not respond. 

) . . 1 

r^22: (THE THING I ENJOYED MOST DURING MY VISIT TO THE ART DEPARTMENT WAS:) 
All the students but one listed something most enjoyed. One student did not 
respond. 

^23: (SOMETfirfG I WOULD HAVE LIKED TO HAVE LEARNED MORE A20UT IN THE ART 
DEPARTMENT:)' , 

All the students except one listed somethinq they would have liked to learn. 

One 'Student did not respond. 

^24: (THE PORTION OF THE ART WORK IN THE GALLERY I LIKED BEST IS:) 

All the students except one listed the portion of the art worked liked best. 

One student, did' not respond. 

c 

I / 

'^35: (USING THE PHOTO-BLUEPRINT METHOD"! MADE:) 

Eighteen responded positively to the question; one did not respond at all; 
one responded that his photo-blueprint Was not ^u^gssful. 



ART PROGMt 



OLSEN MIDDLE SCHOOL 



POST-TEST RESPONSES 



ITEM NUMBER POSITIVE 
POST-TEST RESPONSE 



21 
'22 
23 
24 

" 25 
TOTAL 



19 
19 
19 
19 
18 
94 



NEGATIVE 
RESPONSE 



0 

0 
0 

0 
0 



OTHER NO RESPONSE 



TOTAL 
RESPONSES 



20 

20 . 
s20 

20 

20 
100 
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RESUME 



OF 

TAPED INTERVIEW 
WITH 

SANDY SEATON, ART INSTRUCTOR 



Carol Findley, Articulation Department 
BROWARD COMMUNITY COLLEGE 
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Mrs. Findley talked with Sandy Seaton, Art instructor at Broward 
Community College, who designed the Art Program for the Gifted students from 
Olsen Middle School. She asked Sandy Seaton what the objectives were and what 
she had hoped to achieve in designing this particular program. 

Mrs. Seaton explained that the program had been divided into four 
parts, centered around art and shape, with the idea that shape, or form, 
follows the function. The first part of the program (a preview of the objective) 
took place when the childrpn came in and went around the exhibit hall to look 
at the different paintings, work of an ex-student fron the College. The idea 
behind this viewing was for the chiU'ren to experience seeing an artist's work 
firsthand, and to find out the function of a gallery, particularly the gallery 
in an Art Department of a learning institution. Then the children and the 
teacher adjourned to a lecture room where a lecture was presented specifically 
on shape, or form and zr, function, and the relationship between the two. 
This was demonstrated by showing a series of slides taken from nature ana some 
other slides that made comparisons to the similar shapes that had been taken 
from nature. For example, there were some logs that looked very much like 
4 a print on a batik. The students were told to look very closely at a pic- 
ture of a tree's roots; then discussion followed as to why the roots stretched 
out In those long skinny shapes, and the function of a tree's roots. Included 
in the slides were a number of objects that were designed very simply; some of 
these objects were very old and in extremely «;imple forms. There were possibly 
50 to 75 different slides along these form/function lines. 
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After the slides, snapes and the different kinds of shapes were 
discussed nore, and the variety of different shapes that can be found in nature, 
1 discussion ensued about the abstract and the realistic in nature and in art. 

Entering into another ohase of the Art PrograiTi, the children were 
asked to work with a blueprint method similar to a photoqram done in a darkroom. 
Mrs. Seaton explained darkroon techniques and chemicals briefly, and what the 
architect uses the blueprint for. Then they were assigned to take some objects 
that had been collected for them and to make first, an abstract blueprint, and 
secondly, a realistic b'^jeprint for themselves. They chose objects, went out- 
side into the sunlight and after laying the objects on blue or black paper for 
four or five minute^., the sun exposed the shape of the object, like a silhouette, 
and the stuccnLs cane ir.side to treat their blueprint with chemicals. :ihile 
this was nut a permanent proc*^s3, it would last for up to 24 hours, and it v^as 
explained to t»en if this were done by an architect in a machine, of course, 
IL would last even longer. But this simple experiment 9ave then a chance to 
see the direct relationship between the object itself and its shape. Z, setting 
a leaf or paper clips, shells or stones oh the paper, a shape had resulted, 
leaving out any of the details of the object. 

After this, Mr. Steve Eliot, instructor in the Art Oerartnent, 
.^los-od tl.e 01 sen students a series of slides which concentrated on the different 
kv.ds of art work that junior college or community college students can 
becone involved in, and specifically Brov/ard Comunity College. The 
idea behind this was for them to got some idea of the kinds of art being 
taught and studied in a comunity college and the variety of t-i iqs it is 
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possible to do in art. The slides which Mr, Eliot presented consisted 
of aooroximately fifty different pictures in an almost collage fashion. 

Mrs, Findley asked Mrs, Seaton why one particular area of art had 
been selected. When they had discussed the oroqram, there had been so 
many areas of art under consideration that the subject would have been spread 
very thin had they tried to cover them all. Therefore, it was decided to con- 
dense as much as possible and to emphasize one phase in the art area, such as 
the abstract versus the traditional and to include in this erphasis, shape 
and fom, one reason, of course, being the particular exhibit in the BCC 
Fine Arts building at the tine. 

Mrs. Seaton pointed out tnat having decided to cover one specific 
area, it was necessary to qo in depth so that students could really qet 
a feel for one thing, and particularly for them to get into something that 
they could do thenselves, get their hands into it and become involved. Mrs. 
Seaton comented that this proved to be a change of oace for then and v/as 
possibly the best received oart of the pronrar.. She felt that this was due to 
the fact that they actually not to create somethina thenselves, brinc^inn 
ho^ie t'le points of tne talks.: 

Mrs. rip'ile/ thoinht it was v/orth n^entioninq that the slide 
presentation v/as not a "canned oresontation" , and that Mrs. Seaton had taken 
her CcTiord out into the fiold and looked for oarticular shapes that coulJ 
[jf: correlated with the program. 

Mrs. Seaton further explained that she had been collectinn slides 
for a long ti-.e on this DarticuTar subject. Also, that fortunat^^l v, she had 
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been able to use the Broward Community College Library which had some outstanding 
books containing some areat photographic studies of leaf and plant forms she 
had used in combination with her own slides of art related nature studies on 
fomi that she had collected over the past seven or eight years. 

Mrs. Findley asked Mrs. Seaton how (in relation to the abstract 
versus the traditional) she felt about abstract art and the reactions of the 
students to the abstract art experienced by them in this particular program. 

Mrs. Soaton replied that she thought being adult made a'difference 
in reactions. "^Vst of all, children react more honestly to abstract art 
and related things that possibly the older generation sometMies thinks of as 
tec >-,ilu or too disconnected to get anything out of. Abstract art has really 
been wiLli us for a long time now, and we are exposed to it daily more than 
we realize through advertising, TV, and in just the things that we see around 
us. If we look closely, we'll see that it's actually there. This was pointed 
up in the slides, as, while we were zeroing in on a small part of possibly 
a tree or a plant, or something under the microscope, there were nany visual 
connections and correlations o"e could make between tf.e^c thinqs from our 
realistic world and the pure design of the abstract world. Children seem to 
net an emotional reaction to much of this art and I was delighted with their 
reaction to the v/ork hanaing in the gallery v/hich was abstract. One little 
boy found a very individual and rather hidden signature that the artist had 
used." 

Mrs. Findley asked Mrs. Seaton what some of the items were that the 
students used for their photo blueprint. 

f ■ -■ } 
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Mrs. Seaton said that they had been selected from a collection of 
paper clips, twigs, leaves, cotton wads, spoons, balloons, styrofoam beads 
used in packing, and that they had nade some really very interestinq designs. 
They had taken their projects home and a few wanted to make extra ones. Ilany 
of the students wanted to continue making blueprints when the tfme allotted 
had run out and the program had to be cut short. "I think that if time would 
have permitted, they would have stayed another hour or so. They really enjoyed 
1t!% ;lrs, Seaton said. 
*. 

Mrs. Findley asked the Art teacher v/hat, in designing the program for 
these Gifted students, she felt were the particular questions on the pre-test 
she had wanted to stress, and what it was she hoped the students would have 
learned more about by the end of the program. 

Mrs. Seaton replied that the actual pre-test and post-test both very 
closely followed in sequence the presentation to the students, with the 
exception of the gallery questions which happened to come at the end while 
the gallery experience actually came at the beginning of the program. The 
questions were gathered and selected from quite a few more than appeared on 
the tests and were chosen carefully in order to be relevant to the program that 
was presented. She said, "First of all, v;e discussed and then the children 
answered in a variety of ways, the reasons for their answers to the question, 
MHY 'iA:i CRCATES ART. Thcr^ we talked about different categories of art that 
man works in the different kinds of artistic thinn^; that he does ... maybe 
he's a potter, a jeweler, or a sculptor, etc. And here again, the childrci 
supplied a multitude of answers. We discussed the tools of the desinner.,^ 
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This was tied in with the slides when we had shown them different objects 
that are designed by desiqners and discussed the reasons they v;ere made a 
certain shape, taking into account the production and the shipping of differ- 
ent products, their end use and how long they would last if designed a certain 
way. For example, one would not want to put a very fragile handle on a cup 
that was going to be used daily by people who really needed a cup to last a 
long time, maybe for twenty or thirty years. Then going into questions that 
correlate closely with the idea of form and function, we talked about the 
trees, the shape of the roots and their reaching out into the earth, and 
about the functions of a cat's v/hiskers. We talked about the rucks at the 
bottom of a stream and how they happened to be snaped and have a smooth and 
shiny surface. Getting into larger, man-made shapes, we discussed forts and 
towns, how the living units or towns of primitive peoples were designed in 
a very simple and practical fashion, basically to protect themselves from 
other people. Then we discussed bridges. (If we had had time to do it, there 
is a very interesting project that can be done in line with this. Giving 
students a uniform number of modular pieces to make a bridqe themselves, we 
can see which child creates the longest or the strongest bridge wUh just so 
many pieces, emphasizini the idea that it is possible to build into a design an 
economy of materials.) 

In connection with the photogram process, the Olsen students, were 
first told how light had a great deal to do with it and chemicals. We spoke of 
negatives a little and how things apoear on film. Then we discussed the effect 
of the invention of the camera upon painters, and surprisingly, most of the 
children had a very good idea — maybe not the precise answer but a very good 
idea, of the effect of photography on people in the visual arts. 

Finally, we spoke of the function of an art gallery and of art 
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museums, the differences between these, why an artist exhibits in a gallery — 
even down to the question of why an artist does what he does. In other 
words, what reasons would a person have for spendinq a lifetime, or any part 
of a li^etine, working in this field? This is the substance of what we 
covered." 

Mrs. Findley thanked Mrs. Seaton and said that there had been some 
interesting answers on some of the post-test questions. For example, the 
stgdents were asked to name, "Two new ideas that they learned during their 
visit to the Art Department." All the students except one who failed to 
respond to that particular question, listed two ideas that they had learned. 
When thev were asked, "What things they enjoyed the most during their visit?", 
all the students but one listed soniething most enjoyed, firs. Findley commented 
that it seemed possible that perhaps one student just neglected to check that 
particular sheet. The students were asked if there was "Sonethinu that they 
would like to know i.iore about in the Art OenaJtnent." Again, all the students 
but one listed soi-iething thev wcjld have liked to have learned more about, and 
one did not respond. When asked, "What portion of the art work in the gallery 
they liked best,"all the students again, except the one, listed portions of the 
art work that they liked best. Usinn the nhoto blueprint experiment, they were 
asked what they nade, and eighteen responded positively to the question, one 
did not respond at all, and one student resnonded that his photo blueorint was 
not successful. Mowever, all in all, the students were very hapny with the 
pro(iram and seemed to have enjoyed it. ' 

Mr-;.: Geaton commented that the most outstanding reaction she had 
noted was that hardly any of the students could Gtay in their seats when it 
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came tine to make the photoqrams -- that they just about had to be tackled 
to stay in the room. She thought the students had especially enjoyed the 
gallery visit because, once again, they were very much involved. But more 
than anything else, they had enjoyed the photograms the most and it seened 
that many of then would have liked to have spent the rest of the day working 
with photograms and photographic material <?. 

Mrs. Fjndley mentioned that in compiling the statistics on the Art 
Program there had been an outstanding number of positive or accurate responses 
to the pre-test questions. This would indicate that these particular students 
did have some knowledge and background in art -- whether they had just com- 
pleted a unit in art, or, due to social -economic factors they had been exposed 
to different phases or types of art, and therefore, had experience in this 
respect, was open to conjecture. The results of the pre-test showed that they 
had almost already achieved the objectives of the post-test. Mrs. Findley 
felt that if ever this program were done again, perhaps it should be made a 
little more sophisticated — that maybe more could be expected in the way of 
knowledge in the arts than had been expected in preparing the pilot program, 
riot knoi'ing what the students had received in the way of art instruction or 
what their exposure had been at home in the art area, had been a drawback. 
She asked tlrs. Seaton how she thought this program could be changed and 
v,hdt suggestions or recommendations she had if this Art Program were to be 
done again. 

•Irs. Seaton acknowledged that the pre-test did receive a lot of 
positive responses, but that she felt many of the questions had merely required 
an intelligent response and had been actually pitched towards intelligent 
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children who could have answered pretty accurately thinking things out. 
However, she also felt that this had been part of the idea behind the tests. 
They were supposed to help the students teach themselves by causing them to 
think about art in a different way than they may have thought about it before. 
Just by actually asking them to think about it, Mrs. Seaton felt the children 
had made some worthy mental and visual connei.Lions and that they had come up 
necessarily with some ideas that correlated art with the academic world, the 
world of nature, and their own environment. She was not sure at this time 
whether it would or would not be desirable to do the same thing again in terms 
of the questions. However, if it was desirable to vary the approach, she 
felt that the questions could be more specifically applied, thereby getting 
more into the specifics of various areas of art learning. The same program 
could be done, she felt by just pitching the questions a little differently. 

As to another program or expanding this program, Mrs. Seaton said 
that first of all, in any future programs she would like to contact the 
students' teacher and be able to consult and work with the teacher beforehand 
in order t\) be sure that the- program would be an enrich^nt for tne students. 
She thought a later time would be better for her to examine what the students 
have done, evaluate it in terms of her own experience and what she has done in 
the past, and what she would like tc do with these children. She could then 
show them things she felt they would appreciate, could become involved in, and 
be able to carry out in depth-. 

firs. Findley replied that these were some very good sugqestions; 
that she agreed that this was a functional type program; that part of its 
function was trying to get the students to think; that the program itself should 




be a learning and creative type experience for them. 



Mrs. Fifidley said that according t ) the cormients of many of the 



students to their teacher, ilr. Howard, as well as to herself, and by the 
remarks overheard to their friends, they had raally enjoyed the program 
and seemed to gain a lot. She said that one cannot always evaluate an 
experience such as this in how many points the students gained in a pre- 
test/post-test situation as it is subjpctive in miny ways, but, she said that 
she was sure it^had been a very positive learning experience for them. 

!1rs. Findley thanked Ilrs. Seaton for her efforts in designing the 
program and hoped that they would be able to work together on sirrilar typo 
programs in the future. 
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EXPLANATION OF THE SELF-CONCEPT PROGRAM 

Two main objectives of this program were to develop positive Self- 
concepts within each individual as well as developing the idea of dwelling 
on the positive attributes within one's self as well as withir others. Due 
to the nature of the program it was not possible or intended to secure infor- 
mation regarding each person individually. Therefore, it was essential to 
keep all responses anonymous. 

As a result, all responses to both questions asked are reported in group 
form as this would be the only logical way to gather such information. 

The first question: "Would you please write down on the cards you have, 
what your feelings were about this morning's experience." This comment was 
asked of the students immediately following the conclusion of that day's Self- 
concept experience. Since it was impossible to detect what emotional reac- 
tions came into play, it was decided that the second questions "What lasting 
benefits do you feel you derived (received) from the Self-concept ('Getting- 
To-Know-You' group experience program you had on Friday, April 26,, 1974?" was 
to be administered at least two wepks later. This would tend to lessen the 
emotional reaction and lend objectivity to the experiment. 

i * 

In response to the first question, all 37 of the students indicated 

that they had positive feelings about the Self-concept experience.^ 

/ 

In response to the follow-up qnpstion, 33 responded with positive 
consents, one responded negatively and two responded neither positively nor 
negatively. 



The first question was presented to the Gifted students at Olsen 
Middle School at the end of the program on April 26, 1974. Two 
weeks later, a follow-up question was'^given" to the-same group of 
students. 

FIRST QUESTION ; 

"Would you please write down on the cards you have, what your 
feelings wer^^- about this morning's experience." 

\ 

FOLLOW-UF QUESTION; 

"What lasting benefits do you feel you derived (received) from the 
Self-toncept {'Getting-To-KnoiVou' ) group experience program you 
had on Friday, April 26. 1974?" 



0 



Memorandum 
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To: Dr. George Young 

Dr. Carl Crawford 
• Dr. Dave Cox 

From: . ' Tom Parker 

Subject: Group Eynerience-Ol sen fliddle School 
-Date: May 7, 1974 

At the request of Carol Findley and the Principal of Olsen Middle School, 
Sue Smith and I conducted an experimental group project for a class of excep- 
tional students on Friday, April 25. 

( ^ 
The project was modeled after a program we conducted for the Nursing Depart- 
ment hWre at North Campus on March 14. The format was basically^the same^with 
some modification made to account for the age group, grades 6 - G etc. \ 

The feed-back Sue and I received concerning the pronram has been good. Bot!\ 
Silie and I feel certain modifications should be made if a future program is \ 
planned for tt^^s agp nrnup. l/e will review thesp wi'th Mrs. Findley and type 
up a new format for future reference. , , 

I am attachthgto this nemo the written comments of the participants. There 
were 33 students and one instructor who participated. 



c'c:; Mrs. Carol FindlGy 
"^Ir. Howard 



\ 
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Program for 01 sen Middle School 
Conducted by Sue Smith - Tom Parker, April 26, 1974, 9:00-12:00 NOON 

Project: "Getting-To-Know-You" 



The following are written comments by the participants in the program: 



I feel this was really worthwhile. I learned much more about my friends. 
I also found out how my friends feel about me. And I felt I could express 
my feelings today (here) more than anywhere else, 

I think this was profitable. It helped me learn more about other people. It 
was interesting and I think it should be spread through other schools. I 
really did not learn too much more about myself. 

I felt it was very worthwhile because I saw all the good points of myself 
emphasized instead of my bad points. It also taught me that everyone was 
a human being and everyone has many good points as well as bad. 

I thought it was very worthwhile and it taught us to associate with others. 
Also, I learned how to learn about and evaluate others. 

I think you ought to do it more often. I especially liked the Target. I 
enjoyed this very much. I really never knew that I was jumpy or energetic. 

I really think it was all worthwhile. 

I think this was ''mind blowing". I learned a lot about the way I think and 
other people think about me! More time should be spent with it. I think most 
people were honest, or tried to be! 

It was very interesting, especially the Target thing. I think if you were doing 
it to another group (same ages as ours), they would very much enjoy it! Thank 
you very much! 

At first I thought it was sort of dumb but at the end it was fun and educational. 
You learned about yourself and how others feel about you. I think it would be 
worthwhile for other classes. This program came out good. 

I think this was a good experience, and I got a lot of good feelings from it. 
Everyone thinks of themselves worse than others do. 

It was a good experience to know yourself as well as other people in your group. 
It was a little uncomfortable telling your own ideas because I and others always 
fear we will get laughed at. 
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I felt that this was very good. I had a chance to find out what people think 
about me. Also, I learned more about people and their personalities. It also 
helped me know more about my girlfriend. 

I felt that what we did this morning was very useful because I found out 
how everyone in my group felt about me and how I felt about them. Also I 
think we should do this more often. 

I think this should not have been jumped Into so fast since in the beginning 
everyone was real nervous and not apt to say what they felt. It was a good 
way to find yourself and I'm sure it helped a lot of people. Altogether, I 
learned a lot about people. The session was very good. I'm really sorry 
about the timer. 

I think this was a good program. The best part was the thing with the Target. 
I think it would be worthwhile to present this to other classes. 

I liked it but in the beginning I was a little unsure. I really liked the 
Target and almost everything. It was worthwhile. 

I think it was worthwhile. I learned what people like about me. 

I feel that what we did today was very interesting. It pleased me, because I 
learned most people like !Re. I think it was fun, and I know my group had fun. 
The only thing wrong was we went too fast. 

It made me sort of embarrassed to tell some things, but I think it was worth- 
while. I got to know things about people I never knew. 

I think what we did was great. I learned a lot about myself. 

I think what we did was very interesting. I enjoyed it. I think others will 
too. 

I think it was fun and enjoyable. I learned a lot about different people and 
think that it was worthwhile. At first I thought that it would be boring but 
it wasn't. I LIKED IT! 

It was very worthwhile. I liked it because I could tell other people how I 
felt about things and they would listen. I found out what some people liked 
about me and got a chance to tell then what I liked about them. 

It was '•eally interesting. I learned about myself and other people. I 
think it was worthwhile and that other people would enjoy it. 

I liked this program. I thought it was worthwhile. 
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I believe that this was a very good experience. I learned many things 
about other people that I didn't know and I learned what many people 
thought about me. 

I feel that it was fun and worthwhile. I learned what other i^ople think 
about me and some things about other people. I think it is something new 
and different and helps many people. 

Learned a lot, very worthwhile, fun. It helped ne to learn niore about myself 
and other people. Got a lot out of it. 

I think it was a good idea. We got to know the people better and we were 
able to express ourselves. 

I thought it was helpful in dealing with others. I told people some things 
that I never said before. 

It was very worthwhile. I learned what my friends think of ine. And I 
learned a lot more about my friends. It was real fun. 



The first part was boring. The Targets were good. I learned more about a 
person I didn't know. Fun. I had a good time. 

It was a pretty nice idea because everybody got to know each other' better. 
The only thing I didn't like was the color. 



It was O.K. It helped me to learn identities of others. 

I liked it. Now I know what others think of me. Even though it was hard 
to think of something to write. 

Good. It's a good idea. I learned a lot ebout everyone. I liked it a lot. 

It opened me up more to other people tliat I never really knew. 
I liked it. It was fun. I learned about other people and myself. 



MEMORANDUM 



TO: Dr. George Young 

Dr. Carl Crawford 
Dr. Dave Cox 

FROM: Ton Parker 

SUBJECT: FOLLOW-UP EVALUATION OF GROUP EXPERIENCE - OLSEH MIDDLE SCHOOL 
DATE: May 17, 1974 



Sue and I wanted to do a follow-up evaluation of the group exper- 
ience we facilitated at the Olsen Middle School in order to ascertain if the 
students felt they benefited from the program in any lasting way other than 
the obvious iitmediate emotional uplift they related at the conclusion of the 
experience. Then on May 15th, two and a half weeks after the experience, the 
students were asked to reply to the following question: 

"What lasting benefit do you feel you derived (received) from the 
Self-concept ('Getting-To-Know-You' ) group experience program you had on 
Friday, April 26th?" 

I am attaching to this memo the written comments of the participants 
to the above question. Sue and I feel encouraged as a result of the follow-up. 



P.S. The comnent from the first student, on the attached sheet, alone would 
make the project worthwhile. 



cc: Ms. Carol Findley 

Mr. Howard - Olsen Middle School 
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Program for Olsen Middle School 
Conducted by Sue Smith - Tom Parker, May 17, 1974 
Follow-up question on the April 26th Group Experience 



The following question was given to the participants on May 15th, 
two and a half weeks after the experience: "What lasting benefits do you feel 
you derived (received) frm the Self -concept ('Getting-To-Know-You') group 
experience program you had on Friday, April 26, 1974?" 

The following are the written comments to the above question: 



I have felt much better about myself since the program. I sometimes go into 
depression fits for months on end, and I haven't had one moment of self^oubt 
or unhappiness since then. Thank you very, very much. 

I received great satisfaction in knowing what people really think about you. 
I believe this is essential to a good productive social life. 

r- , 

I think that I learned to give compliments. It helped me to give credi^ to 
other people and pay more attention to what they say and not if I look ai^ 
right. Also, I learned that other people think the same way I do and have the 
same interests. 

I got to know more people better. I also found out that I can give good 
compliments, not only bad. I also got to know people really good that I thought 
I already knew. 

I received the idea that not everyone hates me. I also got to know that other 
people have about the same feelings I do. I also got to really know what people 
thought of me. I thought that was good for their feelings to really come out. 
I also got my feelings out about other people! 

The lasting benefits I have gotten from the experiment was that I had the chance 
of getting to know the people around me better. I also learned more about myself. 

I learned how to judge people better and find out what they're like even if I 
hardly know them. 

That not everybody thinks bad things about me. That people can be decent, which 
tends to be unusual. 
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I found I could look at the positive side of life and myself. And the people " 
in my group know me better and I know what they think of me. 



I think the lasting experience from the program is that I got to know the 
people I work with better and also I didn't mind to talk to strange people 
in which I am usually frightened. 

I learned about people's nature and the things they do when they're in situa- 
tions like that. In the long run it might help me in life but it hasn't been 
that long since the program yet. 

I got a better relationship with other people. I learned a lot about the 
other people in my group and I got to know them much better. I also found 
that giving people compliments makes them friendlier towards you. 



I felt I learned more about my classmates' feelings. It also gave me the benefit 
of getting to know myself better. 



I got a better relationship towards my friends. I found out more about friends 

that I didn't know before. Also, some of the things I learned has made me 

have a better view of my friends, plus I found out about how other people 
feel about me. 



I learned to be more aware of others' inte'^ests and to listen more intensely. 



A long lasting benefit I received from it was that I learned about other people 
- what they like to do, what they're like. I also learned how to communicate 
and get along with other people. 

I know a lot more about people that I didn't know before. I know more about 
me and what people think of me. 



I found that it's better and more fun to give compliments and accept them than 
to cut people down for three and a half hours. 



I got some benefits from getting to know my fellow students a little better and 
also, I'm a little more confident. 



I learned to judge people better in less time and get to know them. 
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It showed me that everyone has good habits and traits and it also showed me 
how to judge other people. 

I feel that I am trying to look at the positive side of things and people and 
I did enjoy taking part in it. 

I learned how people feel about me, to say your own feelings toward one person. 
To express your own feelings. 

I thought that when you do it people get to know you and you know them. It 
was fun. 

I learned more about myself and the people around me. I really can^t think of 
any other long range benefit, but I really enjoyed it. 

I feel I got a lot out of this program such as I found out how people react to 
me. 

The experience was interesting. I learned a lot about my group. I learned 1t*s 
fun to listen to people. Also, what they said was interesting. 

I learned how to judge what other people are like without knowing them very 
well . 

None. 

The lasting benefits I received were getting to know the people in my group 
better. 

I discovered that my social objective was completely successful and that my 
actions were not in vain, 

I learned to think more about people and to try to get to know my friends 
better. 

I learned things about other people I didn't know and I found out what they 
thought about me. 

I really got to know people who I hardly know before. Since we liked It a lot, 
some of us are going to do the same thing. 

I think that I learned more about my friends in the group, about their personality, 
and I learned about people that I hardly knew. 
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I do not feel that I have chanqed in any way because of the proqram. But I 
did enjoy taking part in it at the time. 

I think I know my fellow students much better. Other than that I don't see any 
other lasting benefits. 
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SEIF'CONCEPT ("GEniNG-TO-KNOW-YOU") PROGRAM 



RESUME 
OF 

TAPED INTERVIEW 
WITH 

MR. TOM PARKER AND MRS. SUE SMITH 
COUNSELORS, BCC NORTH CAMPUS 



Carol Findley, Office of Articulation 
BROWARD COMMUNITY COLLEGE 
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The Gifted Children Program, a pilot project set up exclusively 
by Mrs. Carol Findley of the Broward Community College Office of Articulation, 
Is a special program being conducted with the children of Olsen Middle School — 
a study group of forty Gifted students which were used as a sampling in this 
program. 

Based on the success of a Self-concept Program entitled, "Getting- 
To-Know-You", condqcted by Tom Parker and Sue Smith, Counselors at BCC's 
North Campus, Mrs. Findley asked them if they could do a similar program as 
part of the pilot program with the Gifted children. 

Both Counselors felt somewhat apprehensive as to whether a similar 
Self -concept Program would work because they would be dealing with sixth, 
seventh and eighth grade levels, and also working with children in this age 
group would be new to them in the framework of their counseling experience. 

They had structured the Nursing Group Program on the positive aspects 
of the individual, towards their strengths, prohibiting all negative thinking 
or response, and decided that basically, the same premises and goals existed 
for the younger students, i.e., that it is necessary for each individual at 
any age to acquire a fepMng of worth. 

In going over the outline for the Olsen Middle School group, they 
decided that the same format could be used as with the adults in the success- 
ful "Getting-To-Know-You" Nursing Group Program with a few minor changes and 
alternatives to fall back on if the program seemed to be stalling or the 
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objectives were not being obtained. 

Following this plan, they asked for a large, unfurnished, carpeted 
room. An area in the library of the 01 sen Middle School was turned over to 
them for this purpose. This gave the Counselors the atmosphere of informal- 
ity they were seeking as well as enough space for the test groups to move ^ 
around. 

After a general briefing, Mr^ Parker and Mrs. Smith, acting as both 
directors and facilitators, explained to these students that the program was 
go-ing to be voluntary and positive. It was emphasized that nobody had to do 
anything they didn't feel comfortable doing, that emphasis would be placed 
on the positive strengths of the individual (and therefore, no cause for embar- 
rassment) and if they were going to participate, it would be up to each one of 
them individually to determine what they would get out of it. 

The students were given 3x5^ cards and asked to list three or four 
things that they would like to explain to the others and have other people 
know about themselves and their feelings. Naturally, there was a little 
apprehension (as there had been with the Nursing Group) and at this point, 
there was a lot of giggling, some reluctance, looks of apprehension, etc. 

Although slow in starting, eventually, a few students began. to write, 
and soon others, observing this, followed suit. This took even longer than the 
Counselors anticipated knowing that at this age, most of the youngsters are 
afraid to say things, afraid to be laughed at or ridiculed for anything they 
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might say or do by their peers. (This fear of ridicule held true during the 
entire program.) 

By the end of the time, all had written something down, a few 
revising what they had written, changing gradually from joking things to the 
serious. 

I 

Mrs. Smith observed that the Olsen children had the same apprehen- 
sions as any group that is trying something new, but that surprisingly for this 
age, some things came put almost immediately at the feeling level the Coun- 
selors were seeking - such as, "I am nervous." "I don't like being laughed 
at," etc. The two Counselors were pleased with this result so early: (They 
also noted at this point this age-group had a high noise level and the charade 
facade of chattering, jittering and giggling the students felt compelled to 
put on ju«;t had to be tolerated.) 

The students were asked to tape the 3x5 cards on their shoulders on 
which each had written ^hat they would like others to know about themselves. 
• Then the students and their teacher, Mr. Howard, milled around observing what 
^each had written. Two or three students who had seemed apprehensive at first 
about writing something down, after reading what the others had written, took 
their cards off and rephrased what they had written. If their comments were 
not conforming to the others, was perhaps joking or in a light vein, they 
turned the card over and some of the real things were written down. There was 
a great deal of curiosity, a great deal of activity and walking around to see 
what others had written. The tone became serious much sooner than had been 
expected. The children were keeping it non-verbal and this stage of the pro- 
gram was progressing as planned. 
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^ Next, they were asked to fall out of the group with one of their 

fellcw students, preferably one they did not know very well or would like 
to know a. little better, based on either something the person had said about him- 
self on his card, perhaps something based on having associated with the person 
all year that made them feel they would like to know the person better. The 
tendency for most was to play safe and to find a friend to pair off with, 
which they did, girl to girl and boy to boy, as was, expected with thl^ age group. 

There was some need for directjion here. Both Tom Parker and Sue 
Smith were moving around with the whole group. Like the students, they had 
written their own thing on th^tr cards and wore these on their shoulders. They 
made sure no one was left out of the pairing-off, and were endeavoring at the 
same time to see that the process would be neither selective nor mandatory. 
After this pairing, the students were then asked to pair off with a couple they 
didn't know too well and would like to know better. With a little direction, 
this eventually gave the desired male/female balance for ?ach group being sought 
by the two Counselors. But it didn't just happen. The children had to be led 
into it with Mr. Parker and Mrs. Smith ready to match themselves up so that no 
one would be left out. As it turned out, this wasn't necessary 'as they ended 
up in five equal groups of eight. 

The students were then asked to spread themselves out into areas of 
the room in groups of eight, away from the other groups so that each group of 
eight had an area to themselves. They were told to make themselves comfortable, 
relax, take off their shoes if they wanted, and to close their eyes and reflect 
on their feelings on this entire seitction process. 
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By this time, both Tom Parker and Sue Smith were becoming concerned 
whfether having more facilitators would not have been better with this age-group. 
While this part of the program worked well with the adults , they were uncertain 
as to whether the group would be at the expepted feeling level at this stage. 
They felt that the non-verbal process had been a long one for this age, so far,.' 
about forty-five minutes, (longer than with the" adults), to get to this point. 

Proceeding with the program, volunteers from each flroup were asked' 
to start by relating to other members of the group of eight, one of the first 
meaningful, memorable and positive experiences they couW remember, perhaps a/; 
pleasant memory that they looked back upon with good feelings that they had when 
they were very young children. The other members of the group were Instructed 
to try to listen hard, explaining it was a common complaint from both children 
and adults that nobody really listens. The complaint is, "They hear what.L 

\ 

say, but don't really listen!". The members of each group were asked to concen- 
trate and pay full attention to what the student was relating. At first there- 
was more giggling and joking, then they became more serious, but it seemed diffi 
cult for them. " • 

I 

In most groups, there was at least one person who was willing to 
start, but then at this stage a facilitator would have been helpful in starting 
out by relating his experience. 

When the starter has related a pleasant experience in his very early 
childhood, the person on his right continues and relates an experience, until 
each member of the group has had a chance at this narrative process. Many of 
the students got into some real things that were on the deep-feeling level in 



telling about some of their experiences, to the surprise of the Counselors. 
For others, it was more difficult. They didn't know what to say (girl talking 
in front of boy), and for these students did not go smoothly. Generally 
speaking, the groups dia not react as well as with the Nursing Group in this 
part of the program. Had facilitators been there to model and set -the tone, 
perha^^l it would have gone more smoothly. In fact, this phase progressed almost 
too rapidly. Some groups completed the narration in three or four sentences, 
saying the experience had been a pleasant one. In the adult program, the oppo- 
site happened. The time for each person's narration had to be limited to two 
or three minutes. ' 

The next phase was the elementary experience. Again, the students 
were asked to relate successful, memorable, positive experiences, but this 
time they were to relate to an experience which took place a little later in 
their childhood, their early elementary school years. By this time, some were 
getting into deeper thinking but almost all of the students were getting restless 
and doing their narrations at a rapid pace. It was obvious to Tom Parker and 
Sue Smith that the children needed some kind of break. Perhaps less of the 
verbal and more action, even a Self-concept project expressed in collage, some- 
thing to get a.vay from the talking and into the doing. However, the students 
were being cooperative and trying to "get into it", inspite of the feelings 
that most of them seemed to have, apprehension, or an idea that "this whole 
thing is silly" crept in. They made an effort to overcome these emotions and 
tried to let the deeper feelings Mr. Parker and Mrs. Smith were seeking come 
through, not only to please the Counselors, but perhaps also because they sensed 
that they were "really getting Into something." During this time, both the 
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Counselors were in and out of the groups, and the students were warming somewhat 
towards them as they acted as facilitators for all five groups, giving friendly 
encouragement. 

At this point In the program, both Counselors knew there would have 
to be a break before the final phase, and time-wise, they would have to alter 
their plan. The plan, still at the "Getting-To-Know-You" stage, called for 
the boys and girls continuing to talk in order to reveal further things about 

themselves. \ 

After\^ short break during which the Counselors consulted with each 
other, they decided on color. 

"If you were a color, what color would you be?" 

The answers were: "I'm brown because I like brown." "I'm blue 
because I like blue." The color experiment obviously would not work. 

The animal experiment worked better. The question, "If you were 
an animal, what animal would you be?" brought out feelings such as, "Bird, I am 
a bird because I want to be free." Several students chose birds because tmy 

X 

liked the feeling of flying free and being loose. One wanted to be a wild hcrse 
and just roam the countryside. Another, a porpoise • because porpoises have the 
oceans to roam, do their own thing and feel free. Movement and freedom were the 
dr)ni1nant feelings involved. Personal characteristics came out in many answers, 
such as gentleness. The ariimai question seemed good for this age group because 
they used their imaginations. 

Only moderate success was met with the question, "If you could be 
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a famous person, who would you be?" The children focused their attention 
mostly on what the famous person had, or had accomplished, rather than who 
the person was, or any favorable personal characteristics. 

After the "Who would you be?" question had been answered by all of 
the students, the time for the scheduled third and final phase of the program 
was reached. This had been very successful with the adults. The previous 
Self-concept exercises had been given to reach this final phase, the Target 
exercise. The Counselors gave the children another break before going into this 
phase. 

The Target exercise is two-fold. A Target is given to each student 
along with severel small stickers. Each student must write his name on the top 
of this-^Target. Then, one person, the Target person, beginnino with a volunteer 
starter in each group of eight, passes his Target around to the members of the 
group, beginning at the right. E'dch member of the group has to take two or 
three minutes and think about this one person, the Target person. The students 
write down each thing, they like about that person on small gummed stickers, 
one thing they like about that person per sticker. When this is completed, each 
student in the group takes his turn ar.d has to look straight into the eyes of 
the Target person, say to him what he li^es about him, such as, "You have a 
very friendly smile!" Each student then pastes the little sticker with what 
he has written on the Target and passes it to the next person on the right 
until all the students have had a chance to contribute their comments. The 
students were not limited to the number of stickers or comments, but were told 
merely to write down good characteristics about the Target person. The Coun- 
selors conducting the program were pleased to see that the students did not 
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limit themselves to mentioning four or five characteristics. They found that 
some of the students were getting carried away and were writing just to see 
who would write the most, (In the future, perhaps it would be well to limit 
the students to a certain number of responses). 

Mr. Parker and Mrs. Smith noted that it did not take long for the 
"feeling level" to appear, not the funning, giggly things they would normally 
put down, but such things as, "I like your feelings about horses because I feel 
the same way, too!'* Or, "You have a warm personality!"- It also came as a 
surprise to them to learn that these students who were aware they were intelli- 
gent and in a category apart from their peers, were astonished when they learned 
that the others thought or cared about them. Tor example, some students remarked, 
"Hey, I didn't know you knew that about me!"- 

By passing the Target to the first person on the right and continuing 
this process, all seven had a chance to look at the Target person and tell him 
what they thought were his main strengths- When the Target person got his Target 
back, he had a visual confirmation in his hand of what the group tnought about 
him. It was a warm, glowing experience for many of them. You could see their 
smiles and embarrassment, much the same as older people tend to be when compli- 
mented. 

The second part of the exercise involved the Target person writing 
on the back of his Target what he liked about himself. (This was done while the 
others in the group were writing comments on their gummed stickers.) The purpose 
of this part of the Target project was to qpt the students to think about their 
own positive attributes. As Mr- Parker remarked, "It is always easy for us to 
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think about our faults or what is wrong with us but sometimes we h'ave diffi- 
culty thinking about or looking at our own good qualities." This part of the 
exercise also gave the students a .chance to compare how they viewed their 
positive attributes in relation to how the others in the group perceived them. 
Many of the students found this part of the exercise somewhat embarrassing and 
several of them appeared to be a little uncomfortable when they were asked to 
read their positive qualities as they saw them. This was done when the Target 
person received the Target back, after all the members of the group had placed 
their gummed label comments on it. 

On the whole, the Facilitator/Counselors,^ Mr. Parker and Mrs. Smith, 
felt the Target exercise had gone very well". It had taken a good^hour which 
was shorter than the adult program had taken. Some of the coriments were: "Gee, 
I'm going to take this home and frame it!". And, of course, there was some 
curiosity and peer rivalry, some who couldn't wait until the program ended to 
see what responses had been written on other Targets. The Targets were passed 
around between the groups and there was a tendency to "count how many L got" 
type of comment, rather than the quality of the conments. 

After a brief break, the students were asked next to form a large 
circle, including the facilitators. They were then asked by the facilitators 
if they would like to share with the rest of the students what they thought 
about the day's experience, and about the program as a whole. There was no 
response and a definite silence. As a group, verbally, they were still embarrassed, 
still fearful of peer ridicule. In the small groups of eight they had" eventually 
been able to speak, perhaps because as time went on, they became more comfortable 
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with each other. Now, here In the larger group, somebody would start to say 
something, look around at the other members of the group and decide not to say 
anything. 

As had been done with the Nursing Group, 3x5 cards were passed 
around as they gathered in this last circle, and they were asked to write on 
the card what their feelings were about the morning's experience, without 
putting their n/mes on the card. This was the only instruction given them. 
The room suddenly became very quiet and all were eagerly writing. None hesi- 
tated and all started to write something immediately. When they were finished, 
they passed the cards back, many of them passing their cards to Tom Parker and 
to Sue Smith with an expression of appreciation, or a comment that the program 
had been worthwhile in some way. In other words, individually, in writing, 
many of these children could express themselves to say things they were not 
, going to risk saying verbally. To most of them, writing was a necessary outlet. 
The resulting feedback on these cards produced more than positive reactions. 
There was not one negative feedback out of the entire group of forty children, 
many of them felt elated, reporting that the program had been beneficial in 
some way. (This had been true of the Nursing Group Program as well in which 
there had been also forty participants). 

The "Getting-To-Know-You" Program, as outlined by Mr. Parker and 
Mrs. Smith, is basically one group experience facilitating the r\ext, building 
clarification and positive reinforcements. The involvement becomes more serious 
and deeper as it progresses, creating deeper feelings to be brought to the surface. 

Two weeks later, these gifted young students were asked, "What lasting 
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benefits do you feel you derived (received) from the Self-concept ("Gettihg- 
To-Know-You") Program experience you had on Friday, April 26, 1974?" The 
follow-up results suggest that most of the students derived some lasting 
benefits from the Self-concept Program. As Mr. Parker remarked in his May 
17, 1974, memorandum, "The comment from the first student alone vwuld make this 
project worthwhile." This student said, "I have felt much better about myself 
since the program. I sometimt»s go into depression fits for months on end and 
I haven't had one moment of self-do jbt or unhappiness since then. Thank you 
very very much." 
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BEHAVIORAL OBJECTIVES COhWUNICATIONS PROGRAM 
(DATA SYSTEMS/PUBLICATIONS) 



Twelve objectives have been defined which will provide behavioral outcome 
which can be objectively evaluated. The evaluation procedure will be based 
on the pre and post test design. 

1. It Is expected that 90% of the participating students will demonstrate 
proficiency In the current encoder-channel -decoder theory of communication. 

2. It Is expected that 50% of thi: participating students will demonstrate 
proficiency in how bias can be Introduced into madia coverage. 

3. It is expected that 50% of the participating students will demonstrate 
increased knowledge in what freedom of the press means. 

4. It is expected that 75% of the participating students will demonstrate 
increased knowledge of how computer analysis can be used or abused in media 
coverage. 

5. It Is expected that 90% of the participating students will^be able to 
distinguish between the terms input and output. 

6. It is expected that 75% of the participating students will be able to 
identify at least one input device. 

7. It is expected that 75% of the participating students will be able to 
identify at least one output device. 

8. It is expected that 90% of the^^^rrttcipating students will be able to 
identify what a program is. J 



9. It is expected that 90% of the participating students will be able to 
identify at least one mass storage device. 

10. It. is expected that 75% of the participating students will be able to 
identify at least one possible cause of invalid output. 

11. It is expected that 75% of the participating students will be able to 
identify at least one function of the Central Processing Unit. 

12. It is expected that 90% of che participating students will indicate that 
their experiences in the Communication Program (Data Systems/Publications) 
increased their knowledge in specific areas baSed on items 24-33. 
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FVAl llATTO N OF BEHAVIORAL OBJECTIVES FOR THE COMMUNICATIONS PROGRAM 

■ I .. . II 

t 

Twelve objectives have been defined which will provide behavior^il 
outcome which can be objectively evaluated. The evaluation- procedure was based 
on the pre and post test design. » 

(1) Objective number one stated that it was expected that 90% Qf the 
participating students would demonstrate proficiency In the current encoderr 
channel -decoder theory of communication. Four of the students scored perfect 
and fourteen students improved resulting in 90% compliance which attained the 
prediction of 90%. (Questions 1 and 2 relate.) 

(2) Objective number two stated that it was expected that 50% of the par- 
ticipating students would demonstrate proficiency in how bias can be intro- , 
duced into media coverage. Four students scored perfect and thirteen stu- 
dents improved, resulting in 85% compliance versus the predicted 50%. (Ques- 
tions 4, 5, 7 and 8 relate.) 

(3) Objective number three stated that it was expected that 50% of the 
participating students would demonstrate increased knowledge of what freedom 
of the press means. Thirteen students scored perfect and one student im- 
proved, resulting in 70% compliance versus the predicted 50%. (Question 9 \ 
relates.) 

(4) Objective number four stated that it was expectsd that 75% of the par- 
ticipating students would demonstrate increased knowledge of how computer 
analysis can be used or abused in media, coverage. Eight students scored per- 
fect and six students improved, resulting in 70% compliance versus the pre- 
dicted 75%. (Questions 14 and 15 relate.) 
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(5) Objective numHer five stated that it was expected that. 90% of the 
participating students would be able to distinguish between the terms 
input and output. Nineteen scored perfect and one improved, resulting 
in 95% compliance versus 90% predicted. (Questions 16 and 17 relate.) 

(6) Objective number six stated that it was expected that 7S% of the 
participating students would be able to identify at least one input device. 
Four studerrts scored perfect and sixtjeen improved, resulting in 80% compli- 
ance versus the 75% predicted. (Question 18 relates.) 

(7) Objective number seven stated that it is expected that 75% of the 
participating students would be able to identify at least one output device. 
Two students scored perfect and nine improveJhx resulting in 55% compl ance 
versus the 75% predicted. (Question 19 relates.) 

O 

(8) Objective number eight stated that it was expected that' 90% of the 
participating students would be able to identify what a program is. Fourteen 
students scored perfect and two improved, resulting in 90% comp'.iance versus 
the 90% predicted. (Question 21 relates.) 

(9) Objective number nine stated that it was expected that 90% of the par- 
ticipating students would be able to identify at least one mass-^^feorarge device. 
Nine students scored perfect and 10 improved, resulting in 95% compliance 
versus 90% predicted. (Question 20 relates.), 

do) Objective number ten stated that it was expected that 75% of the parti- 
cipating students would be able to identify at least one possible cause of 
invalid output. Fifteen of the participating students scored perfect and o^e 
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Improved, resulting in 80% compliance versus 75% predicted. (Question 22 
rel ates . ) 

{ f 

t 

(11) Objective number eleven stated that it was expected that 75% of the 
participating students would be able to identify at least one function of 
the Central Processing Unit. Three $tudents scored perfect and 13 improved, 
resulting in 80% compliance versus the 75% predicted. (Question 23 relates.) 

(12) Objective number twelve stated that it was expected that 90% of the 
participating students would indicate that their experiences in the Commsj- 
tiications Program (Data Systems/Publications) would demonstrate increased 
knowledge in specific areas. Of the twenty students responding 97»2% 
demonJtcated increased knowledae versus the 90% predicted. (Questions 

— " 

24-33 relate.) 
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INSTRUCTIONS 

1. On your test paper - circle the one letter which you feel most accurately 
answers the questions. 

2. Using the test you have just completed, transfer your answers to the IBM 
card provided and follow the Instructions below. 

A) Turn your IBM card over and write your name on the back (In' Ink) on the 
line Indicated for name. 

B) Wrlte-your grade on the line indicated for student number. \ 

C) Now turn your IBM card over and use your IBM pencil to complete the 

following Information. 

D) With the card facing you (horizontally) - look in the left-hand column 
and you will see numbers 1, 2, 3, 4, and 5. "Bubble in" (darken in 
space listed for Number 1). Make sure your lines are heavy (dark enough) 
and: keep inside the lines outlined for Number 1. 

E) Now turn your card straight up and down (vertically) so that the columfi 
starting with Number 1 is facing you (to your. left side). 



F) You are jxTtr^fer the angers which you have circled on/your question 
sheet \t the following manner: - "bubble in" (thai is, filll in the space 
w1tfv-/our IBM pekdl) the letter which you have circled oh your test. 

G) RE MINDER: YOU WILL ONL^ «E TRANSFERRING ONE ANSWER FOR EACH QUESTION. 
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PUBLICATIONS/DATA SYSTEMS 
MASS COMMUNICATIONS 



BROWARD COMMUNITY COLLEGE 



STUDENT •S NAME 



DATE 



GRADE 



SCHOOL 



AGE 



BIRTH DATE 



1. In conwunicatlon theory, the encoder is 

(a) the person who gives an encore after regular performance, 

(b) the person who transcribes a message into Morse code. 

(c) the person*or persons generating the original message. 

(d) the person who receives the message. 

(e) the person who pays for the transmittal of the message. 

2. In communication theory, ^he channel is 

(a) L the means by which a message is sent from one person to another. 

(b) the body of water between England and the continent. 

(c| the television station's allocation of wave frequency by the government. 

(tlj the television production studio. 

(;(?) a perfume closely related to Chanel #5. 

3. Channel noise is 

(a) static. 

(b) mechanical difficulty. 

(c) bias words. 

(d) all of the above. 
W) none of the above. 

4. The first and main thing which a reporter seeks when covering a story is 

(a) whether he can get a story which will be used nationwide by the wire 
service. 

(b) the slant which agrees with his editor. 

(c) the slant which agrees with his publisher. 

(d) the facts. 

(e) his own impressions and reactions to the event. 

5. A reporter's objectivity may be hampered by 

(a) the fact being elusive. 

(b) his own feelings about the situation. 

(c) his physical limitations in sensing the total situation, such as sight, 
hearing. 

(d) all of the above. 

(e) none of the above. 
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6. In general, a lead is 

(a) the opening paragraph, which gives the most mundane facts, 

b) the opening paragraph, containing the 5W*s who, what, where, when, why/- 

c) the anecdote which opens the story. 
, (d) the large title over the story. 

(e) the closing paragraph. 

7. If a reporter or news commentator is honest, he will also be correct. 

a) True 

b) False 

8. Since a photograph records an actual scene, there is no way it can be unfair. 

(a) True 

(b) False 

9. Freedom of the oress means there are no restrictions on what can be said or 
published, 

(a) True 

(b) False 

10. Libel is 

(a) any fact which a person involved prefers not be published, 

(b) the printing of anything which is unfair and damaging to a person, 
;c) 5iding witi^ the government on a controversial issue, 

(d) publishing documents whicf? prove someone has violated a law. 

(e) not punishable by law, 

11, Surveys are often made 

(a) to establish what the nation as a whole feels, 

(b) to help a publisher know what the people think, 

(c) to help define problem areas, 

(d) because actual numbers are more loqical to consider than "^lunches', 

(e) all of the above. 

In M^akinq a survey 

(a) it does not matter how riar^y Dccple are involved. 

(b) one must consult everyone ^n the nation. 

(c) it Is desirably zo hav^ only a few necple, 

(d) a reDresentativp sample^ with as many people as possible, is desired. 

(e) it dOGS not niattor who you choose to fill in the survey. 
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13* Statistics 

m 

(a) iT^^ess the public because they are considered scientific, 

(b) are Piorc readily available since the advent of computers. 

(c) can be interpreted in several different ways* 

(d) all of the above. 

(e) none of the above. 

14. In a statistical analysis of a survey 

(a) a percentage figure can be used to bias the resultant effect on the reader. 

(b) tiie graphic illustration of the survey can be used to bias the impression 
on the reader. 

(c) using a long number after a decimal point can influence the reader. 

(d) aJl of the above. 

(e) none of the above. 

15. Coniputer analysis will be used more and more by nass media in the next decade. 

(a) True 

(b) False 

16- The tenn *^r<J^UT" used In data processing means 

(a) the number of comouter instructions in a program. 

(b) the answer? tliat are received from the computer, 
*(c) a card reader, 

(d) the data that goes into the computer, 

(t) the coniputer program. 

17, ^he term "OUTPUT" as used in data processing means 

(a) the infomtion that comes out of a computer, 

(b) the computer program. 

(c) the Central Processing Unit, 

(d) the data produced by a keyounch. 

(e) the reproducer. 

iLi, Of the following choices^ which is an input device? 

(a) The Central Processing Unit. 

(b) The card reader, 

(c) T^e reproducer. 

(d) A keypunch. 

(e) A printey'. 

19. Of the following choices, whicli is an output device? 

(a) A disk drive, 

(b) A keypunch, 

(c) A printer, 

(d) The Central Processing Unit,^ 

(e) A card reader. 
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20. Of the following, which is a mass storage device? 

(a) A magnetic tape drive, 

(b) The Central Processing Unit 

(c) A card reader, 

(d) A printer. 

(e) A reproducer. 

21. A computer program is 

(a) a set of instructions for the computer. 

(b) the Central Processing Unit. 

(c) a deck of cards. 

(d) the data. 

22. Which of the following can cause data processing results (answers) to 
be wrong? 

(a) A "BUG" in the program- 

(b) Wrong input data. 

(c) Invalid logic in program design. 

(d) Poor computer operations. 

(e) All of the above. 

23. Which of the following is a function of the Central Processing Unit? 

(a) To read cards. 

(b) To perform any arithmetic desired. 

(c) To use for mass storage of data. 

(d) To read data from magnetic tape. 

(e) To read data from magnetic disk. 
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riSTRUCTIfV,;-; 

1. On your test nan^r - cirrlo the one lettor vnich vou feel MOSt nc^curatelv 

I 
I 

answci^s the auestions. 

r 

2. "Questions 1^ through 13 will require you to write out ansv/ers to questions. 
Please rssoond to all questions and do not leave anv ansv/or blan'^. 

-^^ 'Isin-i t!io test vou have just connletod, transfer your ansv/ers to t^e P/l 
card nrovided and follov; the instructions ^elow. 

A) Turn your YV^ card over and v/ritoj/our nane on the back (in ink) on the 
lino indicated for nane. 

') "/rite vour irad^': on the lire indicated ^or st.'jdc'it nu^^hor. 

C) "Jo',' t'jrn your F'l card over and use your IT^ oencil to co^nlcto the 
followin^i infor"i3tion . 

Z) :-'ith the card facim vou K'^ori zontally) - look in the 1 ^ft^^m'?' cnlu'-^.n 
ryr\t\ vo'j '?in son nuM!^,prs 1, 3, and '"^uh^lo in" (dar^.on in snace 
li'st^'J for "u^^ber 1). ''ale siir^ vour lines are heavy (dark enou«^^h) and 
"00'^ ijv;i'[o t^v? lines outlined for 'lu'^^her 1. 

I) 'lnv;-4:urn vour card straight w'' ^nd ^hmm (vortical! v) so that tho coliirTti 
">t.nrtin'; '/ith "iriber 1 is ^acinn ''ou (to vour left sido). 

r) Y-^ij ar^ to tran:.f?r t'^^ ariS\/?rs "hich yoj !iave cirrV*^^ nn vnur ^^u'^stion 
s.h'}.-^':, in th^ f'^ll-^/irv^ rvjnnrrr - "hu'-M^ in"(th:>t is, fill in t'^^ snnco, 
','ith vr.'jr I'^'' 'v^^'icil) t*-'' l?tt'^r 'v^^'ch '/o'j hav^ circl'^I or, '^our t^st, 

0'--'«T I • Y'V; ':T!( '^■;} Ton/J'^rrnnjMr^ (y\r ;^^l^'t^^) pop '-"f'; ^''^STI"^*;, 

" , '■'.P"!]"^'^ '"T cn"'^^',, tv-.->n';frrred to ^n'w P" carl, ! '-'^^r^f or^^ 

v^M '•'ill omV'' 'u'-v^ ry;'"'T!S^^. \ir'"^d thr^unh ^'lii^h^r '^o^vov^r, ''^ako cf^rtain 

that yo'j have connletod rosoonses to ouestions ?1 throunh 33 on vour Test 
sheet. 
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PUBLICATIONS/DATA SYSTEMS 
MASS COMMUNICATIONS 



BROWARD COMMUNITY COLLEGE 



STUDENT'S NAME 



DATE 



GRADE 



SCHOOL 



2. 



3. 



4. 



In communication theory, the encoder Is 

(a) the person who gives an encore after regular performance. 

(b) the person who transcribes a message Into Morse code. 

(c) the person or persons generating the original message. 

(d) the person who receives the message. 

(e) the person who pays for the transmittal of the message. 

In communication theory, the channel Is 

(a) the means by which a message is sent from one person to another. 

(b) the body of water between England and the continent. 

(c) the television station's allocation of wave frequency by the government. 

(d) the television production studio. 

(e) a perfume closely related to Chanel #5'. 

Channel noise is 

(a) static. 

(b) mechanical difficulty. 

(c) bias words. 

(d) all of the above. 

(e) " nc * " e above. 

The first and main thing which a reporter seeks when covering a story is 

(a) whether he can get a story which will be used nationwide by the wire 
service. 

(b) the slant which agrees with his editor. 

(c) the slant which agrees with his publisher. 

(d) the facts. 

(e) his own impressions and reactions to the event. 
A reporter's objectivity may be hampered by 

(a) the fact being elusive. 

(b) his own feelings about the situation. 

(c) his physical limitations in sensing the total situation, such as sight,* 
hearing. 

(d) all of the above. 

(e) none of the above. 
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6. In general , a lead is 

(a) the opening paragraph, which gives the most nundane facts. 

(b) the opening paraqraffi, containing the 5W*s who, what, where, when, why. 

(c) the anecdote which opens the story. 
'(d) the large title over the story. 

(e) the closing paragraph. 

7. If a reporter or news cormientator is honest, he will also be correct. 

(a) True 

(b) False 

8. Since a photograph records an actual scene, there is no way it can be unfair. 

(a) "True 

(b) False 

9. Freedom Jbf the press neans there are no restrictions on what can be said or 
published. 

(a) True 

(b) False 

10. Libel is 

(a) any fact which a person involved prefers not be published. 

(b) the printing of anything which is urvfair and damaginq to a person. 

(c) siding with the government on a controversial issue. 

(d) publishing documents which prove someone has violated a law. 

(e) not punishable by law. 

11. Surveys are often made 

(a) to establish what the nation as a whole feels. 

(b) to help a publisher know v/hat the people think. 

(c) to help define problem areas. 

(d) because actual numbers are more logical to consider than ''hunches", 

(e) all of the above. 

12. In nakincj a survey 



(a) it does not matter how many people are involved. 

(b) one nust consult everyone in the nation. 

(c) it is desirable to have only a few people. 

(d) a representative sample, with as many people as possible, is desired. 

(e) it does not matter who you choose to fill in the survey. 
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13. Statistics 

(a) inpress the public because they are consid^.red scientific, 

(b) are more readily available since the advent of computers. 

(c) can be interpreted in several different ways. 

(d) all of the above. 

(e) none of the above. 



14. In a statistical analysis of a survey 

(a) a percentage figure can be used to bias the resultant effect on the reader, 

(b) the graphic illustration of the survey can be used to bias the impression 
on the reader. 

(c) using a long number after a decimal point can influence the reader. 

(d) all of the ahove. • 

(e) none of the above. 

15. Computer analysis v/ill be used more and more {jy mass media in the next decade. 

(a) True 

(b) False 

15. The tern "IflPUT" used in data processing means 

(a) the number of computer instructions in a program. 

(b) the answers that are received from the computer. 

(c) a card reader. 

(d) the data that goes into the computer. 

(e) the computer program. 

17. The tern "OUTPUT" as used in data processing means 

(a) the information that comes out of a computer. 

(b) the computer program. 

(c) the Central Processinq Unit. 

(d) the data produced by a keypunch. 

(e) the reproducer. 

10. Of the following choices, v/hich is an input device? 

(a) The Central Processinq Unit 

'b) The card reader. 

(c) The. reproducer. 

(d) A keypunch. 

(e) A printer. 

19. Of the following choices, which is an output device? 

(a) A disk dv^ive. 

(b) A keypunch. 

(c) A printer. 

(d) The Central Processing Unit 

(e) A card reader. ^. : 
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20. Of the following, which is a mass storage device? 

(a) A magnetic tape drive- 

(b) The Central Processing Unit. 

(c) A card reader. 

(d) A printer. 

(e) A reproducer. 

21. A computer program is 

(a) a set of instructions for the computer. 

(b) the Central Processing Unit. 

(c) a deck of cards. 

(d) the data. 

. 22. Which of the following can cause data processing results (answers) to 
be wrong? ^ 

(a) A "BUG" in the program. 

(b) Wrong input data. 

(c) Invalid logic in program design. 

(d) Poor computer operations. 

(e) All of the above. 

23. Which of the following is a function of the Central Processing Unit? 

(a) To recfd cards. 

(b) To perform any arithmetic desired, 

(c) To use for mass storage of data. 

(d) To read data from magnetic tape* 

(e) To read data from magnetic disk. 

24. Two new ideas I learned during my visit to the Mass Communications 
Department were: 

(1) [ 

(2) 

25. As a result of my visit to the Mass Communications Department, I changed 
my view on 



26. The thing I liked most in my visit to the Mass Communications Department 
was: 
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27. The part of Mass Conwuni cations I would like to know more about is: 



28. If I were assigned the task of planninq a program for other middle school 
children visiting the Mass Ccximuni cations Department, program would 
include:. 



29. Two new ideas I learned during my visit to the Computer Department were: 

(1) : 

(2) , 

30. As a result of my visit to the Computer Department, I changed my view on 



31. The thing I liked most in my visit to the Computer Department was; 



32. The part of cojnputers which I would like to know more about is 



33. If I were assigned the task of planning a program for other middle school 
children visiting the Computer Department, my program would include: 
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MASS COMMUNICATIONS PROGRAM 
PUBLICATIONS/DATA SYSTEMS 

THE MASS COMMUNICATIONS/COMPUTER SESSION FOR GIFTED STUDENTS 

The objective of the joint session on Mass Communications and Computers 
wa, to try Integrating the two areas whlla alsp dealing with explicit Informa- 
tion In each discipline. From the response of the students to seeing the 
computeV results generated on their data, the experiment appeared to be a 
success. An analysis of the data on th control group revealed the following; 

1) There Is no significant correlation between IQ level and rank on 
test perfomfance. Since the IQ range^Ls small, this Is to b? expected-. 

2) No student missed fewer questions on the post-test than on the 
pre-test. One student remained the same, all others Improved their scores. 

3) Items 11 and 12 on the objective test regarding surveys, showed a 
slight increase in the number missed. .Analysis of the wrong answers chosen 
suggests that having the data computerized gave it an authenticity which made 
the group believe that small numbers are adequate for a survey even though It, 
was carefully verbalized during the session that the larger and more varied or 
representative the group surveyed, the better the survey results. 

r 

4) Since question number 7 of the test was central to the Mass Commu- 
nication session, the response to it was compared with the open response to/^he 
post-test written answers to items number 1 and number 2. (Question number 7 was 
true-false: "If a reporter or news commentator is honest, he will also be 
correct.") Students who missed the question on both the pre and post tests, 
when asked what they learned, verbalized: "Different people see things in dfffer 
ent ways," "People see and hear an event the way they want to." Each person 
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MASS CO»WUNICATIONS PROGRAM 
PUr:iCATIONS/DATA SYSTEMS 



sees things differently." Students who missed question 7 on the pre-test but 
answered correctly on the post-test, made similar remarks: "People have differ- 
ent ideas about things," "The facts of a reporter's story may be changed and 
Incorrect If the reporter is not observant." This suggests that answers to 
some questionTmay be more difficult to integrate than others. For example, 
learning that an encoder is defined as the sender of a message does not involve 
one personally, whereas concluding that being hcrifist is not the same as being 
factual does involve a person's value system ar.d their background. 

The written cornnents were more re-enforcing than the test results 
showed in :hat the students singled out the basic conceptual objective of being 
aware of how mass media can influence. 
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KEY TO MASS COMMUNICATIONS 
(Data Systems/Publications) Pre and Post Test Responses 



Item Grid: 

V The red letter denotes which wrong answer was on pre-test . 

b The red dash {-) denotes no response on pre-test , 

e 

The black letter denotes which wrong answer was on post- 
test. 

No letter denotes right answer* 



Numeric Tabulation: 

The red number denotes total number of students missing 
that question* on pre-test. 

The black number denotes total number of students missing 
that question* on post- test. 

* Question number is at the top of column. 



Right Side Numeric Tabulation: 

The t'eci number denotes total number questions missed by 
that student* on pre-test. 

7 The black number denotes total number of questions missed 
by that student* on post- test . 

* Student identified on the left edge of paper by the letter. 
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MASS COhWUNICATIONS PROGRAM 
(DATA SYSTEMS/PUBLICATIONS) 



In considering the responses of the Olsen Middle School students to 
the post-test questionnaire, the following results were noted: 

QUESTION : 

#24: (TWO NEW IDEAS I LEARNED DURING MY VISIT TO THE MASS COWNI CAT IONS 
DEPARTMENT WERE:) 

All the students listed two new Ideas they had learned. 

#25: (AS A RESULT OF MY VISIT TO THE MASS COMMUNICATIONS DEPARTMENT, I 
CHANGED MY VIEW ON:) 

Eighteen students indicated they changed their views as a result of their 
participation in the Mass Communications program. Two of the participants 
responded they did not change their views. 

#26: (THE THING I LIKED MOST IN MY VISIT TO THE MASS C0^WUNICATIONS DEPARTMENT 
WAS:) 

All the students listed something they most enjoyed. 

#27: (THE PART OF MASS COMMUNICATIONS I WOULD LIKE TO KNOW MORE ABOUT IS:) 
All the students except one listed something they would have liked to learn. 
One student did not respond. 

#28: ° (IF I WERE ASSIGNED THE TASK OF PLANNING A PROGRAM FOR OTHER MIDDLE SCHOOL 
CHILDREN VISITING THE MASS COMMUNICATIONS DEPARTMENT, MY PROGRAM WOULD INCLUDE:) 
Twenty participants responded positively with suggestions. Most responses were 
a repeat of the BCC program. 



#29: (TWO NEW IDEAS I LEARNED DURING MY VISIT TO THE COMPUTER DEPARTMENT 
WERE:) 

Nineteen students listed two new Ideas they had learned. One student listed 
only one new idea he had learned. 

#30: (AS A RESULT OF MY VISIT TO THE COMPUTER DEPARTMENT, I CHANGED MY 
VIEWS ON:) 

Eighteen students indicated they changed their views as a result of their 
participation In the Computer Program. Two of the participants responded 
they did not change their views. 

#31: (.HE THING I LIKED MOST IN MY VISIT TO THE COMPUTER DEPARTMENT WAS:) 
All students listed something they most enjoyed. 

#32: (THE PART OF COMPUTERS WHICH I WOULD LIKE TO KNOW MORE ABOUT IS:) 
All the students listed something they would have liked to learn. 

#33: (IF I WERE ASSIGNED THE TASK OF PLANNING A PROGRAM FOR OTHER MIDDLE 
SCHOOL CHILDREN VISITING THE COMPUTER DEPARTMENT, MY PROGRAM WOULD INCLUDE:) 
Twenty participants responded positively with suggestions. Most responses 
were a repeat of the BCC program. 



MASS COMMUNICATIONS 

(DATA SYSTEMS/ PUBLICATIONS) 

OLSEN MIDDLE SCHOOL 
POST-TEST RESPONSES 

Item Number Positive Negative No Total 

Post-Test Responses Responses Other Response Responses 



Item #24 


20 


0 


0 


0 


20 


Item #25 


18 


0 


2 


0 


20 


Item #26 


20 


0 


0 


0 


20 


Item #27 


19 


0 


0 


1 


20 


Item #28 


20 


0 


0 


0 


20 


Item #29 


19 


0 


1 


0 


20 


Item #30 


18 


0 


2 


0 


20 


Item #31 


20 


0 


0 


0 


20 


Item #32 


20 


0 


0 


0 


20 


Item #33 


20 


0 


0 


0 


20 


Total : 


194 


0 


5 


1 
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INSTRUCTIONS 

1. Turn your IBM card over and write your name on the back (In Ink) on the 
line Indicated for rame. 

2. Write your grade on the line indicated for student numbeK 

3. Now turn your IBM card over and use your IBM pencil to complete the 
following Information. . 

4. With the card facing you (horizontally) - look in the lefthand column 
and you will see numbers 1, 2, 3, 4 and 5. "Bubble In" (darken In space 
listed for number 1). Make sure your lines are heavy (dark enough) and 
keep inside the lines outlined for Number 1. 

5. Now turn your card straight up and down (vertically) so that the column 
starting with Number 1 is facing you (to your left side). 

6. You are to select one answer for each question. Once you have selected 
your answer to the question, using the answer sheet, - "bubble in" (that 
is, fill in the space with your IBM pencil) the letter which you feel 
answers the question most accurately. SELECT ONLY ONE ANSWER FOR EACH 
QUESTION. THERE ARE NO CORRECT ANSWERS. YOUR OPINION IS THE IMPORTANT 
FACTOR. 
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HASS COMMUNICATIONS PROGRAM SURVEY 



"WHO J^UNS AMERICA?" 



1. Which of the following men do you consider the most Influential in 
America today? 

a) Ralph Nader 

b) Richard Nixon 

(c) David Rockefeller 

(d) George Meany 

(e) Henry Kissinger 



2. Which of the following men do you consider the most influential in 
America today? 

a) William Simon 

b) Edward Kennedy 

(c) Gerald Ford 

(d) Mike Mansfield 

(e) warren Burger 



3. Influential leadership should be attributed mostly to 

(a) a person's personal qualities. 

(b) a person's organizational or institutional ties. 

(c) both of the above. 

(d) none of the above. 

4. The most influential U.S. Senator is 

(a) Barry Goldwater (Republican/Arizona) 

(b) Henry Jackson (Democrat/Washington) 

(c) Mike Mansfield (Democrat/Montana) 

(d) Hugh Scott (Republican/Pennsylvania) 

(e) Edward Kennedy (Democrat/Massachusetts) 



5. Which of the following institutions or organizations is most influenti 
on decisions or actions affecting the nation as a whole? 

(a) Labor unions 

(b) White House 

(c) Newspapers 

(d) Supreme Court 

(e) Television 



202 



6. Which of the following Institutions or organizations 1$ most Influential 
on decisions or actions affecting the nation as a whole? 

(a) U^S, House of Representatives 

(b) U^S, Senate 

(c) Industry 

(d) Labor unions 

(e) Government "bureaucracy" 



7. Which =of the following Institutions or organizations Is most Influential 
on decisions <Sr actions affecting the nation as a whole? 

(a) Financial Institutions 

(b) Educational Institutions 

(c) Magazines 

d) Radio 

e) Organized religion 



8. Which of the following Institutions or organizations is most influential 
on decisions or actions affecting the nation as a whole? 

fa) Cabinet 

(b) Democratic Party 

(c) Republican Party 

(d) Organized religion 

(e) Advertising agencies 



9. Which of the following do you consider the most influential in America 
today? 

(a) Political and governmental institutions 

(b) Religious and educational institutions 

(c) Business, industry and finance 



10. Does America have a lack of good leadership? 

(a) Yes 

(b) No 



11. Does the fact that a person is influential mean that the influence he 
exerts is good? 

(a) Yes 

(b) No 
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12. King Faisal of Saudi Arabia influences the United States today. 

(a) Yes 

(b) No 

13. Mao Tse-tung of Red China influences the United States today. 

(a) Yes 

(b) No 

14. Pope Paul VI influences the United States today. 

(a) Yes 

(b) No 



15. Golda Meir of Israel influences the United States today. 

a) Yes 

b) No 

16. Soviet boss Leonid Brezhnev influences the United States today. 

(a) Yes 

(b) No 
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MASS COMMUNICATIONS PROGRAM 

(U.S. NEWS AND WORLD REPORT SURVEY) 

"WHO RUNS AMERICA;" > A VIEW FROM THE GIFTEi) SIDE ^ 

The final program for the Gihed students from 01 sen Middle School 
involved a combined seminar on Mass Communications and computers. The inte- 
grating aspect of this program was a survey taken by the i^udents on WHO RUNS 
AMERICA which was processed by the computer and then used in the Mass Commu- 
nications session for discussion as to how the media might present it and 
how bias could be Introduced. 

Whereas the students had only 20 to 30 minutes to assimilate and 
discuss the results of the survey, it was felt that an analysis of the findings 
compared to the original survey would be a beneficial spin-off. 

« 

The original survey was conducted by U.S. NEWS AND WORLD REPORT, issue 
of April 22. 1974. on 500 leaders in America today. The survey of the 01 sen 
Middle School Gifted test group was conducted at BCC. May 23. 1974. The results 
were analyzed by the computer as one group and then also analyzed by dividing 
the students arbitrarily by alphabet into two equal groups. 

SURVEY RESULTS 

National people, national Institutes and international people were the 
three cluster Influences studied. 

Under national figures, the student group ranked Kissinger as more in- 
fluential than Nixon (40.6% vs. 34. 4%). However, significant differences with 
the student groups existed: Group number 1 favored Nixon 37.5? over Kissinger 
25X. while Group number 2 favored Kissinger 56. 3X over Nixon - 31.3%. The 
leaders in the U.S. NEWS magazine survey ranked Nixon first and Kissinger 
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MASS COMMUNICATIONS PROGRAM ^ 
(U.S. NEWS AND WORLD REPORT SURVEY^ 

second. Both students and leaders ranked ^the next three figures in identical 
order Meany, Nader and Rockefeller. 

< 

In a second question on influential men, the studfentj ranked Gerald 
Ford first (71.9%), followed by a tie between Williafti Simon and Edward Kennedy/ 
and ending with Warren Burger (3.1%). The leaders ranked Warren Burger first, 
William Simon, Gerald Ford, Mike Mansfield and Edward Kennedy in descending 
order. Perhaps the time factor of over a month could be regarded as a factor in 
the higher rating of Ford. Or, as the students suggested, familiarity with the 
name influenced them and Ford had been in the news more than the other men 
during recent times. 

Familiarity with the names was also advanced by the students as the 
reason for rating Edward Kennedy and Barry Goldwater as the'most influential 
senators (50% and 31. 3"^ respectively) while the leaders- ranked Mansfield and 
Jackson as the two most influential senators. 

In agreement with the 'leaders, the. students (87.5%) felt tnat influ- 
ential leadership should be attributed to buth the personal qualities and the 
organizational and institutional ties. T 

On national institutes in general ,^the students viewed the government 
^as more influential than the leaders did. Given the five influences listed as 
top by the leaders, the students ranked the White House first with 46.9^, the 
Supreme Court and newspapers tied with 18.3^, television with 12.5% and Labor 
Unions last. The leaders ranked television first, followed by the White House, 
the Supreme Court, newspapers' and labor unions, in that order. 
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MASS COMMUNICATIONS PROGRAM 

(U.S. NEWS AND WORLD REPORT SURVEY) 

The students ranked the Senate as much iriore influential (62.5*) than 
government bureaucracy, the House of Representatives, labor unions and industry. 
The U.S. NEWS' leaders' group gave equal ranking to labor unions, the Senate 
and industry, with government bureaucracy and the House of Representatives lower. 

The Cabinet (28%) was ranked higher than the Democratic Party (?5%), 
the Republican Party (21%), advertising (18%), and organized religion {6%). The 
leaders ranked the Democratic Party first, advertising second, followed by the 
Cabinet, the Repubjican Party, and organized religion. 

Both groups agreed that financial institutions were more influential 
than educational institutions, magazines, radio and religious institutions. 
However, the students placed educational Institutions higher than magazines, 
and organized religion higher than radio, while the leader group did the reverse. 

Both leaders and students ranked political and governmental institu- 
tions as much more influential (69.6%) than business, industry and finance (28.1%), 
with religious and educational institutes ranking a very low third place (3.1%). 

Students agreed with leaders that there is a definite lack of leader- 
ship (71% said yes, 28% said no). However, it is interesting' to note that the 
student groups differed. Group number 1, which ranked Nixon higher than Kissin- 
ger , also gave a lower percentage "yes" answer — 56% yes, 43% no. Group number 
2, which ranked Kissinger higher, gave 87% yes and 12% no. Both surveys ob- . 
served that a person could be influential without necessarily being a "good" 
influence. 
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massm:ommunications program 

(u,s. news and world report survey) 

Influence by international flqures was recognized by the students. 
Two out of three of the students felt that King Faisal pf Saudi Arabia, Golda 
fJleir and .Leonid Brezhnev were influential in the United States. Only one out 
of three students felt that Mao Tse-tung and Pope Paul VI were influential in 
the United States. One interpretation given by the students was that perhaps 
they were biased by their own religious preferences but a show of hands on 
Jewish students voting for Golda Meir and Catholic students voting for Pope 
Paul VI made this interpretation questionable. 

Whereas in, the original U.S. NEWS AND WORLD REPORT survey of leaders 
the respondents generated the names, in the Broward Conwunity College Gifted 
child control group survey the students responded to structured options. However, 
the general conclusion seems warranted that the students placed more emphasis 
on government influence and less on media influence than the magazine's teader 
group did. . 
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4 % 




President Richard M. Nixon 
"He can make military, eco- 
nomic, social thir^gs happen 
more than any American 




Secretary Henry A Krssinger 
Some respondents in th( 
t>ur\ey considered hm *'th( 
lie^o the public needs. 
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A cross section o' Arriencan leaders l»sted the five rnen 
or wofnen they re^arc^ed as the "most influential in the 
United Stntes tod<''y '''' !n ta^uf^t^^'5 tf^e results, 5 points 
v.cre ^ v.'.nded to t'i-'' person 'icitTiet^ in f'rst place. 4 points 
for secoro* p';}C'j ^-rd so on dov/n to 1 point for fifth 
t'l^ce The rf'Z'j..^:- /.ith t^e f.uniDer of first Of^ce votes 







Points 


1. 


Ntxon (?79) 


1.773 


2. 


Henry K>ssT.f;er (119)' 


1.409 


3. 


Gc'orre Meany (12) 


404 


4. 


Ralph tvlader (7} 


218 


5. 


Davfd Roc' of-=>fler (7), 


194 


6, 


Warrr>Vi Burror (1 ) 


184 


7. 


Gf^or^e S'lultz (3) 


182 


8. 


V/i!!ta'n S.'Ticn (5) 


178 


9. 


G';r;i'J herd (IJ 


167 


10. 


V.M/^ur f.MIs (2) 


1:53 


n. 


IU>Q Martsfieid (1) 


152 


12. 


f(Jv/-irrj Kennedy (A) 


149 
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.i'l r'.ft-p.f^f lit f]ll"s{lMU — wliK li pr(>plf» 

v,u..'t':'i nMfj'it'K (jnahftri! [<> yuli's' V S. 
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fit>}fi men 
I( .If]* i<j t^v nisi 

N> 500 o{ ''■fiM p vp Mulrfl .1 iMt.oiiuu!* siir»t\ on 

iu!"Mi.i! niliii^'Tiu', tf f ! })\' *'V S \i'us 6< \\\jr!'i lU- 

ptH t " 'riirjj irp! { s .'('f^ lip f.^ tiV> hr'J.ul cojiiluMOll • 

UkIi.iiJ M \i\(Mi IS still (nnsjdrr'd the "ino-.t Jiifliicntiar' 
AincMC.ni i>f .il! no irhdtrr tlic- controversy t!\at suiioiMuls 

Stcn\ti\ of S'.ttf IN'iiiN A K's-^'MK^rr co!n<.s m a c! »sr 
st'( Olid in tlic jii''v:inint ol V)0 t.»p b.mkeis, husmcssnien,, 
ui(Ius'ria!ists, Mi( (.nnr.K sovrrnnient nfiichils, 

cd'tnrs, cleiux m< 11, .ifors juid l.tl;.)r leaJcrs., 

Tlu' Trisid'-nt M-d Mr KisMn^tr r.ink fjr alttad ff tl.e 
I'th* r Jo pMs(r.is n.niM d most n}tru as thoj* \\ ]io inf!u''nce 
{]tr (oursc («f r\j n's th.'t sJiapr Ana iit .i 

He^nnd tl.*' (jnrstiorj (tf ubuli Ari.riic.ins are pid^^'d to Ix* 
"niost ndlnential," insutlits ln»ni tins s»ir\ey reacli deeply 



As 

ury 

the 



George P. Shultz 
Secretary of the Treas 
. "the real brains in 
Nixon Administration "' 



Energy Czar V/ill»am E, Simon 
Ho!d»ng down a icb "of mon- 
strous power and publicity" 
during the er^e^riy crisis 



juif 1 0.ip js a \\ il' 



'n:!t'd States 



iiiln rutuie i« 
of 1974. 

Mai)\ wliii nai^u d Mr. Ni\«'ii ^p< < lucd t'fM \ ilid so 

Ijeeansi of the p. v, t i the (•^ux - u Is m \l i ni.ix fvrnpv \\, 

Times have changed. i^io.'d.K. tSc n.-.ti^nV ti^p ineM and 
v»oniei) iep!\H5t: fo t^v 'I' S New ^ \\*o:Id Rcp.^'t' (;ues-- 



tio:. 



jK .i!rd ti) \x^\ liiat ni*i''i'Ke 'n IIkn co.'etrx iia 



i .^rtl ,1 (;it'al df.U lioni tS" d.i\ ^ ul^'^n jv);\e!:h! n>(!iis- 
tna!i'ts and iiieitlj.'nK pu- pn'sidt ntial in njui'^rs.- 



!al 



•dels ^( 



,1/ 



c\tii a *' r,e {■ ■ M ipp v^Jnst! • 



.It 



\v iti,^ HI iiaii^: r\ .1 
A lv)!nan ('.(M;. 
1.1 



(\M'''! ^ u .j}e p.iiiK ill W all S' <. t ! 
iea< ^ : \^ \< ^ v ,pa'( d »m tji ' 



.*\iehl)i .iiop Jan 11 s \' ( '.isr\ of Duiv er, ci>:n:''iented 

"The d.i\!> c f til*'' single threat pftsnu .ne ptMU* iN)uer is 
ninth stroMt;er m ^^ro'ips than \\\ nu^vicinaN and al'^axs 
exerted thrnin:)! an "f e 'an/ ificn *' 

(aearU, 1! s^'eined te) nj.na an^'Aeri;;^ the poll that >es' 
teiday's titans ha\e beci ;ne to(Kv>'s (>rj^aMzatioii nieii 

AluHit half of llir' re.spondents filt tliat influeiitial l;ad(r- 
ship shoidd he atlnbn'eil mostly to a poison's (>i i;ain/.itsoiiaI 
or instiUition.fi tif s re\\ei tlian one (jn.nter hel'exed tliat 
h'tuh-rs \'i'e i iiiot ntial mainl\ betansi*' of their p*;s(Mial 
(juahhes Slirhtiv nioie than Ty pt 1 cent h» Id that niihutke 
flo\Md alK)nt ef{n,id> fojin a leader's poisonai and in*.tit'i-' 
tional streni;ths. 
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tabor's George Meany 
One assessment. "Certain- 
ly one of the premier pow 
er wielder 3 in America " 



Vice President Gerald R. Ford 
Seen as "a serisible., open, 
honest mari" who may re 
st( re fa!th in "The System " 



^ 



■4 



Consurr.ensm's Ralph Nader 
In recent years. '\vatchdOj; 
of government and indus 
try for the comrrion man " 



Representative Wiibur 0. Miiis 
A tax authority hailed as 
"perhaps the most powerful 
figure tu the U. S. House./' 



i- 

r 

r 




Banker David Rockefeller 

As a financial counselor, 
''soundest of the bankers 
. . wiHing to speak out " 



-1 



1 f - — . 



-J 



\ 



Senator Mike Man* field 
"Great influence in the Sen- 
ate and,, therefore, on the 
course of national events " 
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I 



Chief Justice Warren Bjftjer 
In the hi^nest court in lire 
land, "a supreme irteroret- 
er of tf^e Constitutirn 



\ r 



J 



Senator Edward M.: Kennedy 
Bearing a "magic*' name, 
"he represents hooe for 
many disenchanted oeople/* 



Ht'plj<*s to a qiK^tiun .ilxui^ relate c strtiii;t)t of lu- 
stituttoris un»-<"t .iii'illicr ba^K cluin'^*- 

Few ItMfi* rs rrj^ard business, pure .\\A siniplu, as any 
loDfUT a prrdoiiiifiaitt iMfni^n^.f on naU )nal liU- .md attitntl' s. 

Instead, tlicy p«if t»;">ision, iIm If a pnnic cl'^rncit \\\ 
ritt'fchandjsint: as wkW as uit^'itair.ment and puMic alfairs. lit 
first placr~\v;th V S ( losn iiu»f i»t and Its va'*iotfS hrantb^'s 
othc'pvMsr (iMrnitialm^^ llif tr)p ti'>/cn mfluf iitial ar* as. 

To appr.usr indmdiia! rnfiiiMico m tl.^ I*' S t ^lay, "U *^ 
N'e-ws & \Vv rid Hrptfrt" ask* »1 An»'rLa\ U.idtTs to ]i< "llu 
fi\r or v.ftrri' n vsb'>, u\ votir opuiion. arr* ibc m^'ist inii\i- 



difJlrult\ in artjwji^ at a p:t Lr>e .insist r n» today's curnp!' x 
and raprJlv slnttin^: socu'ty 

Tlicsr ditLciiltifS vst'rr ur»''!frliri''d la tn^' case of Da\ui 
Rocki'felltr. chairman of titr Chase Mar»h..ttan Bank, who 
vi'.K rankrd f.rth on thr nat:f>n.d list, a»id Il'-pr-^sc ntativr 
W'dbur D SidU iDfm of Arransas, v. ho plat cci t^'nth o\tr 
aii. In tcnns of ii fiuf'rice \\»thui their rcspt ctise fields, uA^ 
leagues r.i'iU'd them second to c thrrs 

o 
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fWS i WOlllO ffrrOtl. April 19/4 



Nonctlr'if ss, tiioic vsas httU' d:scrsit\ v{ opiniou u: iiain- 
ing poiso:i«, .it tfU' '.'>p of nifi^cnf. 

Richard M. Nixon. 61. President of the United States 

"fic IS still thf Presidci.t " 'I husf ki.v vsords v.»it ustd by 
nianv partiiipanls in the poll to < \p!air. uh\ th^ \ puktd 
Nfr .\:\on as No. 1. ■\ ni'wsp ipt'j editor put it tins v.xiv:- 
"JK* can make in.Iitary. cconoirac ir.d si.^i.'l 'hino happt'n 
m >rc ans (>*Ju r Anvric. .tn **' 

A niajoiity of all tho.c soi.ne; a*::i(.'i tli.tt a'ly nian o» 



cups :ni; 

matter liosv rniicii 
I^rt'sicient is ul'.saS: 



.0 Wh^r MoiiM .s cl'jJi 
the : • 



A .rli i::t a\ a' 



;t\, no 
"Ihr 
• I* S 



said "If- I repe.it. i:-he woe.ld eluif the .iir Oii 'A'atf r^.itt-.^ 
he could aijani ic'acj the cour.tr>." 

Scseral people \vhr> norrnnated President ,Ni\(jn as No i 
added tho word "unfrrtenatels" atte' ht!> nan.e A TV t \- 
eciitis'C .said ^^r Nixon u as irfnimtial "rnrftlv b> sirtne of 
his tjipK f." On'* Cmiiressrn in ascribed th'' Pit -.dent's pdAci 
to "his t'lCctronic tnrunt^" [television]. A »S( nato: \sho ranked 
(cari^inwrti on nexi pa^c) 



31 
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WHO F^UNS Ar/ERICA' 

\ rrlv< ri»* •)'■ H^' ' 111 *''iC 1'. ( ' . 1^ ni^v krcp^ h'.lMiJi Na n 
on thv *.iiti';t :i* ,■!' ' 

Henry A. Ktssir^^er, 50, Secretary of State 
\(> t)iK' r^,; ;<5p 12 was a-) liichly as thb 

ll.tl\atii pr ^^ t -tMIfoJ-ci'p! 'tJUlt 

\!r KbN.'!i.'M \ajior.')!\ iif<»crUK*d as **lu soU* r^'na'n- 
iiii; "kfjfdit * u a V ii.t'^ c^.i^l;(r'■ ..n l-.' cv.'ivc brar.eh,"" 

viv:-)', Kvi^t C'^-'i tl.r' ! the Air * r;c .t'l 

p» iip'»' a si.* r Mi '.'i' anu >pt !\ !ite(it<J iii thv ta>.», 
Vv a*cj t^aft 

Stcit:\i:\ K.,>»i:'r r» ci • ! " . i' ^prt aJ s-^rp.^^t h>r 
roit' as [!• .'Lt ma- ' ' .ri th»* M.^hi'- I' «>t to: h:s ht!p in 

the rT'.tMi.'\ f r.-y.^ "l\ n I; i-h'tv v.* tdiUMtn:. " K 

simtT In v Arnt : pit N^i« : t i'*: 'i i'^*'.i 

al tr*at:«ri^ " Si»tn«" t\p'' 'c'np'!"-:!" t'*^ 
•\ z •• I r- •( ! ; • " 

\ I c t! \\ . 
' (.n a*» s'" • ' m\ 



I*t'\% p' '0 ' . \!: N]>>V'i'-T a> .1 :iM!i i>: Hi^'i 

KiiHAs V ;i h '\ I'. »f' a a'^ f'rMf .'.I. h-t\t:i"t litani of vt^* 

\<;.-.' , ( ' . ! T - Ta'd VI n..^!. tl:.. p* i 

v'n'l t.'i 1' • :v\ I*. "\* 1' firr»|.i:je tint f", I'/'i .ol' 

i-'I'-j.'! I'm ■ i* a'l'l \tr Ki^^^nu^ i. huf- pimmii; 

L S !, , . v.^:.. tv.o< 

Ge<'>rj;c ffVany, 79,, prpsiclent of tfio AFL-CIO 



pi r< V ..'f . 1!.' 



- . >,' 



V.:::, 12 r 
< -IJ f.»r tr.:r ' 



M L (in » ' f 

Ir (' .i 1 t' ' • ! . ■ f I ' ', p-' .j') il I t t ,.1 

"In {^.f .1*. • u'^ '»! .■. ^!:< I ). 15 • .V< 1. . ' • p rN. 

IS ptf^- t'i\ tl:'' f (>:» ' M V'- ( * t'l I* ; f'.'" -piiv 

Wr'i fi p» 4 1 •xp'' ■ 1 i .i'.m a 

im/' A i." ^ - H . P'' - 
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■\ ii- ' ' ip» rn» '.I < < 'rnir< u! 



a:tii ii« ^ .aw iv v\ r !i i*' 

Ralph Nader.. 40. champion of thf consumer 

»i\ a ina'; > » : i .i'l t' unJ' 

.i.r: •M.tf ' li.tJrT a'.\ i' N.uit-r ^r''> -^i.- tp' t. N"tiif - 

Na -i>i;>l< a> :^ . c i> i>'U%u i sii " ami 

n^-i'i, " M. \ icc^rtlfO '>\ hi HIS .t^ I I puirjt 

i.ii a tiiiU' «>t t;. . Iii i:>anav 

"Ml \.iui" }'a^ t:><>lt*sM\ u,'rt-;^ \> iMp'OVr- t'u" 1)1 i>t 

AiUf! If... ■ , J* ...t,.>ii. . a ( i^^i'iZSi^ >>'ri p 'inr.u '.tf 1 A'} i'>st 

C^^niital'Jitv !of >al<''\ .^a;< ! i *i> i \ v1,'k'. 

Siippor\:>. v^t N' N.iii 't ■ p "1 ' t...^. .< M\ 

i:iHi!-".t! t' '^c p >>.iCt ' ^ -■ ' *' ^5 " 

i! "J; t ri>:;;i »! m ' ■ >^ < n < 

l>a> 0 I'lfi:.*'- ( t'lf <\ > \. - >^ If y \ i> !• 'ft'" ■! 

I.ikt' i>^i"'i 'Tiv-it • p I p <" ^ .< --''.v -Jij- 'J 

•l.aii p ■> * N' . " >u.«> • 'lU- \ '1 ♦ >\' , 1^.' p' p ''• v!.* L. *t I. 

*->!, :'i a'u! t'x! l^f i> i^'^s f r : ''•]!- 

Am fJ.;. v!t•^. .j \M't'\ v'j .t . , : ..'nwu 

-fir Ims a(!..*..l ri-rliv^o . ^ '.^M'-' ' '-^ 'in f^ 



tlN-N— All.' !CNp-,'ir-.l 

David Kockofel'f: r, 58, internatioriai Innker 



\s a iuy.ii\ mm, I • « ' .> .vl ♦ • atitct the fi- 



'x ^.•■'2i ■ ' urs 



N ■ • " ,*'■ .M, '!''•• K , . * » ■ ■ : 

Warren E. flurr/^r, 66. C*. Jii^tict^ V*.e United States 

ClKt'f J,".;..- Im' N .'1 ■ >'^:':'^ ta 12. 

'li' s :•'''! « .\r;''»* V' -/ -.p i: 1/' I : r'r < •{ is 

lilt ( 'i • ' !m> .> '-■.•V 2 i .-^It^'p.* i of 

ht* ('cM.*^'/' > ■ - * M ; - . . , .1 J ' p'J A.r 

M, p' ' i . » ' ' ' "f'l^'' I'l' iii.'^l' piMut 
\ r • I., ; \ \ ' I . . 1 : ' \ \ (»t 

Gforf.c P Sfiultz, 53,; Sf»cretary of the Trensury 

Sr. 5ft,'iv 2- . '^'i- p' ' ^ t.i i'." I..S C'2... f't I !) ^>\r 

I . r 5,- ^ • I.'' ": 1 'V , \Ii S|\!:!f/ 

1^ \si-V,,s*' r-. , ! !. i >; .-i i m-m, .i^ 1' S 

li'tfi.i! I'a' • ♦ •. I , :'-:ri'"''M ..im! 1 >« ^ « '-prti* .»l .5"! tlv 

li \in/'.' ' J . ' \- .1 I >' •/ V ipii.ft^i 'iV 

\2!.jip'i > ',1 in' ' ' ImmuJ ' f'»' H »i 

'.,1 t .\2v. . VI ^ ' < jii a i;'.'! I i 

5 { f I - N{ Jilt. .2 •! ..,1 ( r«'. () , •*>. I, I 1 1 ^iit. lu' V, .» . Ir ■ I 

< j / 



THE MOST INFLUENTIAL PEOPLE IN NINE FIELDS-AS RANllED BY THEIR PEERS 

. .K , .n ih.^ "H «; Npws & World Reoort" survey asked thoso Queried to list the three mc.i or women 

Cco?srreror;U" •m^st'^^ rerpondenfs Particular f.e.d. Three points were awarded to the person 

named first. 2 for the second-place choica. 1 for th.rd. The results: 
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LAW 



NEWSPAPERS 



TELEV!S:ON 




1. Warren Burger, Chief Justice of 
the U. S 

2. Chesterfield Smith, president. 
Am^TfC^n Bar Assoc»ation 

3. John Sirica, federal court ludge 

4. WiMlam S3>be. AVtcrn^-^y General 

5. Leon Jawor<.i<i, Spectai Watergate 
Pro$cc«/*or 



f 



\; 



1. Katharine Graham, publisher, 
•The WashinfTton Post" 

2. Arthur 0. Sulzborccr. publisher, 
"The Nc^ York Times" 

3. James Rcston, columnist, "The 
New York 1 nues" 

A John S. Knir,ht, editorial chair 
man. Knight Newspr^pcrG, Inc. 

5. Paul Miller, cnairman, Gannett 
Company, !nc. 



1. V/attcr Cronkite, cor/ncntator, 
Columbia BroaCcdStm^ System 

2. John C**i3r.ccIlor. corr.nnent^jtor,^ 
N^itional CroaccasiM'i:: Ccrr.pr.r.y 

3. Fr^nk Stontcn. \..ce ch.o rn.an, 
Columbia Eroocicobtmr: System 

4. Jul.r.n Gcocman. prc:,icent. Na- 
tional Brcadc^stint^ Ccnipdny 

5. Richard Saiant, presiciont. C3o 
Nc^s 



LACOR 



BANKING 



EDUCATION 



1 George Meany, president, AFL- 
CIO 

2. Frank Fitrsimmons, president. 
Teamsters 

3. Leonard Woodcock, president. 
United riilO Wori-ers 

4. Alexander Barkan, pc!i'i:,3i direc- 
tor, AFL CIO 

5. L, V/. Abel, president, Steelwork- 
ers Union 



U.. ^^dk Lm mm w\ 

1. V/alter V/riston, chairman. First 
National City bank of Nt-.v York 

2. David Rockefeller, cliairman, 
Chase M^^rihatlan Bank 

3. Arthur Burns, chairman. Federal 
Reser\'t Board 

4. Alden W. Clausen, president. 
Bank of Ar:^.erica 

5. Gaylord Frt^cman. chairman, First 
National Bank of Chtca^o 



1. Clark Kerr, c^: rjn^a, Carro-.e 
Council on H;L'er Lciucat.on 

2. Caopior Wemrtcr^cr. Secrotcry of 
Hea'.tli. Educnt:cn cod Welfare 

3. Ro::er Hcyns, pros oent, American 
Council on Ldv c.i'jo.i 

4. Km3man Brc/.sttjr, oresidert. 
Yale University 

5. Father Theodore Hc^burah, prov- 
ident, Univer'^ity UzUc Damo 



ADVERTISING 



• ■^ V i 



1. V/ilI'am BornbacI). r» rf e)»'Xiit've 

Dtivid 0;;ilvy, br.vfl choirman.; 
Oi;tivy ^- f/ath'.^r 

John Cnchton. pr*^^ ' ^''^ ^f'^''^' 
can As^ociat'OP cf j-erti* -n^ 
Af'»"'rir*;. Inc 
4 M.wy Wrii^i la.vrcnco, pres»dent., 
WoHs, Hicli. GM'er>.»\ if.c. 

5, tfiward Ney, c.*i.*'» r^^xut»ve offi 
cor, Younx & fUil'icam, Inc. 



2. 
3. 



S. SENATE 



l.< Mike Mansfield 'Dem ). M'^'itana. 

2 Henry Jack'^on (Uefu ). Vvasfung 
ton 

3. CdvVtird Kt^nncdy (Oem ). Massa- 

ChU'jf tts 

4., Hi»rh i^fott (R^p ). rt.nfis>fvjnia, 

Mjnonty 1 1 Kl»'r 
5. Barry Ci>ldwatcr (Rfp ),, An/ona 



U. S. l^CUf 2 OF 

REPREs::irrA7Jvcs 



I I 



1. Carl Albert (DcrT'. ' Okfahor-.a. 

^ Vi'jl,)iirD Mills (L>-!.i / A?Mr ,^s. 

chairmr.n of the VV.v^c, .-^nj Moans 

Cor"jmi"{o*j 
3 Gcorno H. M^Wion (Dc^m ). Tcis. 

cha rVi.c'n of t'Jt-' A;>pfo;)rK->t.ons 

Conur.i*!ce 

4. Thomas P., O'fk-.!!,, Jr ?D^ -v ), 
M.:b'>acluii,» JL. .V.f,(r ty loacicr 

5. John J. Rhod's (R< p ). Arizona, 
Minority leooer 



WHO RUNS AMERICA? 

(continued from pas^e 37] 

U)]ui\v as MiMili cl.nit as Mr K'-si-u'cr diHS ni f(>MM-M at»ans 
•'Tilt' ili'^t-sf t!-Mi: h.ivo '-'v, .1 >:'i.st5C l^'-rsic'ciit,:' s.iul 
one rtlucat'T p-u-t;Li;)atiiii; i:i t)i'' p ' 

Willirm E. Simon. 46., the energy "czar" 
*'OMr alnn)st to\il dt»pf:>.dfr f\ < 'j;.isnlim' ami u)l iii our 
inohile ai.a ludnstr.jl./t d I'h* srvlt . .»\ip'i^tr.! ^imnn into 

a jnh nf mMl.st-n,, po'A'T .U'd puk' ' t\ " s.nd t.'ltAision 

txt'c nU\ o 

\!r Siinnn wM- e.ii'M il hib irn I'.ttu n .is niput\ Si'(.rf'tar\ 



i>| iUv Tit asm V ni. 



\j5P.Mi>u\:*' .of tht' I'tLlcral ri»fi-% 



0}fict\ was sa'.'d h\ a bu^.n^ss I id i .!.><.us.siiU furi 1m\ r 
"i;i\rn a smsr of cr< ihMr ^ '^<ip coiitidutiti^ our ua- 
tion'b ruost' scri'jus .iroh^ in 

lli.'n' \<vrr so:';- cri^a^ An i:k!i:\*t n^^t (..I'lfd lii-n *a >u 
p.'llnif. auc.it " \Mof}i-r pull pal * lO mt ilJ^hvd On^ r-u rk^\ 
(/at 'iiMst IiVrK' (i»'iiion>ti.!^ l,i:r»Jinrat\ at iS \u>r.*' 
n< .pit*' v!-^ (r->if s'li. \tr S'.Mn.ij n >^^ ipp'Mis tn \n :iin^ 
ji,.^ !M{i> an a> ol I '.Ml L^MatM iJit^UHiCf a!;lnh^ i'r-'^ulct.t 
Ni\</ri's tt 'p^ 1 ' I > 

Gerald Ford. 60, Vp c President of the U. S. 
Whit scMM^d t<., nio,f V S I'M'! alM)i.t' \k'' Vv'^ 

nK"!» Toid %va> hi> upflippiMr cLaiatWr -"J^miv Koid;\sa.(! 
a man str\id u .th hini \n i\\c- \\<n:>c, "cpitoish'/es 

hcst m pM^!.c lii-' imM'uIv, rt-spitr. knoult-d-r is- 

si'i'S. po';V< a' r •■'••'V " 

Out- h:i.".. sv 4>" u:iM- (.till ^ /'.'n a m Jisi^'r, (»pwi, tn)n;.st 
iju.it u!r. M.a\ 1>. -'fi to innuTur pui)lu' opa-iOii »^ 
fi « '-If' <r|" co'tf'd. M' "i t}»o s\ st('i!i." while ;ni.»t!uT s.ii i *Alr 
Cl( in - so far " 

Mr F(*r(! a!tratfrd «.MpMf,il l,.«.ni.(' of his No - position 
ui ihv *M,riiti\c h:M\d\ of tlio. ( :uvfniTnent inid thr possi- 
l.ilttv tl.a*' hr- c-fKiM l)o(i.n)f ll.r i.'.\t raMdfiit Pt-^^pU; 
sccnK'd io hr Jt his fntor- prospects rather t!:aii his 

pirseiit )•«!) \s (Mtf couc*Jo adiniinstrator put it. Mr l'or<ls 
po\ver IS xmn*' .n rt-soivi* " 

presentatwe Wilbur D» Mills, 6^ 

Mr MilU nail' th<» lop 12 I'-^aiiso^ ho is (hainnan of t'no 
n/.iisr \Va\s and \lra?>s Coinih'tti • tlir h.tsic r.ix-wntmi; 

t;rt)i'p \Ti rV>;»"; t .s 

i'la* Ar'^M!!" IS, la'.MfMM r du u (s)!nrntMit-» ^ni h iht^s*'- 
rrorn :i r l'V.r>M. loadrr '^Tli-' 'oi.\ it'.ilK < dr. !i^c voh o* m 

fist a'l p >or y " . i i 

A to'-'Pim pr. .\<!Mi»' "Pinh.ihK one t^f Ifn^' IMo^t k:ti»nl> 

( dtWM^' f ifH'.i ;n oi:r ( ,'it"n 

A 'IV t\f,M*uo T'^hap. Mk' MKv.t po'A'oilul fr^uu in tho 

}I«M|Sl 

Senator M'ke Mansfield, 71 

liik*' 1^ M. !.'•;'!' M'^V, Mari^luM u lanU-d 

louh ai.io-/' ■; \-v'V.o lo:,n's.' ol h's pr>,srrtM! 

SiMiau \ M ' ' ' 

J'crs .MS %o! ' ^ f. - ^. ^. ttu: V,-,.:-' ;M r-' ; 'i ^ 

Inrn ^^.th I. 'h o ? d .'l . ' i h" d a;>^ 

pioi'h torr..!-''. ..1 i • 

j rofu a II'•'n■^^ r ''<f !" n >ir.o 

"If. has h'"'^ (T' d'O'liJV, pIk. .i^' Mj'^HMifo^ m tlio Smatc 
and. th. r*fro'. t'^- ' n,"'",. ' its Ih' lus, r.o 

pi'i!»;ii inf II' I u ' . ! ' I . . ' ' I > . " . ) 

Senator fdw^.'d M Kennedy,-" 

'Mio U.\ of d., h. r,r .v', I , y . .s Ur.:i MM, Mh'n.n im.iimK 
Joi uhat v.as ^'.n .I'.'d li:> h. ^ho Dmoo 




I latii r iir, ar.d h . p > 

' i),. sp.if' h . ^ .o^ ' ( . 
Ito w pi « n! tl ' h ' f ' 
I \* I', i'.l o'\ iti'/ t' h d 

34 
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Anothor edii ato-, in a tvpical coimr.t-nt, said. "He rt^pic- 
Sfnts ho^v for n.aiw disonchantrd pt^opV, has inf]utMic*»d the 
Senate, ^md h a roput.itiou tor ta\o:inc heaUh can* 

Man*\ pej>' ' ' p uti' ipi'uik: in i\\r poll spoke ot the' "mas;:'.' < 
,.f tho Kfn:.''d. nan e and thr \hi>saL!iUsctts Se-n.rtor\ per- 
sonal c'h.irro 

From a b>wi'it ssman Uv iiiht iits the liope^ of hberals 
wV.o s'lpportrd, h's hr.ither " 

\ !)uini)or uf othi i Kr.wrw du\ ucll 'I'l the snr\e\ 
Am tlMtii v\f-io Walter CrouV.s-, CBS ne'us coriuueiita- 
tor. St-iiro: \U'•^^^ M Jickscji,. a p< !r!itMl c a!ididato for the 
p/ri:.-< ' i:.. t,,., •;, . 'lai fomiMtion \'r, 1^)70 T S District 



Lon^ti'ij '>'' eocjf ^ 'ii O' ir,y ''.c'n V f'n' r, • ;.*. of 
iS crcanir. ti^r^ a''>i ■-.:,t.t!,,tK.os -''i 'T ^' ' -'-"^ o^Kd 
to f.'0(.!i cn sc. 1 !to :0 - ' '-^f t'.-J 'ov.^st ree 
of inflLCf'CO. :0t^. M< *^>-esnr,..,: rts 

v.ere osKod '*'f'^' each cr^ ar'i.' jt*a.'i nst tu^'C^^ v.culd 
vou pir<->.e rate t according to *^ .\..r''' » cf -rtlucnce 
you ttuni- IMS on docs.jns a:tons c-**ectin^_^ the 







Avc'^^.c Hating 


1.. 


Tc'evision 


7 7 


2. 


Wfi'^c House 


6 9 


2. 


Supronu Court 


69 


>i , 




6.4 


5. 


I abor unioos 


6 3 


5. 


Industry 


6 3 


5.. 


U b Senate 


6 3 


8, 


Govcrntnent "Lureaucrocy" 


6 0 


8, 


U S, House of Roprcsv'^tatives 


60 


10. 


rininc»rl mst n.tion^ 


r>6 


11. 




5.3 


12. 


f,c*tK aticn.jl institr'i ins 


5.1 


13. 




f. 0 


14 


Ue:MCcrr.tic Party 


4 £ 


15. 


f\-\^" fp'.-iiy d/rr'.; " 


4 G 


16. 


Cvl'Tiot 


4 5 


17. 


f,i,t>',i:.''n Pfif ty 




ir... 


0'{ cVM.-^'rl ro'., 10" 


3 9 



J 

lud..'. John! Siii^. uh . -K , I.', d du- )iidui.d I'.tpniN into 
{]y\\Mru'i\. \u n'l. Ka(^....i , I .ni on. pnl -hi r ot 1 1'<'^ 
\V n-, 1.^ f.^is ci^r !■ ti., .N.o,..:,M, j-l.n (^'i- 

J,, ( oMi'n'>'i ( a-i^' (.M^.Mr.l ( 'm:\V' ( Wal.ic^' of A^a- 
,n.d ( X (.(A. n, -I Ni "! !t '.lol of N< ^' V'J^ 

HusHuv.T,rM I'ud mkIusV-,.!:- f.'i'd p..iU...lthoi.<Ji thfie 
Cui. ral Nt'-tr.s. an pl,u;u' '1 t'lc eiaplt, Iiitri- I 

M.tnv ol t)i 'sr lospohdrd fo, tlr (piO":ionM..iio iiiado 

t]Mi point I), J:l.nt;: nioii av.^ \ko'ji.'o » io:l'U nt j.d dajoi not 
M<«' .s.i!ily 111' .III tlj.it Mk" ip'lofiKr Uiov i\nt is L-ood. Di. j 

rv.'i-i dishi..MK-^l'a'd t.-'i'^l. a;.,.l pi<'*.>ssol of 

p!,n'.i,)1mjv .I'-rl P 1 ;.s'..s .it (.foiMt. I o-.\.i^it\'s I0(di i' 
,^ a} s. h.^i.l. e \!- i.nrd h'. r s<''< « W-ms th- ><■ uoids 

' \!ns! f.( til'" p»*'p!t I ■> !<t!o.i .110 io!(< s . fill dl. not 
p)od,. Ill thi -M.M<t\ '11. < Kn.> in tin \^lllt^ lilts h.uc hfni 
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x.iiujiiinIkhI for ihv monitMit Imt tlirtf .ur" sonu'' stiirni^s th.it 
p\v mr lu>pr " 

Qinti' oxulcMit aintuij; tin' icNpomlt'iits w.is a mnxKiion 
that tluMO'is a scau itv nt mspiiiii^: Icadt ts mi t\\v V N t<i(la\ 
C'onuiuiitod J I Jn|jnstv|n a Itadini: Olrvrl.irul .uiMitisim; 

"I'iir <irspMati' piol>iciu tniifu>utine \nuMa»i is a d^artli 
u{ ti.w/i/#- I».ulrish'p \Vi» Uaw an alMimLmct* t)f ^ooci .uui 
pftv. but in5fuilim.tti'I\ lold. niin-but a ftinspiuioiis al>M'iicc 
of r\cu a surjU' Itavlri vvitli tlic capat it\ t;> muto tho dutMse 
f.ntHMis tliat make' up tins tt'untu '\\\r \auiut)] of hvultMsliip 
ol)vuuisI\ poM * a uiajoi pnil. f^i fhis iial.ou ^and tlu^ uoildf 
ly npc for a man on a uhito liniM-a MtuatKm which innrc 
f)ft»'n liian not pnKiiKos ilospots and tiictatt>rs." 

A nit'nduT of th»* ^on^o said. "Wc aic \\\ a la.nnK' ot pi>- 
litic.tl loadi'iship- ahho^t a vacmiui" Ihcron L. Marsh, a 
Nouaik, N I , haukrr,. wiotn "I v\as aina7cd to f]iul thf se- 
Ititioii ;nH,i»"''ti >1 pt'opio so (hfii>.Mi!t " 

The ladies traiL Tfu \u.nii n st-ouri ucll lu tho loadrr- 
slnp poll ];,. stu'ti^, >; sh')'A:Ti^ ua> lu.idt* hv Mrs. (rrah.iui, 
tliL \\ ashnii:f*>ii, I) (' , pni^iishvi.^ vv^{> wimi the No 1 spot 
in hi 1 n\\ \\ piuffssi< ni usp.ipcrmc 

()th»'i uonifii niMi^Miitd i!» tlu poiun:; mtludcti 1\\ prc-- 
^••••Ntivo \V Ciifhtf'.s ot Nhihi^in. ( i.iie }^ool},t 

I M( (\ Di \hi:;^.not M?'.id \)\. Diw I , chaunian ot 

tlio' AtoiiHC Knru^,\ C.o.n i"";: (iluna ^SftMnoni. tlic tt^innist, 
JfWtlS Lafj.nt.iiit, D'p'itv Solicitor (it'iuTah Pat Nix.ai, tho 
Pif'sidM'f s \\ih\ ai'fi luJM' KeniuHly.. nL'itn.trch of the Kon- 
I • dv f.n..i!\ 

rdacf . t."" i ttowit' tfn sanit as did v. .]:\vn m llio 
Noniifi iti- 'ns v.t,.'' ♦.v i)i f'iiitcn i[ \Vhartr>n.. ji , pusidont 
t.f Ml h.. 'i!i S^l^L" ltii\»rsit\. Scnat.M* I'.iiuaril W. liioolc i>l 
Mavs.i' htis» it,, h.dph Ahe-niathv. tlit; cr.il-riuhts iradci anii 
Nh^ C:i.[ftta Km;:, aMionti othtr., hi.t they uL-rcn't widely 
snppr)i-tcci 

A number of fm'i.:ti"is were uitntioiu^l .ts h('ni.; uiiliU'H^ 
lial n» tht I'liittd St itV^, riQtabiv Poj,.- }\im1 \*I Othi rs. C\- 
d\ Mnr of Israel,, Kin.T Tai^ai tjf Saudi \rahia, Mar? I'sc-tun^^, 
t>f lUd (^hina, thf' Shah of Iran,, and Scmit hf»s> Lconul 
hwAiiH v One hanker v^rntt; on his repl\ . "The Arab sheiks " 
He atltied 'Th<*y !ia\i h» aflLia d the ^^rf.^t Aniens an ueak- 
"ness-our in.^r«^'iiil> and ini})iliry to a^ij'ist to ad\crsitv " 

1 he OliK humoiist nonni.atP<l ^« Ai1 li:;ch\".'ald, \v'ho 
writes a w ideK sx tidi^ .ited newsp-*pii colunm Mr. lUicli-- 
wahl was the chcn*- of a Ptonian ( itjiolii'^ pi elate,; uhrr e\-. 
planied "He the U i!i ib of on;. n»'>!iU'iit. His Uifiuentr 
u the tiaditHMial p'iv\tifui r''>'e of the satirist m the Western 
Woild 

*I he only (h\tr\ n. 'n noiniii.itrd v, a> tlie l\( \ Nhirtin Lutlier 
KnlV^ ]r , uhi>^<• n.iiie nc* u.i^ h^ Vi b> Ins norn iutlor to *'\" 
tt nrl f>c>ond th" ^lav f 

W'ii it of (h( nifluPtirf V <'d(d im ttj»' U S, hv Us !< jus,. 
p«»h{'f.n (cn\Minif, socmI ind ( cii k a! -ii d no-titut i ■■k- .it n 
tun. ul.t M I '.^Is .ill I'd!. Ml' .\;i.(i'(aos hicMin-^ 

lur. iii.io- sKJp'i .d. iv(.i, hnsfilo in su.re { .iM ^, to thoa- nV 
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sli' uti.iiis '1 o, hiid out ti.e di.s..ii. 



\{'\\\ (\ \\ olid 



Hep »rt" ask'-d tin* I'.ilton's K-udd^ ;o rUe JS institutions or 
su!»^roitp^ 111 the niMuu's scf^.tl, poIit,.cal .u.d econoiiiic life. 

CAei all. I \'— "v. f 'hdcr (.hi'd " <jf T S cx^rrn^ierf o liud com- 
niii?'«'t.iM'j:i r-i *]"'• '.V'. I h./j !}i< t'.w til r » !itiir\ ->}i ts 
USUI pr'i old.t r ir s'ltuti'Mis tfoni ll.i ir pi ic r at t}.e^ lr»p. 

Yit the pnwtT of tlif F'edM.il (ItA^-ninu'nt in its nutny 
manifestations is ch arl\ eMi'liTit iii {)\c r.it^ncjs ^;iven hv 
U.S leadeis 4 

Tied for s<too''{ \\»ie the W'h.t' H ^isf .i.id \\,r Supreme 
Courr NeUsp.»p»Ts pitK'd fourtli, uith f\\v T S >r.';i>i{c and 
labor unttiie. .md industis lattdi eqnalU hi i.itli pla(^e. («<ks- 
cininent "huaaci.ny" and thr Honse of Kepu-<eutat ive^ ticti 
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foi eiithlii I'\uthri d.AMi du list utu tin pit suit ntial ( .du- 
ne t. alont: u ith th<' tuo ni \]nr polita al p iih< s 

h\ ounpition.d »a?t\:;oius, 1i i\v<m i. upins shnv^t d lit • 
pai tni I's fron) (U e. - all fi^uu s >i\) iiisMf iil it >im1 lollni-iu i 

i'MitoiN and t< \ \ isi^n new s diM\'i'»s pi,o d da' Whilr 
H<HiNO liiNt in lofl'M OM . a;iu tin Stipo.ut (<iiif a v 1 
sotond. ti»lNA\t'd— at sonu tliNtaiKo -o\ t» N \ js.on 

lalue.itiiMial Itadtis put tfie^ \\ 'oite IbMisf ui fust p'ai f . 
telt'ViMi)n and th\'^ Sujut ntf ( ouit just brhintj tirtl tor 
sfcon'd plac e 

Wi'Mien rat» il tlie Siipo loo C"oiut soostanti alu ..d "f 
.»11 otliiT instituti.»i)\ iiKhidint; t»H'\i^ion iUln'ions IfuUis 
hsttd the W hite ll^.nso .in iht ni t>t e-'!l?;»'ntiai ot n.sf.tnr . -.s. 
u !^^» ttdeviMon a iluse st < ond Men.iuMN in i)t<th htju>r> or 
C'oiti:i«'ss plaaui tlie Whte Hou ** .n.d tt\e\.N:on ui a tn 
tiie top. ulnie r."\»"nnrN did the Nairn tor tht- Snpuwin ( ( mt 
and ti'le\ iMon 

hahoi Ira'leis put tht- SopMti.e Cur;' in fusf pla(»' hv a 
I oiiN d(*: abu' mai Ij!a< k u n" ;^ n tho W hit( ib'i^f 

as 'tni)st iiiiliieiitial " 

At the nthei end ot t]ie^ia;;i,::>- 

Atl oecupatiu'ia! monps iep:.'Mnt»d m ihiN smmv ot V S 
K.idus pia. ed n ' mon . Iwwti tl-.d .i tia- is 
tioiiN and cjr'^Mps h^tcd in tii»' (na^tini,. iV\f ♦•\;.ept r( I ',»iii> 
l'\idris,. who auartled it n.nth phue, (io\«iii ns. uluno 
jephf-^-^ ,ac!ded eip to p..- .iii»:i \o 12 

C)\ei all. irlnzion came last, HiSt !)i 'nrid tin' he^aihl;; .oi 
rait\ 

h<\n.'a Is wtie eiv.tf'd \n n".',,^:, i.isjtuJ. iis ii l'.. ups 
ot tlu"! ev\n m addi*;-fn to the^ ]^ th^ 'p'l' >i;onnaiu 

Mai.\ da^ so-and tia' .idditi.'.^.. uin!t»'i.ut Uinc: ^np- 
poi'. to the oMijinal Is, duv. s hyie M tt -> ni tiie tulio v 

uh; itrtlei ■ the fainiK, the juduiau. nation putme, a:al ;!.e" 
him mdustiv, >uuth, lobha s and ulhi, piessoie u^oups, 
women's nu)\ement,. !ov al 4Zo\ t^ninaMij., Statt iio\ ei nments. 
spoil-., the nuiitaj \ , ( onsi.mt 1 eonip^,, \ett>Mn^ oirani/at "ns 
and nun >iit.es 

What cnioif:e\ fioni this h\itietsh.p sm.\<.'\,, m its t^itahu,. 
Is a poitiait (^i iiithK'me m Ameiica tlutl i> sur:>i isiniiK hke 
N>jnie w idel\' luld suppll^Itl^ iis -aial i<'n"i,'i kai )1\ ii''ihki' utheis 

Some major imi^b.Mtiou. 

• Ani'Ticans <;ei indi\idnal in;iti< t u ti .Ia\ ..^ ni< le.iMm;- 
K a mattii ot o; / Oi./atj* >;ial ecjinit . ti.ifis i.ttlai t'.aii personal 
fpjalitu s, uhetlier bad-islnp (iji-.a^es in tlif spnth'-ht or <mU 
ol tlu piiljlie^ \ K \^ 

• In the at:i:i( ^ate, polith al and i.t ti mstitnti UiS 
seem to uemh ii.o>.t 1um\i1\ in tin' lei.nd.s i-f V 5 leaduis 
wlan t!it\ e\t!]natt' mfinente. Conn ainiv at lous -rspi cia!I\ 
tele\ i>.u*n-aie cu nW a sfi'-^.i.-' and i;r<Avini: loice, pn'naps 
moir so than niiuht b.a\e h«'en tlie laM- m li;e' pi»*-'l \' d'^s 

• Ih:si;a s>;, iia!'is!-\' ,;'>d, tl')i\*X ein'-Jiif v "n-. 
K n n.nn^is ni tii*. ie^olt'^ ui iImn ijo. siM'Una.ie Ma.o Irad- 
e.. t .I'd^l M't nan « t!,e l<,p * \ . ii',s < .ifiv i ; s ol tlu nal iMfTs 
b'." '« >*' tM»;pv"a(, n,N, sjtu.;, a tbit' in.''!/' Iiuc stan 1 
vv nit id I fh. t 1 II 111 t .""t N past' 

• LoiiLida ill snvp,,, '.y that t!a' jMilia'iAe ut Tt l.^nnj, etin- 
'ational. institutions and pohtica! pa:tits aie not as ,stiom^ 
as 01 th a:>:ht a;»i\ar to hr b(»iii»' (/it in tin- answois Ki\tn 
h\ \me: k a\ Ifad' : ^ 

hi (.flr'f.ii.: 'tia .i, ts ..n^' t nV..,' .ts . -na h.ah"'s i \- 

p/essfd (u:'.trn C'm: tl;e toiah^.^n ol pris^iial and in^titn- 
ti >nal intlitfuue m the' 1" tod.t^-and Us nnplu oti(»ns lo? 
the future Said Jainej> (» Ai^lf\k. presidtnit ol Aua^nan 
C\ .Ujannd Companv 

"We're m a p)ari \ at ma. v. a;,d it take .this antn-^ini's 

< ' * ' M n to d^-icMnm*' )nst w ht) th< vM i nt..iK aic One thin/ 
IS ceilain;' *1 ona>now''s mthn ntials will h.i\e to inakt- st nse" 
to Amerua's elecloiate to'lav." fCNO] 
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Mrs. Findley met with Mrs. Bet.y Owen, representing Publications, 
and Mr. Fred Scott, Director of Data Systems, who were responsible for the 
Mass Communications Program for the Gifted children of 01 sen Middle School. 
They talked about what they had hoped to achieve and how the program was carried 
out. Mrs. Findley said that the final results were not yet tabulated but 
there was some good feedback on the program. She asked Mrs. Owen to begin the 
discussion by explaining a little about how her section of the program. Publi- 
cations, had been correlated with Mr. Scott's section of the program. Data 
Systems. 

Mrs. &ven sunmarized her thinking as follows: "Perhaps one of the 
outstanding things in the conmuni cations field is the orientation. The whole 
is constantly watched rather than any particular part. So I really felt it 
would be advantageous for us to be working with communicating something 
specific. Here my thinking was followed with, why not communicate the thing 
that was inmediately Involved? In this case, it happened to be Data Processing, 
the next scheduled program. Not only did this work out conveniently, but 
generally speaking, the Data Processing field is beginning to have enormous 
impact on communications Insofar as how things are communicated and even what 
is communicated. I think this is something that is going to happen even more 
in the future, and so it Is imperative perhaps for up and coming Gifted children 
to be aware of the theories of communication — how it happens and what is going 
to happen, rather than for us to get into the specifics within communication. 
Therefore, this was the approach we took, and from the Publications viewpoint. 
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It was very gratifying. 

There were two groups of students alternating between Publications 
and Data Systems. The first group had the nesults of their work within about 
ten minutes of the information being sent by courier to Data Systems. This 
information was the result of a public opinion survey ia which both groups took 
part. The students were really interested in seeing the results of the work 
they had just completed and were impressed how quickly this was done by the 
data machines. After receiving definite results froj» the processed Information, 
we talked In terms of how we could Interpret these results, and theoretically, 

0 

what the best way to get this information to the public might be. We discussed 
what things could happen to it that could be good or bad in terms of communica- 
tion. When the second group came, I" found the same thing was happening. They 
had been to Data Systems and had seen how the computer worked with their materials, 
but then when they arrived at Publications and were to work with it again, they 
were just as interested in seeing how their answers to the survey could tie 
right in with the overall thing that I'd chosen which was recognizing how bias 
can work into conmuni cations. This is good for them to know, because even if 
they never work as communicators, they are going to constantly be the recipients 
of comnuni cation. I think frm the enthusiasm that generated among the students, 
the integration of the two programs was an excellent Idea and really served 
our purpose. Perhaps Mr. Scott can tell us what was happening at the other end 
of the campus while we were writing and talking." 

Mr. Scott replied, "Of course, I enjoy talking to anybody about Data 
Processing and Computer Systems. I feel one of the problems that society has 
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generally in accepting computers Is the fact that they are quite (jomplicated 
from a technical ^standpoint, yet It Is possible to discuss these machines In 
very general terms, leaving out the nitty gritty and the very technical aspects » 
and people can come away with a very good understanding of what a computer 
system Is like, what Data Processing Is, and I really did enjcy working with 
these kids. They were quite sharp, they just swallow up everything you tell 
them. They seemed to be impressed with the machinery and it was just a great 
experience. I like these type of progrdms from^one standpoint and that is, 
in bringing kids out here from that age group to the College now, we are really 
helping ourselves in the future, because these kids have now been exposed to 
something pretty well accepted by them that happened at Broward Community 
College. Without a program like this, these kids could probably go thrqilgh 
almost to -their senior year in high school without really having a good idea 
of what Broward Community College can offer. And I think that it's^ going to 
be a type of program like this that will have a lasting Impression on them. 
These are sharp kids, and in the past, we've watched how siwrp kids can quickly, 
progress to Llie university system." 

"I agree entirely," Mrs. Owen interjected, "and I think that if we 
always have to have a sacrificial couple of years, I . would start working with 
this age and concentrate pn it rather than one^ just getting out of high 
school — they are lost!" 

Mr. Scott continued, "Yes, but I really do think that this is a 
great thing and that we will reap the benefits from programs like this because 
these kids are going to remember BCC and some of the good things they saw 
here if we have good programs, and I think we did this time. I think that 



people who come out here, particularly kids, who see the Planetarium for 
Instance, have got to come away impressed and recognize that there is quali- 
ty education at this College available to them." 

Mrs. Owen added: "I think one thing that we must realize too, when 
you point out that these are very bright children, and that is, we should 
constantly stay aware at the college level that the education at the lower 
levels is expanding and increasing, and if contii^ued along this line, when 
students get here, what are we going to offer them? It is a challenge to us 
to have really outstanding programs to boost our academic level even more • 
perhaps in view of what is taking place." 

Mrs. Findley then asked Mrs. Owen If she would talk about the program 
that s*ie had - "Who Runs America?" and how she hoped to correlate the question 
naire with the national survey. Also, something about the movie that she had 
shown in the classroom and some of the feedbacks and reactions in rel^ion 
to that little experiment she had in her classroom. 

Mrs. Owen gave the following description of the Publications part 
of her work with the Gifted In the Mass Communications Program. 

"The movie was shown first which allowed me to talk about theory 
inmediately, and then show them something and let them try It out. The movie 
was a two and a half minute silent film which demonstrates a hold-up. The 
students watched it and then they were asked to write a lead for a story 
using the fact. Facts were emphasized and, using exactly what was seen, 
suddenly we discovered that we had eighteen or twenty people who all saw 
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this sane film. Fortunately. I like a lot of discussion and I can stand chaos 
rather well In front of creative children, so It didn't bother me at all that 
suddenly there were eighteen or twenty voices clamoring. I think the midn detail 
noticed in the film was the watch pulled, was not really a watch. It was >n 
Identification bracelet. No one was really sure until we ran the film a second 
and even a third time. In the meantime, however, they were trying to convince 
each other that they were right. But I think they got the point. As Fred Scott 
said, they're really sharp. They got the point fast that what they thought were 
facts the first time, were not facts, and that (tying- this In with conmunl cations) 
a reporter has the same problem. He can't replay a dramatic event In real life 
over again like we did In that film. Maybe, therefore, on-the-spot things that 
(^you might hear talked about are not being looked at a second time and analysed, so 
that we do have error creeping In, and also we can have bias. The students were 
really good at picking out things that sway, such as, 'I might have seen It because 
I like that kind of car,' or something similar concerning the various observational 
elements that were involved. One of these was the get-away car, and mo'it of the 
children wrote down that the robber hopped in the car and drove off. Well, he 
hopped in on the wrong side from the driver's side, and he obviously was driven 
off. I think one of the twenty got that. But the exchange between them was Inter- 
esting and the dynamics of them seeing each other's work and comparing reactions 
with their own; none of them felt badly about the fact that they didn't catch 
everything because nobdoy was catching everything. So I think that part worked 
well. Then we moved into the survey part of the program. By the time we'd 
run through the two and a half minutes of film and talked about It, then the 



results from the computer, the first time around, had already arrived with 
the results of the questionnaire they had answered in connection with the 
survey. At this time, we haven't correlated it yet with the national results 
and Td be interested in seeing how these Gifted children compare to the na- 
tional norm. Our survey was done at the same time as the U.S. News and World 
Report 'survey was done. An interesting observation was the way students handled 
the printout sheets of the survey. We had results run off in three differ- 
ent ways - Mr. Scott had run off GrouD I,, then he'd run off .Group II, and 
then he'd run off the total group of the Gifted students. When the group 
that hadn't been over to the computer center yet were handed the printout 
sheet, I started to say something about how to interpret it, but they had 
already started telling me what was on it. I didn't have to tell them how 
to interpret the printout sheet. They already knew. 

As to the survey itself which related to how they look at their 
country — Who runs the country? Who are the important people? — I think 
besides their interest, they also found fallacies here in the survey itself. 
They would say, *We don't even know some of the people on here ... we're 
voting for names that we know.' This too can turn out to be an additional 
learning experience by turning their remarks to: 'Okay, what do you think 
happens when you go to the polls ard you vote for the names you know, not 
necessarily the best man at all, but you go ahead and vote because you've 
heard a name or something.' Almost anything they worked with wound up being 
something that a lesson could be extracted from. It was sort of an open ended 
situation. We also found some interesting contradictions in their responses. 
There were several categories listed relative to institutional type organizations 



that strongly Influence the running of the country. Everybody felt that 
the religious Institutions would come out as one of the top Influential ones, 
but this Isn^t what they marked on their papers. This doesn't mean that they 
don't think it's the most important, merely that they don't think at this 
point these are the most operative influential institutions, I think they 
were even surprised by their own group's answers to some of the things. We 
didn't get into comparing their results with the national survey results, 
there wasn't enough time, ^ut it was interesting for them to compare each 
other's and then the group's, and the composite. One good discussion that 
came out of it was with the second group when they got into whet^ r or not 
they thought a vforld figure was influential. When they got to Goioa Meier 
of Israel , they couldn't understand how somebody could mark that she wasn't 
influential. So the kidding came up. 'Well, it must be the non-Jews who 
didn't think she was influential.* Then we had to have a show of hands on 
who is a Jew and who is a Catholic and who is a Protestant not for the 
idea of remembering this or personal reasons, just for finding out that the 
answer wasn't necessarily related to whether or not the person answering was 
Jewish, merely the fact thai they didn't feel that she was influential. This 
led into a discussion of - how do you interpret the word, 'influential'? One 
student thought hfao Tse Tung was influential because everything that Mao 
Tse Tung does in China influences American policy. This was one student's 
reason why he had marked, *Y€S,* he thought Mao was influential. So there 
was a lot of hinging on word-awareness, and again, to me this was very grati- 
fying because this is a greater part of what communication is — a tremendous 
awareness of how the words effect and what the results are of using them. 
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It comes through suddenly in almost everything you do, and this came through 
in the survey, too. We also went ahead and talked about some of the fallacies 
that can arise with statistics • very simple things like con/erting your 
number into a percentage. For instance, if we say, 'eighty-seven per cent 
of the Gifted children,' this does not mean the same thing as 'eighty-seven 
per cent of the Gifted children of Olsen Middle School, Fort Lduder:iale, 
Florida.' If we say, 'fifteen out of eighteen Gifted cr.ildren thought 
then we know weVe talking about a total of eighteen children, whereas when 
we give a percentage figure like eighty-seven per cent, the reaction would 
be to think. Well, you know, eighty-seven per cent, that's fantastic! So, 
the completeness makes a difference, and the actual nurrtoer versus the per* 
centage makes a difference. So they realized this, too. The other thing 
pointed out to them, using the same example, is the reaction vrfier^ a statistic 
is carried even further. If we say, '87.95243% of the Gifted children,' 
people would believe that number first, simply because somebody's computer 
has been progranwed to carry that decimal point out infinitesimally , and 
they all agreed that most people would. So, instead of doing a blanket 
cutoff on figures, just go ahead and scientifically carry them out, then it 
tends to be impressive, and the question was raised, should it? These are 
subtle ways that your figures and your computer results, and how these 
are communicated car influence people." 

Mrs. Owen then asked Mr. Scott if there was anything on the statis- 
tical part of a printout or anything similar that he would like to mention 
in connection with a conmuni cations theory or in reference to reactions to 
statistics. 
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Mr. Scott said, "I couldn't really talk about the survey, because 
we just grabbed those cards and ran across the campus as fast as we could 
in order to get the results back to Publications. It Is Interesting what 
you said about the kids being able to take that printout and look at it, 
and say» 'Hey, I know what it's talking about!' This makes me feel good 
because it means that we've a printout that people can understand ~- a 
criticism that we sometimes have to live with on other subjects. I think 
the comment that I personally would like to make is the relationship here 
we have developed between a discipline or area called Data Processing and a 
discipline or area called Communications, or Journalism. I think this rela- 
tionship was, in itself, a good learning experience for these kids. Because 
in most cases, when people think about computers who are not too knowledgeable 
about them, they are thought of in terms of mathematics, or science, or busi- 
ness* But primarily, I think most people think of computers in terms of math, 
science, statistics, and things of this nature. But what we're finding here 
is that after twenty to twenty-five years of the use of computers, which 
is a very short period of time, we're seeing these machines becoming so 
pervasive in our way of life, in our society. It particularly becomes 
nimibing when you th-nk, well, what are the next twtnty-five or the next fifty 
years going to bring? ami I think it's quite reasonable to expect that 
thesc machines will become more and more influential in our whole society 
until the day comes when nobody will go through a day without using some 
type of computer, whether it's going to be a home computer that operates your 
stove or your television, or all the different devices you have in the house. 
It is possible for computers to collect your income tax information and then 
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at the end of the year, spit it out. It could handle all the billing on 
your telephone, for the food that you buy, or it could transfer baUrices 
from your bank account to Jordan Marsh's bank account and things of this 
nature. We're eventually going to have these machines become so involved 
in our lives that if we don't know what they can do for us, and how they 
do it, and understand their weaknesses as well as thei** strengths, I think 
there could be some problems and disruptions in our society." 

Mrs. Cwen said, "I think one of the things that was impressive to 
the children was that the information off the computer was directly from 
them, tying them right in with the computer. It wasn't just a cold machine 
that printed out data. It was suddenly something that told them something 
about themselves, and I think really they liked that part of it. If as 
you say, it's going to be that pervasive, we probably do need to start 
building a type of awareness and acceptance of computers — even a liking 
for them. One of the major reasons I, too, like^ the integration was in 
connection with what we were told about two years ago at the National Edu- 
cational Journalism Association meeting. We had a one-day seminar the day 
before the meeting just on the impact of computers in the press. It is 
really going in two directions. Almost all of the newspapers and magazines 
being read rignt now are being 'computer set' already. So, as you are saying, 
it is not just going to be another discipline, it's going to be right in 
people's homes in all sorts of ways. It was thought then there would be 
computer terminals in every press room in the United States, and there are 
in many places already. I think it is exceedingly important for these 
people to know that the field of communication changing one does not 
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go out with, a pencil and a pad of paper to cover a story anymore. You learn 
how to use the typesetting machine where your material comes up verified. 
You learn to go to the computer terminal and ask it all sorts of questions 
about whatever you happen to need to know as it would have already generalized 
collective data stored in it. After that, it's knowing how to ask intelli- 
gent questions to the computer to get something out of it to put. in your story 
or to write your story based around that information. There's an enormous 
influence from the computer already in the communications field which will 
undoubtedly increase. So I agree that having students aware of this is 
important as this is what is happening out there." 

Mrs. Findley thanked Mrs. Owen for her remarks and asked Mr. Scott 
if he wanted to mention the main highlights of the basic info-mation he had 
tried to get through to the students about the Computer Program through the 
two parts in which his program was divided, with the lecture series first, 
explanatior., demonstration and so forth, and the latter part when the students 
went into the computer room and actually saw the parts of the computer, re- 
inforcing some of the things just explained to them. 

Mr. Scott outlined the two major themes he had tried to follow: 
"The first theme consisted of trying to explain to the students how we get 
Information into a computer. What do those holes mean in a punch card? It 
can be fairly easily explained how each of those holes represent a piece of 
information to a machine. Within that same category, the second point was, 
what types of data or information go into the machine, and how to differen- 
tiate between what is data and what is information. I pointed out that data 
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Is just raw, unprocessed Information going Into the machine which then gets 
processed and manipulated according to some algorisms that have been de- 
signed, and out of this supposedly comes good, solid information, things that 
are interpretable, things that can be understood. The students marked their 
cards with answers to questions that were given through the Communications 
part of the program and I tied these back to the previous points I had xried 
to make. Whereas, anyone looking at a card would not be overly Impressed by 
any single answer, when the data is all put through the machine, manipulated 
and processed, it comes out on a printout that they can pick up and say, 'Hey, 
here's something interesting!' And it will mean something to- them. This 
then is information. And that's the whole idea behind having the computer. 

The second theme that I tried to stress was the actual physical 
make-up of a computer system. In many cases, people call it a computer, but 
actually it is a computer with a bunch of other machines that are connected 
to it which we call a 'computer system'. The students were shown the differ- 
ent portions of a computer system, the input and output devices, and it was 
explained how you read Information through certain devices into the computer 
and how you get Information out of the computer through other devices. I 
told them what magnetic tape drives are, and how information is held on mag- 
netic tape for ready access by the computer, what disk drives are, and 
the difference between sequential accessing of data and random accessing of 
data. 

Those were the two different themes. First, what goes into the 
machine — the raw data and the program that manipulates the data, the 
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Instructions that tell the computer exactly what to do and what comes out 
of the machine, and secondly, what the physical computer system looks like. 

One other aspect that I tried to stress in the first theme was how 
there are problems that can occur along the way of processing information 
and/or data. If you have bad data, of course, that messes things up. If 
you have a program that is not logically written, or hasn't been properly 
checked out, this also can create problems. If somebody uses the wrong 
algorism within the program, that also can mess things up. It was important 
to have them realize that just because it comes out of a computer, does 
not necessarily mean the information is right, and they should be aware of 
that situation. These machines can be of great help to us in getting right 
answers, but then can also come up with wrong answers. It goes at such 
fast speeds that there is a tendency to be awed by the performance of the 
machine rather than lookinq at the results and questioning the results 
at all times to make sure that what was done was done right." 

Mrs. Owen asked Mr. Scott if he thought that people in the computer 
field accept the fact there can be fallacies within the computer system ... 
that "the machine can be wronn " and if they can accept this better than 
the public. 

Mr. Scott answered by saying, "Certainly, people in my area are, 
as in any other Data Processing area, much more aware of what can go wrong 
than the general public. As I say, I think there's been a feeling among 
the. general public at times, like, Geez, It came out of the computer, I 
can't question it! Or something like that. These are really the growing 
pains, in my opinion, of "-.he computer industry. We've all heard of the 



types of problems where somebody has received an incorrect bill from a 
department store or from an insurance company, and he's written a letter 
back saying it is wrong and asking them to please change it! And then he 
gets another bill with the same problems, maybe even compounded, and this 
goes on over maybe a period of six months to a year or more perhaps • Finally, 
the person will take the punch card that comes in the mail and maybe just 
mutilates it trying to get somebody's attention that way. And maybe, finally, 
this does get some human being to look at the situation. But these growing 
pains are within our understanding and we have to learn how to integrate 
these machines with people — how to interface the computers with human beings. 
We are all still learning about this, and again, as I said, in the next 
decade or so we'll see improvements in things of this nature where people 
can find out what information is being held about them, tell people that it 
is wrong, and get the information corrected. I've seen programming systems 
where ways of making these kind of corrections were just neglected to be 
included in the programming. The programmer maybe went along on the thinking 
that. Hey, the machine's gonna do it, and it's gonna do it right 'cause I 
wrote the program. So there are no corrections to be made! But this type 
of thinking is just psychological really, and they're finding out that these 
kind of adjustments have to be made. When there are problems, there have to 
be ways of correcting them, and correcting them quickly, and to be responsive. 
Because errors of this nature have given the computer industry probably i^^: 
worse name — this problem of people trying to correct information about 
themselves and finding that arguing with a machine can be a hassle." 

Mrs. Owen said she would like to coninent on one aspect of the com- 



puter program: "Even though these were Gifted children and we were hitting 
at their Intellectual ability, they are still young people (I prefer to call 
them just children) but anyway, they are still very young and I think they 
got a great big kick out of the road runner printout. Instead of giving them 
some really serious computer printout and just appealing to their intellectua^l 
side, I think they really appreciated being recognized as kids. And I think 
this is something we need to keep in mind all through any such program, especially 
for this age group, and that is how to Integrate this maturation level - emo- 
tionally and physically, alopg with the Intellectual level. I think the computer 
printout of the road runner was in this instance, a good adaptation of a technical 
thing for this age level. I do think we have a delicate balance to consider if 
these programs were to become more extensive." 

Mrs. Findley agreed with Mrs. Owen on this point and asked her: "In 
reference to the first part of your program when you were trying to emphasize 
certain points in writing a news story - who, what, where, when and why - you 
wrote those points on the board and they were to keep them in mind when writing 
their story and this was correlated with the movie. They saw the movie and 
then tried to incorporate those important points. Did you haye a chance to 
read through these stories? I know we read a couple in class but I was rather 
interested in your opinion of their stories as a whole. I know they tried 
to revise them and write their stories over again after they saw the movie 
the second time because they needed to make some changes and were having a 
little difficulty getting a consensus of opinion as to the facts. On their 
final copies, the authors being Gifted children, what did you think about 
their news stories?" 
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Mrs. Owen said, "I think they were very aware, because they inme- 
dlately caught on that some of the basic five W's, as we call them, were not 
necessarily there. There was no way from the movie they could produce this 
Information, and so that awarenesr In Itself was good, but also some of them 
did mention that If they were writing the story, they would have found the 
Information. Some of them were very Ingenuous In their story, and went ahead 
and created all the Information — which showed creativity, but not necessarily 
fact-finding. The major thing that came out was what I really expected and 
that Is, I don't think there was more than one that didn't get changed, and 
I didn't tell them to write a second story, merely that they could change the 
first one. Generally, a story was changed relative to the facts, and I realized 
this later, that basically, the whole thing was structured around getting the 
facts, then all the details and\ther things you want to consider come next. But 
the facts were stressed because It was the most Important thing and we couldn't 
work with everything, totally in this short time. In looking back through the 
'^.tories, they did grasp on the second go-round that they would have to change 
their first facts and this is what they did. They were also very ingenuous in 
things like the heads, such as, ROBBER GETS ROBBED." 

Mrs. Findley thanked Mrs. Owen and Mr. Scott, saying that she herself 
had learned a great deal from the Mass Communications Program and she was 
certain the children from Olsen Middle School did too. 
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Mrs. Findley talked with Dr. Fred Skalny, Coordinator of Special 
Learning Disabilities and the Gifted Child Program for Broward County School 
Systems, and asked him to give some information on the background of the Gifted • 
Program in the Broward County School System. 

Dr. Skalny gave the following account. "There never had been an 
official Gifted Child Program until the 1973-74 school year* That's when the 
State of Florida mandated the Full Time Equivalency, FTE, funding of Exceptional 
Child programs in the regular school programs. Prior to that time, we had 
approximately three bona fide teachers designated through the Exceptional Child 
Center, under Dr. Robert G. Wieland, as teachers of,the Gifted and they were 
out at the Nova complex. They were paid out of monies from Dr. Wieland*s budget. 
We did have, (not to misrepresent the facts) schools that were offering en- 
richment type curric-ulum for students who were achieving' at a higher grade or 
level than their grade placement indicated. And there was an attempt to meet 
their needs, even though it wasn't officially classified as Gifted. But during 
the 1973-7^ school year, as a function of the new FTE funding plan, we identified 
approximately two thousand children in the Broward County schools and set up 
programs throughout the county for them. We have a total of approximately 
severity-five staff members who are working with Gifted children throughout the 
county. The programs employ personnel on a resource basis, which means that a 
student who is identified by a school psychologist as ifted can have maximi^n 
extra special help for seven hours per week - no more, at a higher cost/weight 
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factor which means the school gets more money for educating the Gifted for those 
seven hours. However, a teacher of a Gifted child class could only see them for 
four or five hours, and, of course, could not exceed seven hours. If they were 
to go over seven hours, the cost/weight factor would have gone back down to the 
normal school/weight factor. So, weVe talking about a resource weight/factor 
for Gifted of 3.0 for the seven hours and then back down to 1.9 any additional 
time after that. That's just a financial concern. Due to this FTE funding policy, 
the major emphasis was to develop programs first at the elementary school level 
and then go into middle and high schools. According' to the latest count for this 
current year, we had forty-six schools with Gifted programs at the elementary 
school level, ten schools at the middle school level, and three high schools. 
We see now that once a child becomes identified as Gifted, this label should be 
retained by the majority of these students all the way through. This means thdt 
middle school and high school will really have to be concentrated on next year in 
terms of program development planning and the type of philosophy to be used at these 
different levels." 

Mrs. Findley asked what criteria was used for identifying a Gifted child 
in the Broward County School System. 

"At the present," Dr. Skalny replied, *'we operate our Exceptional Child 
program in wha^ we call call a District Plan. This is a plan written up by a 
committee representing parents, classroom teachers, specialists in different areas 
of exceptionalities, and other administrators. This District Plan for Exceptional 
Child Education is a document that must be submitted to Tallahassee by State law, 
and has to be approved before we can operate our programs. It is a document that 
becomes our legal performance contract with the State of Florida. We have a 
District Plan in Tallahassee at the moment but we do not have official clearance 
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on it yet. It has passed t.^e Broward County School Board, They have officially 
okayed it as we submitted it, with no changes, but we are waiting final official 
confirmation from Tallahassee. 

In terms of identifying any criteria for selecting Gifted ch'ildren 
generally, we are recomnending that the screening process begin with the classroom 
teacher. They look over the child's classroom performance in terms of both in- 
tellectual skills and different types of talents, such as in the fom of art, poetry, 
creative writing, dramatics, dancing, athletics, or other areas which would be 
classfied more as talent ability rather than intellectual ability. The teacher, 
after identifying these students, compiles a list, with information as Lu grade 
levels in reading, arithmetic, and in other academic sub.iect areas. We look for 
something approximately two years or more above grade placement level initially. 
A second grader at a fourth or fifth grad^ level is a good indication that we may 
find other supportive data that will give us indication that this child should be 
tested thoroughly for possible placement in the program. This information is fed 
to the Guidance Counselor who also goes through the cumulative folder on the child, 
looks through any group testing scores, and if this child has consistently scored 
high on the group test scores which qive both IQ tests data and achievement tests 
data in vaHnus acader^ic a.ea., Lhis bprnmes additional .u^portive information. 
Then the Guidance Counselor sets up a list of top priority students to be tested 
by the Special Services team operating in each of the four School Administrative 
districts of Broward County. The actual identification is in the hands of the 
school psychologist. They are the people designated that will officially sign 
the document that reconnends a child has, upon review of all the data and addi- 
tional testing, met the requirements to be classified as 'Gifted' and should, 
therefore, have the benefit of an appropriately developed program. Ttie exact 
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type of testing t^:at the school osycholoqist reauires is not necessarily clear-cut. 
If enouqh infoiTiation is gathered, there my not be a need to aive a complete 
U'echsler Intelligence Scale "'or Children- If inforrnation is kind o^ vaaue and 
the child indicates there is son:e potential there, but if work sarr.ples and other 
observations are not clear-cut, the child nay be requested to qo through an entire 
psychological evaluation includinq conplete individual intelligence and educa- 
tional achievement tests. Talent is a difficult i^rjblem, because we are at a 
point where the school still can nai:e and has the rinht to 'r,a-<e a decision that 
a child is perforning in terms of, let us say, above and beyond the usual capacity 
of his average grade placement and age, and if a definite talent shows, it should 
be followed through. 

When we talk abott sone reconinenctaticns for next year in terms of 
planning, I tiAnk there are other ways in which we can be more objective in evalua- 
ting talent. For instance, when does a person show he has the potential for being 
another Mercury Morns? In this area also, we feel that a person who is very 
prof M Jent and ^gile in athletic skills or gymnastics is someone who should be 
classified and accepted under the heading or Gifted or Talented. These parti- 
cular talented children may not necessarily score very high intellectually, but 

want to have a flexible identification procedure where students can get a 
iTK^re specialized type of curriculum based on where their real uniqueness falls, 
wfiet'-.Ci it's intellectual or a talent." 

"So you're saying i;hat there's not necessarily a uniform test for all 
schools in identifying students," said Mrs. Findley, "is there a particular cut-o^f, 
such as 130 IQ? Could you clarify these points — uniform testing, and identify- 
ing? In other words, is there a certain cut-off on IQ score and in the identifying 
of Gifted students?" 
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"A great deal of discussion has centered around whether or not 130 
cut-off point should be used, and there are a lot of problems in this," Dr. 
Skalny explained. "It depends on what test Is being administered. We know that 
certain tests do not truly reflect the real capabilities of a child who is intellec- 
tually qifted. Some tests yield higher scores than the child really demonstrates 
and therefore, we could pick up children who are not truly Gifted, who are bright 
perhaps, hut who do not necessarily meet the stiff criteria for eligibility in a 
Gifted Program as such. Because of this, we have not specified the IQ be 130 or 
above. We would like, rather, to take a composite of data on any one child and look 
at all of the information available, and through a review committee composed of 
the school psychologists and other specialists, actually make a decision based on 
the many different forms of information indicative of whether or not this child 
is truly Gifted, by intellect or by talent. We would not be using the same tests 
necessarily for all the schools, but there will be some commonality, and this is 
being worked out through Dr. Wieland, as Coordinator of the Psychological Services 
In the County. There are standard tests that are administered to all of the 
children in Broward County, and their scores end up in their 'cum' folders. Again, 
when we talk about individual intelligence tests, we talk about the Stanford-Binet 
for the younger children, and the WISC and the WAIS tests. The WAIS ^'"e fcr uluer, 
high school level children. These are the tests we rely most heavily on when 
looking for IQ scores in individual testing. There is not too much concern at this 
time, and efforts are being made to try to come up with some type of battery of 
testing Instruments and ways of collecting certain types of information that will 
lend themselves to a common procedure for making a decision on whether or not a 
child is intellectually lifted and/or Talented." 

Mrs. Findley asked Dr. Skalny if he would give some information about 
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what is being done this year on the Gifted Program. "I know you worked very 
hard in the workshops with teachers and I know it was a task in selecting teachers 
for the Gifted Program because many states are not certified. Could you relate 
something about the teachers of the Gifted Program and the workshops you held, and 
some of the problems that are involved in that area?" 

Dr. Skalny obligingly recounted some of his experiences as Coordina- 
tor of Specific Learning Disabilities and the Gifted Child Program. "When I assumed 
this administrative assignment in November, 1973, we did not have any support 
services working directly with Gifted child teachers in the county. We were 
using the Nova schools as the demonstration schools and as a place where our 
teachers could go to visit and talk with the staff who had been running the Gifted 
Programs there in the past. Other areas, such as specific learning disabilities, 
mental retardation, etc., had definite and specific educational consultants who 
were support services to the teachers and who could go into the classrooms to 
help the teachers prepare a curriculum, select materials and help arrange physical 
environments and learning centers for these type of exceptionalities. We did not 
have this kind of a work force for the Gifted. So what I proceded to do was to 
search out and visit teachers that had been working with Gifted Programs in the 
county, and who would be v.iiHin^ Lo work as, what I call. Master Con^^til tants in the 
area of ifted Child Education. As a result of this search, ten classroom teachers 
of the Gifted consented to work with me as a committee to try to emphasize what 
some of the needs were, also, to open up their schools as demonstration and visi- 
tation centers, and to meet with other teachers within their areas who were opera- 
ting Gifted Programs in order to give mutual support and to share materials and 
ideas. There were approximately two or more selected from each of the four county 
areas which they represented in order to meet the needs of each specific area. 



We met approximately six times as a group and set up our priorities. One of 
the important things we did was to set up a workshop each year in each of the 
four districts. The workshops were held for all of the Gifted child teachers 
within the area, or for administrative personnel, or anyone else who was inter- 
ested enough to want to attend. This was for the teachers from elementary school 
through high school. We composed a survey type of questionnaire asking them , 
what some of their basic needs were, including programs for the children, so 
that the information would enable us to plan for the next year. We also made 
recommendations on how we could set up some kiiid of a centralized place for 
materials display and for sharing information which we hope will be enhanced 
through the new FLRS program that is coming to Broward County. This program is 
the 'Florida Learning Resource Systems' which ties in with ERIC, 'Educational Re- 
search Information Centers' . which, in turn supplies material and does in-service 
training and staff development, tying in with the national network. We wanted 
to be connected with this, of course, as we could use these services very effec- 
tively. However, basically, our committee felt that inasmuch as we were but ten 
people, we could be made known as being available in the schools. This way, the 
doors were always open, any other teacher could drop in, providing they went through 
the procedure of contacting the school Principal first. In any case, it would 
be possible to come in to the Gifted teacher's school, ask questions, and observe 
what these Master Consultants were actually doing in their respective classrooms. 
We felt they could get more information and on-the-spot training through this 
approach than by going through our natural in-service training program just now. 
This worked out very successfully because many teachers contacted the people on the 
conmittee not only within their own area, but they crossed boundaries and visited 
programs in other areas. Excitement and motivation is definite and apparent among 
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teachers of the Gifted. We now know what the priority items are for next year 
and this is where we hope to come across very hard in terms of meeting these needs. 
Of course, we will run in-service training programs for Gifted child teachers. Ap- 
parently there is no State certification requirement to teach a Gifted child course, 
any teacher can do it. But we do have lists of recommendations that Principals are 
aware of as to who they should employ for this type of program. Here, there is 
controversy again. Does a Gifted child teacher have to be gifted himself, or is 
it a matter of just being able to be sharp enough to show the direction oind to 
assist and structure a type of program for a child? Different people have differ- 
ent opinions about this. However, there are a set of certain personality charac- 
teristics and abilities that we are looking for when we talk to Principals about 
employing a teacher to actually work with a Gifted child class. 

Going back to the in-service program, next year we will be starting 
a comprehensive in-service training program. It has not been specifically tagged 
down at the moment, but will be operational in August when we plan to have guest 
speakers from within the county and the state, as well as nationally known 
people coming in to talk about ^ifted Child Education as a part of teacher devel- 
opment. We are also offering a plan worked out through Florida Atlantic Univer- 
sity's Department of Special Education v/here a beginning upper level and graduate 
level college credit course in i;ifted Child Education is going to be offered. 
This will start during 1974. We hope that the need will be shown sufficiently 
to generate interest and that, with State certification pending, F.A.U. will 
offer a Master's degree within this area." 

Mrs. Findley asked Dr. Skalny if he had any knowledge of how 
many states had certification for Gifted teachers and what progress was being 
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made regarding certification for teachers of the Gifted in the State of Florida? 

Dr. Skalny replied that approximately ten states had certification 
for teachers of the Gifted. "As far as what is going on in the state, for the 
past two years there has been a conmittee under the supervision or direction of 
Miss Joyce Runyon, who is the State Department haad of Gifted Child Education. 
There has been very little communication out of Tallahassee from fliss Runyon's 
office other than program planning, certification requirements, progress reports 
and similar type information. There was one handbook or resource manual which 
was compiled by the Florida State Department of Education under Miss Runyon's 
supervision. It was disseminated this year and was the only real official 
guideline that appeared to help individual counties trv to organize themselves 
and plan programs for the Gifted." 

Mrs. Findley asked Dr. Skalny if he v/ould outline roughly the philo- 
sophy behind the Gifted Program in Broward County. 

"The philosophy is based on the uniqueness of Gifted children. We 
have to take this into consideration. We don't want to just focus on what we 
call a vertical intellectual acceleration of knowledge. We want to have programs 
that are planned to cross between broadening a Gifted child's knowledge at the 
level at which he is functioning while endeavoring to promote the acquisition of 
additional knowledge - a vertical acceleration. At the same time, they are 
branching out horizontally, that is, going more in-depUi at different levels. 
Besides this, we would like also to hav^ them participate in diversified experiences 
which would be self-relevant and more individually meaningful, so they can learn 
to relate academic knowledge with the practical realities of daily life, the 
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world and the community in which they live. We are not just talking about field 
trips! We are talking about actually having them shadow other people in whose 
careers they are interested, such as the lawyer, the banker, or whoever they 
choose to emulate. For instance, if medicine or being a surgeon is of interest 
to them, we would like them to actually go into the field - such as an operating 
room. In other words, for them to be able to do a lot of independent study and 
conduct observations that fit their needs and their interests. But the area that 
has been grossly neglected and where there is the greatest need is the area of 
self-awareness; self-concept is the affective domain of these children. For 
example, very little has been done in terms of working on the leadership charac- 
teristics of these young individuals, and very little has been done in terms of 
career-awareness. There are many of these young Gifted who, by the time they 
reach upper elementary and middle school age level, become very frustrated. They 
can easily become under-achievers, or they can become psychologically frustrated 
because they see or feel perhaps that they have talents or abilities at a high 
level, maybe in four, five or six different areas and they cannot make a decision 
as to what area they should focus on. So we need to do more actual career-awareness 
in planning with these children in self-awareness, self-concept training *Who 
am I? Where am I? What am I going to do? Where am I going?' - this kind of 
thing. This aspect has already been introduced and we have been trying to 
promote it in many of the schools, particularly at the elementary school level 
with the assistance of the Guidance Counselors. They have been operating small group 
programs and have been trying to concentrate on thib particular aspect of Gifted 
Child Education." 

firs. Findley then asked Dr. Skalny what his thinking was in relation 
to the joint project between the Broward County Schools (and the 01 sen Middle 



School Gifted Child Program in particular) and Broward Community College. 
This program had included a Self-concept Unit and Mrs. Findley asked Dr. Skalny 
what he thought of the program generally, and also what he felt could be done 
in the future, if funds and staff permitted, to continue similar programs for 
the Gifted. 

Dr. Skalny said he thought the inter-institutional program carried 
out this year was a fantastically successful pilot project. "It really upgraded 
the broadening scope of experiences in which Gifted children can actually par- 
ticipate, and my heart goes out to Broward Community Colleqe and to Carol Findley 
in particular, for all the effort put into this project to pull it together. I 
think these programs have, in the sense of intellectual ability, focused on trying 
to develop critical thinking skills, creativity in approaching problems, and expo- 
sure to new and different types of materials. I think the Self-concept Program 
is a thing that we should expand, and we are very grateful that this kind of 
program was offered and which, I might add, was offered under the supervision of 
very qualified people. The review of the information that was gathered revealed 
that these mini-programs were most effective, and T think they can be increased 
ten-fold and should be increased to meet the specific needs of the different age 
legels pf our children in the Gifted Programs. 

Some recommendations in terns of how we could continue and increase 
the scope of this inter-institutional approach would be to provide a vehicle by 
which the children, particularly in the middle schools, could identify their areas 
of interest. Wo could cooneratc with different DCC staff nenbors and take these 
areas of interest right into the community and follow through on them. Of course, 



I would like to see "lifted children actually spend nore time at 3rov/ard Conrnu- 
nity College, as well as at sone of the other universities and colleges within 
the area. But also, if you look at it froni th? point of view of the staff or 
faculty at BCC, I think they have nuch to offer in the way of devciopinq differ- 
ent kinds of materials effective in teaching at the community college level 
which also would be open-ended enough to be appropriate for use in different 
types of intellectual activities within the public school system. I think there 
is a great deal of research that can be done and if staff are interested in 
research, we have an ideal population here to work \/ith. I would like to see 
people vith certain expertise cone in and give some kind of offerin(;s to students, 
whether it's just a rap session or a discussion group, or going through a couple 
of da/s of int'insive activity or leadership with the students. In this way, the 
Gifted are expandinn under the leadership of a person who knows the subject area. 
For example, in Lhe field of art, if there is a person v/ho is a vorv creative 
artist on canpus, this person could neet with a group of Gifted students who are 
interested in art, go through a proorari, and be showri what additional things in 
art they could do, based on t.'ic staff nenber's area of expertise." 

Vs. rindlev said, "In talkinn with ilr. Milton L^wis, Director of 
Secondary Education, orov/ard County School System, he mentioned the fact that 
perhaps we could think in terns of FTC fundinq and sharing some instructional 
proqra!.]s for the ^Wfted child. For exan;)le, perhaps the stjdents could come out 
to JCC say, two days a week, and then, on a formula basis, we ni^:ht be able to 
v/ork out a prograr.i for then. This would anpear to be somewfiat more of a struc- 
tured progran thdo wo have worked with thus far. './!iat \/OLild bo your thinking 
about the pros and cons of this type program?" 



Dr. Skalny thought this was a very interesting concept. "Definitely, 
I would like to see something like this developed. Whether the monies could 
be allocated from PTE's units that are set up in the Croward County schools and 
then funneled over to Crov/ard Coninunity College is a question that I can*t 
really answer at this tine. I rather doubt it, the way it is specified is that 
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someone has to be designated as beinq in charge of these classes - even though 
certification is not required. The identification of these children generates ' 
the money from which a certain part goes into supplies, equipment, and another 
portion will go into a general contingency fund for the school and for the county. 
And this is how other administrators salaries are paid also. We have a problem 
as to v/ho would pick up the tab on transportation and this, of course, would 
entail quite a bit of additional transportation. Right now, the transportation 
budget is extremely low. What I think we could do is bra ins torn -this further. 
I know that Mr. Drainer would be more than willing to entertain any kind of pro- 
posal that we could come ud with in which we could work out, perhaps on a con- 
tract basis, some kind of nonies to selected people at BCC to actually supervise 
and conduct a specifically Jesianed program for the entire school year of for 
any portion of the school y^ar. In view of this, I think that v/e would have to 
write a proposal to submit to h]r. Drainer and let fir. Drainer and his staff 
reviev/ it to see v/hether or not, through their contingency, they would be willing 
to give a certain percentage tov/ard making this kind of program a reality. We 
would have to actually specify v/hat it v/ould cost> in terms of transportation, staff 
time, or whatever other costs there v/ould be. If v/e can submit a tentative budget 
and a very good rationale and desiqn of the prooram objectives, and include 
details right down to the time it v/ould take, the people involved and 
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exactly what they would be doing, I think this way we would at least start off 
in the right direction and stand a good chance of picking up some additional 
monies." 

Mrs. Findley asked, "Do you see it possible to use the Broward County 
teachers, your staff, or even the personnel at the Diagnostic Clinic in the 
programs in cooperation with BCC?" 

Dr. Skalny replied in the affirmative. "Yes, again, if no money. is 
involved. I think that a lot of teachers of the Gifted courses would be more 
than happy, as they have been in the past, to go out to Broward Community College 
and actually work with other people on the BCC staff in terms of developing 
programs or taKing advantage of the facilities. For example, the different labs, 
the Planetarium, and the various physical arrangements that BCC has that are not 
available within the county school system, plus the many cultural events the 
college produces that are not available really in any bulk form in the county 
itself. But when we talk about this in terms of how we can work out a monetary 
arrangement, I think that this is something about which we would have to do a 
lot of hard thinking." 

^ Mrs. Findley told Dr. Skalny of an idea suggested by a middle school. 

"Another proposal was mode by Mr. Davidson, Principal of Olsen Middle School, 
about contracting for BCC s 'ices. Mr. Davidson really wasn't considering 
necessarily the structured classes, but the mini type projects we had this 
year, and since the Principals have charge of their budget now, perhaps this 
might be a possibility. What would be your thinkinq on dealing with the indi- 
vidual schools and the Principals involved on a contract basis?" 
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Or. Skalny answered by saying, "This is a very good approach and 
this is one option that a Princ1|)a*1 does have. They could take some FTE money and 
pay on a contractural basis, the staff at BCC to perform a particular type of 
activity of short duration, in other words, the college would give a contractural 
service. Money is not available, per S9. that would provide extensive type 
contractural services, and I think if we stayed more wi.th the mini-program con- 
cept such as you did this year, I think that some of this could be realized through 
FTE funding. Again, this is something that would have to be explored more carefully, 
exactly how much time would be involved and what we are talking about in terms of 
dollars and cents. If a Principal is willing and has the option to jriakc this 
decision, this is a very viable means of trying to bridge the gap between the two 
institutions/' 

Mrs. Findley thanked Dr. Skalny and said, "In summing up our discussion 
today, I v/ould like to ask you one more question, before we bring this to^a close. 
What recommendations would you have for any future Gifted Programs Broward 
County?" 

"First of all, what I would recommend for any curtsiaeration to future 
Gifted Programs is that we compile a list of all the possible resources in terms 
of people who have expertise in certain areas and who are willing to participate 
in Gifted Children Programs at all levels - whether they be of elementary or of high 
school age level. Then, I would like to see a list compiled of all the physical 
sites we have in Broward and adjacent counties where there are unique things 
occurring to which these Individuals could be exposed. Also, I would like to 
see more concentrated effort on intense programming for these children in the 



schools, with their regular classroom teachers. I would like to see this done 
in such a way that the children could get out into the community more, instead of 
being restricted to the confines of their schools, even though perhaps they have 
gone beyond their so-called seven hours of actual time spent with the Gifted 
child teacher. The reasoning behind this is that a child who Is labeled Gifted 
is not just Gifted seven hours of the week but during the entire time he is in 
school and out of school. I think we have to take this fact into consideration 
in order that we don't turn off Jjiis giftedness once he leaves the classroom. In 
other words, I don't think we are doing enough to bridge the gap between the 
characteristics and the needs of the Gifted child as the child's teacher sees 
it, as his regular classroom teacher sees it, as his parents see it, and parti- 
cularly as the Gifted child himself views himself in relation to the community 
and his complete life plan. I think we have to somehow build programs and tap 
resources to develop a wre comprehensive approach to working with these Gifted 
individuals and proyide opportunities for them to develop to their maximum potential. 

Mrs. Findley terminated the interview by asking, "So if you're going 
to develop a list of all the possible resources, something like a directory to 
assist the instructors of the Gifted or any other people working with the Gifted 
Program, would you say it might be a help to include Brov/ard Community College as 
a resource?" 

Dr. Skalny affirmed that this was a very good idea. 
Mrs. Findley thanked Dr. Skalny again for his time. 
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Mrs. Findley interviewed Mrs. Joan Pippin, instructor of the Gifted 
for grades one through five at Bennett Elementary School of the Broward County 
School System, Fort Lauderdale, Florida. Mrs. Pippin has had extensive exper- 
ience in the Gifted Programs in various counties in the State of Florida, and 
has also worked with Miss Joyce Runyon, Consultant of Programs for the Gifted, 
State Department of Education. 

Mrs. Pippin discussed the origins of the nation-wide programs for 
the Gifted and the related events that led to the thrust in developing legis- 
lation for the Gifted. 

"One of the seminars that started in 1968 was conducted by Bill 
Vasser at the University of South Florida. This was at a tirre when people 
from different parts of the United States were becoming interested in Gifted 
children and aware of the need to create a national effort for making diverse 
programs available to them, and also in evaluating who and where the Gifted 
children were, and how legislation could be obtained in individual states and 
at national levels. People from Connecticut, California, Georgia and Florida 
participated in these seminars - legislators, educators and community people 
met for the first time. At that time, different criteria was developed to be 
submitted on a national level. This was the original th'^ust in developing 
legislation for the State of Florida. It took approximately five years of 
work and effort by many people, and Bill Vasser was one of those who worked 
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the hardest. He traveled throughout the United States working with different 
groups, carrying information back and forth between the groups, and spreading 
knowledge of the types of programs that were going on in different areas. This 
created a coninuni cation system between the states he visited that had an interest 
in this field. As a result of this communication, it was decided that univer- 
sities should be centers for helping to make the general public more aware of 
the needs and concerns of the bright youngsters, and that the policy would be 
to try to keep the types of qualifying talents - both academic and cultural, 
as general as possible. Music and leadership talents would be open, so to 
speak, so that many kinds of talented children could qualify and at the sam-? 
time, the child who was really bright and who needed the types of help and 
concerns that we could offer, could benefit. It was important too, that trained 
people be available to run these programs after legislation came through, and 
be able to develop them. So the university became the natural training place 
for teachers to work with Gifted youngsters, both academically and talent-wise. 

Research conducted in the state of Georgia during this period showed 
that among the initial dropouts at the age of sixteen, seventy-five percent of 
them could be considered Talented or Gifted in some way, proving that we were 
losing our top children, presumably because of boredom or out of misunderstanding 
when the needs of these bright or talented children were not being met. This 
research, along with the other data gathered throughout the United States, was 
one of the big reasons that helped bring the national effort together. 

Senator Jacob Javits, of New York, was one of the people who becarre 
very interested in the plight of especially bright young people as he felt 



that he himself had gone through many of the problems these children were 
facing. So, through his efforts and the efforts of many other leaders in 
different parts of the country, and from the report of the State of North 
Carolina Senate Subcommittee on Education of the Gifted and Talented, it was 
determined that a central office was needed where people could go for informa- 
tion on how to work with these exceptionally bright youngsters. Abstracts 
were done on all the research that had ever been conducted in the field of 
the Gifted, the Creative and the Talented. The people who were really strong in 
the research were also the same people who were behind legislation for the 
Gifted, many of them serving as officers in the Council for Exceptional Children 
- people like Dr, James Gallagher, Dr, John Gowan and Dr. Paul Torrance. There 
were others who worked behind the scenes in the field, such as Dr. Dorothy Sisk, 
of the University of South Florida, endeavoring to get the national organiza- 
tion together, coordinating, having a place where people could go for research, 
helping to develop B.A. programs, teacher training. Master's programs and 
doctorate level programs, and helping to disseminate information to the general 
public. If it hadn't been for the efforts of these people and many others who 
worked in the background writing letters, contacting senators and so forth, in 
trying to obtain state and national legislation, all this would not have come 
about. It didn't just occur over a five-year period, it had been worked on for 
a very long time. The biggest need felt by all was to develop communication 
at every level. They needed to communicate in order to work together in the 
conjmunity, on the district level and on state levels in order to build a con- 
certed national effort. The impetus originating at the first meeting on Gifted 
in 1968, under Dr. Marvin Gold, Institute III, Research Project, was a sustained 



253 



one and communication among the interested members became constant." 

Mrs, Findley then asked Mrs. Pippin about the Gifted Programs at 
the state level and to discuss some of the committees and Gifted Programs in 
which she had previously become involved throughout various counties in the 
State of Florida. 

Mrs. Pippin said that in 1970, thirty-five or thirty-six units scattered 
throughout Florida received their first federal funding. Miss Joyce Runyon 
acted then as part-time consultant for the Gifted and it was during this time 
that Miss Runyon developed a newsletter to keep those involved with Gifted 
informed. It came, out monthly usually, sometimes every three months. It kept 
everyone in the field aware of the activities of others and enabled them to 
contact one another, which they often did, visiting in adjoining counties to 
review the programs being used. Miss Runyon served as the vehicle in keeping 
communication lines open. Since this was the first year that these programs 
were in operation, there was a seminar at the end of the year to evaluate 
what had been done, and to exchange ideas in developing new types of programs 
throughout the different counties in the State of Florida. 

Mrs. Findley asked Mrs. Pippin to outline the work done In Gifted 
Programs in Hillsboro County and in Polk County. 

Mrs. Pippin gave the following report; "Originally, In Hillsboro 
County, the Gifted Program was started by working with the children's parents. 
This came about indirectly by the program started at the University of South 
Florida. There was a teacher-training program being conducted there for a 
Master's degree, and through this impetus, the graduates needed a place to go. 
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Of course, they had been working very hard for Gifted Education for which 
there was a great need but no facilities at this time. A Board of Directors 
was developed through a parents* organization and these parents acquired the 
old Public Library in Tampa which was not in use. The Library, accessible by 
bus, was made over. Inexpensively but attractively. The children there are 
currently working in areas such as art, film-making and photography, science, 
communications, Spanish, literature, psychology, discussions in humanities - 
a whole list of things. The courses change with the talent and background of 
the Instructors and with the needs and Interests of the new students. You 
might argue that we have these things in regular school curriculum, but, and 
I think this Is true In all Gifted Education, it Isn't so much the stijnulus 
used in working with bright youngsters, it Is the way it Is used. It is the 
challenging of their ability to think for themselves rather than having con- 
crete projects assigned to them* They are stretched mentally. They have an 
opportunity not only to develop skills, but to develop creative ways of working 
with things. The idea behind this is to guide these children so that they will 
be able to develop their talents on their own, rather than feeding them infor- 
mation to retain, or giving them explicit directions on how to do things. At 
the present time, the children at the Learning Center in Hillsboro County are 
coming for one half-day per week, and there are approximately one hundred and 
six elementary and middle school children involved. The specially trained 
teachers are working with them for the half day in the Center, but they also 
go into the regular schools and talk with classroom teachers so that there is 
a continuity within the regular classroom work and within the school to meet 
the needs of these children producing some cohesiveness between the programs. 

* " • 



It is really a year-long project, and these trained teachers are available 
as resource people in the schools of Hillsboro County." 

Mrs. Findley asked Mrs. Pippin how this program varied from the 
program offered in Polk County, Florida. 

"Polk County has seven Gifted Child Specialists that are assigned 
to the four school districts. They work directly with the individual schools 
and the classroom teachers, and also as backup resource people for the Gifted 
children, often working with them directly. They have a program which was 
developed around 1970, called the Matchmaker Program, where the Gifted Specialist 
worked with paraprofessionals in setting up community resource files, matching 
the students possessing particular talents and interests with the resource^ 
people in the community in similar fields. For instance, the phosphate companies 
in the ,area have been very cooperative, Florida Southern College's Drama 
Department has been actively helpful, and also the Polk County Museum of 
Natural History assisted a great deal in the program." 

Mrs. Findley said she had another question to ask Mrs. Pippin con- 
cerning Polk County: "I was particularly interested in the one-day seminar 
offered by Polk Community College, 'Why Man Creates* , the outgrowth of which 
was the enrichment series offered after school by the staff of interested 
faculty of Polk Community College who volunteered their time and the college 
facilities to provide this additional in-depth enrichment experience. Of 
course, being from a community college, this interests me, and I was wondering 
what you think about this particular program. Was it successful? Do you know 
of any other such programs offered by community colleges in this state? Perhaps 



256 



you could discuss these programs and what they involve." 

Mrs. Pippin replied: "The community college is a tremendous vehicle 
for helping bright youngsters and for enriching them further because children 
need added enrichment at that level. They can relate to it, they're expanded 
by it, they need the stimulation that comes from many different areas within 
their community. 

In Pasco County there was a federally granted program dealing with 
the Humanities and the Arts, and the Pasco County Gifted youngsters were invited 
to participate with students from St. Leo's College. This was developing into 
the beginning of an enrichment program, and, of course, I think the community 
colleges and the universities are very good vehicles for enriching these children 
and getting them acquainted with where they may very well be going in the future 
for further education." 

Mrs. Findley then asked Mrs. Pippin if she could think of any other 
counties with Gifted Programs and how they might compare with the Polk and 
Hinsboro County Programs. 

"Yes, indeed there were others," Mrs. Pippin replied, "because once 
teachers are exposed to exceptionally bright youngsters, enrichment programs 
are developed to help them as they can then see how much of a need there 
really is. This just seems to be the way it goes! The smaller counties," 
she continued, "don't have people who came out of the university programs 
already trained, like Escambia and Hernando County. Usually, It was their 
top or most talented teachers that were chosan to run the programs. They 
. visited Hillsboro County and the programs there for extra help and a great 
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deal of correspondence went >ack and forth, I noticed at that time that the 
quality of the programs was very good because the people who were chosen In 
the smaller counties to do this were very creative. They were anxious to 
learn how to help these youngsters so they were very willing to go out and 
hunt for any Information or help they could find, 

Dade County had a program going also and had printed a very attrac- 
tive brochure explaining the different origins of the concepts dealing with 
the Gifted. They had some centers at that time where children. were brought 
In and where they studied science and other subjects somewhat similar to the 
programs in Hillsboro County. 

Orange County had a program and ^ center they were in the process of 
developing in 1970 and 1971. Like other counties, Orange County was beginning 
to search for enthslastic, well-trained people, or creative people who were bright 
and-wouM-develop programs and do research, and evaluate the needs of children in 
their county. They were hiring more personnel, seeking for people just for 
teaching the Gifted. 

Even though all the counties were in the same state, it was felt 
that in many instances each county should have Its own individual program be- 
cause of differences such as geographical location and size, and many regional 
distinctions that made populations different. We all respected and appreciated 
the many different types of programs and some of the new ways of doing things 
which the comnunl cation revealed, and that this was preferable to everyone try- 
ing to do the same thing. It was marvelous not only to share the ideas, but 
also to be able to use these ideas as a creative stimulus or stepping stones 
for something new that would fit into the training of the teacher in a particular 
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school, or the resources of a particular conmunity. The programs varied in 
the larger counties - people were brought In to the centers, whereas in the 
smaller counties, there was a tendency for staff or county people, or specialists 
to go out to the classrooms and go from school to school. In the smaller 
counties, of course, there were no psychological services available and testing 
and evaluations were done by the people In the Gifted Program in the county, 
depending upon what resources each individual county had." n 

Mrs. Findley asked Mrs. Pippin If she would report on what was being 
done In Broward County and specifically, in her own school, Bennett Elementary. 
Mrs. Pippin gave the following account: 

"The problems of Gifted teacKers in Broward County are not really 
any different than they were when Gifted Programs were starting out. Comnuni- 
catlon Is the important factor; being able to be a good resource person In the 
schools, coninuni eating with classroom teachers, parents, working towards devel- 
oping the Gifted children's talents, using both the cognatlve and the affective 
domains in developing self-concepts. In other words, working with the children 
at their established levels and, at the same time, endeavoring to supply their 
needs. These are problems that teachers of the Gifted have faced from the 
beginning. It helps these teachers to be able to discuss the problems with 
one another, with guidance personnel, and with Principals, so that, together, teams 
can solve problems by communicating ideas in how to help these Gifted youngsters 
progress in developing their potential. For Instance, one problem is when the 
teachers of the Gifted are released from their regula^ classes. This does 
cause difficulty w1t> classroom work and there is concern In several respects. 
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' Many problems such as this need to be discussed so that together, the personnel 
of the various schools can find the solutions. Similar problems arise in each 
community, but how to solve them is an individual school and community decision. 
The open nfieetings have been tremendous vehicles for assisting each other. 
Next year, speakers at the national level will perhaps be brought in, and on 
the state level. Miss Runyon will be asked to come, thereby creating a total 
relationship between individual schools, the county, and the state representatives 
in conjunction with the national effort. 

Since I arrived in January of 1974 in Broward County, Mrs, Pippin 
continued, "Tve been participating in meetings with other people in the field of 
Gifted. There have been about ten on a committee. We meet approximately once 
a month to evaluate the progress of the different Gifted Programs, disseminate 
information, and plan for area meetings. In these meetings. Interested school 
Principals, people in guidance and the teachers of the Gifted can get together, 
communicate, hash out problems, explore and exchange new iaeas being used in 
the different programs. In thi^ way, each school will not be doing the same thing 
but can strengthen one another. 

In my own school, Bennett Elementary, I personally follow the philo- 
sophy that I have acquired through my training and that is, to stick to the 
areas that Tm really strong in. !t is totally unfair to these children to 
have teachers not thoroughly knowledgeable . While one can admit one's weaknesses 
a teacher of the Gifted should stretch these children in the areas where she is 
the strongest. Therefore, since I have ?n Art background, a Guidance background, 
as well as training in the field of the Gifted, I started through these areas 
when I came to Bennett* using my art background as the most effective and igost 



concrete media through which the children could express themselves and which 
also gave me time, through discussions, to get to know them better individually. 
In my work with them, we have taken field trips once a month to very different 
places anywhere from the post office to a very small wood-carving shop. We 
have also a half -day per month as Game Day, when strategy games are played. 
At the end of this year, we took our Game Day and turned it into a Hobby Day. 

We had all the talented parents from widespread areas come /In and demonstrate 

/ 

their work to the children, showing them how they too could learn these skills. 
During this session, the children created things, but primarily, we wanted to 
initiate ideas in them for developing ove*^ the summer to keep them busy. We put 
together a littl2 * How-to' paper so that they would have some of the skills at 
their disposal. This worked well, and I have children who returned to school 
having acquired various equipment and who had been working on developing hobbies. 

At Bennett, we also developed a 'Foods Program* . The idea for this 
is that if the children become accustomed to trying foods that are strange to 
them - whether the food is American or foreign - they will also become more 
willing to accept new ideas and new people of different backgrounds and view- 
points. We tried Jewish foods, food from France and other countries and during 
this'^ime, the children learned about the resources of those countries. Among 
other things they did in the culinary line, for instance, the children baked 
all types of breads. All in all, this has become a very creative project which 
has gone over very well with the result that the children do seem to be much 
more willing to accept things that are different, to try new things and to 
accept new ideas. Because of this, Tve been very pleased with the success 
or this project. 



T 



261 



The visual projects done with the Bennett children are based on 
grade level- The children are separated into small groups, ranging from five 
or six children to a group up to ten in older groups. My fourth and fifth 
• , graders meet for approximately one hour and forty minutes twice a week, and 
the younger ones meet with me three times a week. We have become a kind of 
resource center for our school • It happens frequently that we have had to 
drop a project we are working on in order to investigate a particular plant 
or insect, or perhaps assist i-n developing a vocabulary built around sppething 
that has been brought in to us. Sometimes the things brought in to us have 
not been easy to identify and we have had to take our research into many 
different areas. Frequently, we have hai to go across the street to the middle 
school for assistance, or we have had to call a public library for information. 
We*ve even telephoned scientists in the. area for answers to questiorts. The 
children do this kind of research on their own. I allow them to place the calls 
•and ask for the Information, giving them as little direct help as possit^^e. 
This has really helped them grow a great deal. They seem much more adept now 
at tackling problems which they might have been totally baffled by in the 
beginning whereas now, they think of ways to go about solving problems they 
didn't know how to apfbroach before. Some of the subject areas we have worked 
in have been in the field of art, such as sculpture. We'ye ?lso done work 
in ecology. They were pretty well prepared in ecology because they had 
already learned to develop an interest in trees amJ to be aware of things 
that there are positive things in what aPppear to be negative for Instance, 
the positive facts of a roach, so when my second and third graders participated 
with the fort Lauderdale High School in an ecology program, they came back 
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from the program and were able to teach the first grade children all the 
things they had learned. They also wrote papers on how they felt and many 
of these pd^^irs showed that they v/ere extremely sensitive, had thought deeply 
about the loss of trees and were concerned particularly about birds and plants.. 
They told how they had participated in the hif,!. school program and what they 
could do further. Not only was this a successful project, but the faculty 
as well as the children were all especially pleased that the school had been 
asked to join ia.a community undertaking. It's when your community reaches out 
and makes you aware that there are nany things available for the school to 
participate In that there Is always a stronger program In the school. This 
was true again when we were invited to see the 'Alice In Wonderland' show. 
It has been almost an advantage for me as a newcomer not to be aware of the 
many community projects and activities because, being new here, everyone expects 

me not to know and therefore, they come and tell me. For a school to have 

f 

community interest and cooperation is tremendously helpful and is instrumental 
in making a really strong program in the school." 

Mrs. Findley asked if the "Alice in Wonderland" program had been put 
on by Broward Community College. 

Mrs. Pippin replied that she believed it was done by the Little Children* 
Theater. "But," she added, "perhaps now that we have our contact established 
with Broward Community College, I won't let the College cbltural 3vents slip by 
as I think we need to get into the community activities more and more." 

"Of course," Mrs. Pippin continued, "there are times that you have 
to work with the children individually and be introspective as well. I have my 



time planned so that I can hold individual conferences with every parent of 
all the children involved in the program, as well as hold at least one to 
two and sometimes three individual conferences with each child. 

One of the things I did with my fourth and fifth graders was a 
Career Project in which m did career testing. In coordination with the 
testing we visited Sunrise Middle School's Occupational Specialist. The 
Specialist spent some orientation time with the children, talked with them 
individually , discussed careers with them and allowed them to go through 
material on the different kinds of careers. We're hoping next year that our 
fourth and fifth graders will be permitted to participate in some of the 
middle school .programs , hear gue-it speakers, ate. In this way, children can 
be made more aware of the different careers available to them. During this 
same period of time, I had individual conference with each child to discuss 
the areas in which they excelled and what they thought they really liked, and 
then their possible choice of a career for tne future. Of course, we talked 
about the fact that it wasn't the idea of settling on a particular career at 
this time, but being aware of what is available, of their own strengths and 
weaknesses in relation to their special interests. I gave every child in the 
program a California Personality Inventory. This was used as a stimulus for 
discussion with each child, and the characteristics each possessed in comparis 
with other children so that none would feel inadequate in any way. This is 
very important because I have found frequently that these Gifted children are 
perfectionists. Their standards are so high that while we think they have 
everything going for them, they do not realize this. It's a shame, but it 
happens frequently that some of these Gifted feel they are falling short, or 
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that they are not bright enough to do something, or that they're not doing 
so well. So that their own self-concept suffers more than we realize. Often, 
they tend to feel that they're not living up to their standards. Of course, when 
they are so sensitive and their standards are this high, I try to ^(xplain to 
them that no one can achieve the ideal or the standards they would like, but 
that we must keep on working towards the standards. You want them to learn to 
accept themselves in the spectrum of reality so that they are not so hard on 
themselves and this way they won't feel that they are failures. 

There is another point I try to make in working with the Gifted. 
They may tend to be harsh in their judgments of other children. They may think 
others are lacking in some attribute they look for, or perhaps are not as 
sincere or as honest as they would expect. Again, I try to point out to them 
that when our own standards are very high, we can be too harsh on others and 
I try to encourage them to keep linpc of communication open, because if these 
children are going to be the innovators of the future, they are going to need 
ol'iers and be able to communicate with others to help them in carrying out their 
ideas. This is the time when they tell me about particular problems they may 
be having in their oiassrpom, or at home, or in other ways, and we talk about 
communi eating wii.h oth&rs. Because even though these Gifted have a great deal 
of talent, they still have a great deal of iifficilty conveying tneir ideas or 
expressing themselves to others. It is important for them to understand that 
it is very necessary for them to have good self-concepts and good ways of 
conniunicatino with others. There are many other things that we have done this 
year but I've tried to give the highlights and convey a little of the philosophy 
behind our program for the Giftod at Bennett Elementary." 
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Mrs, Findley thanKed Mrs. Pippin and asked her if she had any 
recommendations or suggestions that she would like to make regarding the 
Gifted at the Broward County school level, or within her own school, 

Mrs, Pippin said she would like to see strengthening and she thought 
that this was the direction the programs for the Gifted was already headed, 

"I am so pleased to see the strengthening of communication at the ' 
Broward County level-- such as having teachers get to know each other on a 
name basis, I have had teachers drop in at Bennett and I know there are other 
teachers in the county that have done this. It is a strengthening kind of thing, 
even for people who have been in it for a long time. We all need new stimulus, 
a fresh approach to things, or simply an opportunity to talk to someone who 
has experienced the same things that we have. These are the very same needs 
that our bright youngsters have. I think it is important for us to recognize 
this in order that we stay attuned to what their needs arc, I think by virtue 
of working with these children, we do need very much have the same kind of 
communication that weVe trying to provide for them. And so I think it's im- 
portant for us to be able to get together and to develop ideas and share them. 
For instance, in my own school ( and Tm sure this exists in many other schools) 
space is a problem* But we're working towards solvinq it and I don't think any 
school could ask for better parent support. My own program could simply not 
have existed had I not had both parent and teacher support. Sometimes we had to 
pull the children from the classrooms for long hours, and sometimes projects ran 
overtime. Sometimes it meant working back and forth with teacKers in a resource 
capacity, having parents come in as resource people, or navinq parents help us 



with the transportation we needed to be aible to get out into the community in 
order to carry out some of these programs. Without communication and conse- 
quent support from everyone, none of it would have been possible." 

Mrs. Findley expressed her gratitude to Mrs. Pippin for her inter- 
esting and informative talk about the Gifted Programs, not only nationally, 
but state and county-wide, up to and including her experience in Bennett 
Elementary. 
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Dear Student: ^ 

You have been participating in a Pilot Program for the Gifted sponsored 
through Broward Conmunity College for the past several months. In order \ 
to obtain some information as to the outcome of the program, we are asking^ 
you to com p lete the following questionnaire: \ 

i. Which of the following programs did you find most informative? 
(Rank 1 - 7 in order df importance). 

1. Astronomy Program 

2. Library 

3. Learning Resources 

4. Psychology 

* 5. Art 

6. Self-concept 

7. Data Systems/Publications 



\ 



2. Do you feel that this total program has benefited you? 

Yes 

No 

Briefly explain; 



3. Check each program that you discussed with your parents: 



1. Astronomy Program 

2. Library 

3. Learning Resources 

4. Psychology 

5. Art 

6. Self -concept 

7. Data Systems/Publications 



STUDENT SURVEY ^ 

>1. WHICH OF THE FOLLOWING PROGRAMS DID YOU FIND MOST INFORMATIVE? 

LEARNING SELF- DATA SYSTEMS/ 

ASTRONOMY LIBRARY RESOURCES PSYCHOLOGY ART CONCEPT . PUBLICATIONS 



A 


4 


7 


5 


1 


6 


3 


2 


B 


2 


6 


5 


4 


7 


3 


1 


C 


1 


6 


4 


3 


5 


7 


2 


D 


2 


5 


4 


6 


7 


3 


1 


E 


3 


7 


5 


2 


4 


6 


I 


F 


6 


7 


5 


3 


2 


4 


1 


G 


4 


7 


6 


1 


5 


3 


2 


H 


4 


6 


3 


5 


7 


2 


1 


I 


3 


6 


7 


4 


5 


1 


2 


J 


2 


7 


6 


1 


4 


5 


3 


K 


2 


• 6 


5 


1 


3 


7 


4 


L 


3 


7 


6 


2 


5 


4 


1 


M 


2 


7 


5 


1 


6 


4 


3 


N 


4 


6 


5 


1 


7 


2 


3 


0 


3 


6 


1 


5 


7 


2 


4 


P 


1 


4 


3 


2 


6 


7 


5 


Q 


1 


2 


5 






4 


3 


R 


1 


5 


3 






4 


2 


S 


2 


5 


3 






4 


1 


T 


5 


4 








1 


2 
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SUMMARY 



QUESTION #1: WHICH OF THE FOLLOWING PROGRAMS DID YOU FIND MOST INFORMATIVE? 

1st 2nd 3rd 4th 5th 6th 7th No 





Choice 


Choice 


Choice 


Choice 


Choice 


Choice Choice 


Response 


ASTRONOMY 


4 


6 


4 


4 


1 


1 


0 


0 


LIBRARY 


0 


1 


0* 


2 


3 


7 


7 


0 


LEARNING 
RESOURCES 


1 


0 


5 


2 


8 


- 3 


1 


0 


PSYCHOLOGY 


6 


3 


2 


2 


2 


■ 1 


0 


4 


ART 


0 


1 


1 


2 


4 


3 


5 


4 


SELF-CONCEPT 


2 


3 


4 


6 


1 


1 


3 




DATA SYSTEMS/ 
PUBLICATIONS 


7 


6 


4 


2 


1 


0 


0 


0 




20 


20 


20 


20 


16 


16 


16 


8 
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STUDENT SURVEY 

#2. DO YOU^FEEL THAT THIS TOTAL PROGRAM HAS BENEFITED YOU? 

YES NO BRIEFLY EXPLAIN 

A X , Interesting 

B X Learned and enjoyed 

C X Interesting 

D X Learned different things — enjoyed it 

E • X • Learned more than if I had done it on my own . 

Fx New ideas ... helped me to investigate new subjects 

G X Learned about areas 

H X Chance to learn by different methods 

I X Liked the Self-concept ... should be continued 

J X Helped me in class 

K X Have a general background . . . always be useful 

L X Learned a lot ... field trips well set up 

M X Learned 

W X Learned about things I never knew before 

0 X Learned about things I didnt know before 

P X Learned many things ... for help in future 

Q X Not interested in some of them 

R X Learned more ... interesting 

S X Learned a lot 

T X Learned a little more than I used to 



Total : 19 1 



?72 

. STUDENT SURVEY 
#3. CHECK EACH PROGRAM THAT YOU DISCUSSED WITH YOUR PARENTS: 





ASTRONOMY 


LIBRARY 


LEARNING 
RESOURCES 


PSYCHOLOGY 


ART 


SELF- 
CONCEPT 


DATA SYSTEMS/ 
PUBLICATIONS 


A 








X 




r X 


X 


B 


X 


X 


X 


X 


X 


X 


X 


C 


X 












X 


D 


X 


X 


X 


X 




X 


X 


E 








X 


X 




X 


F 


X 


X 


X 


X 


X 


X 


X 


G 


X 






X 


X 


X 


1 

X 


H 


X 


X 


X 


X 


X 


X 


X 


I 


X 


X 


X 


X 


X 


X 


X 


J 


X 




X 


X 


X 


X 


X 


K 


X 






X 






X ^ 


L 








X 






X 


M 


N 


X » 


X 


X 


' X 


X 


X 


X 


0 


X 


X 


X 


X 


X 


X 


X 


P 


X 




X 


X 






X 


q 


X 




X 


X 


X 






R 


X 




X 


— , 




X 


X 


S 


X 




X 






X 


" X 


T 




X 


X 






X 


X 

■ 



Total: 15 8 13 ,^5 
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STUDENT SURVEY 

#4. WHICH PROGRAM DID YOU DISCUSS THE MOST WITH YOUR PARENTS? BRIEFLY EXPLAIN.\ 



PROGRAM 

A Psychology 

B An 

C Astronomy 

D, Astronomy 

E Data Syst/PubL 

F Sel ^-concept 

G Psychology 

H Data Syst/Publ, 

I Self-concept 

J Self-concept 

K Data Syst/Publ, 

L Psychology 

M Psychology 

N Psychology 

0 Self-concept 

P Astronomy 

Q None 

R Astronomy 

S Data Sys/Publ:. 

T Self -concept 



EXPLANATION 



IT 

frients , 



I told them about shaping, relnforcerrients, etc. 
I told them about the trips. 
What we did and how I enjoyed- it. 
Enjoyed the solar system and Planetarium shows. 
Knowing more about computers. 
Something different - very interesting. 
Most interesting and beneficial. J 
Interested in computer^ as a future career. 
Most interesting. 

Learned about others ... likes and dislikes. 
Most recent - interesting. 

What the rats could do" and how to make them do it. 

White rats and hov. they were taught to do different things. 

How white rats were used for experiments. 

Told them what I did and showed them my Target, 

I learned more and had much more to explain. 

Didn't discus: * 

I like the stars. 

Fascinated with computers. 

Most interested in, ^ 
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SUMMARY 

QUESTION #4; WHICH PROGRAM DID YOU DISCUSS THE MOST WITH YOUR PARENTS? 
BRIEFLY EXPLAIN. 



ASTRONOMY '•i 
LIBRARY 

LEARNING RESOURCES 

PSYCHOLOGY 

ART 

SELF-CONCEPT 

DATA SYSTEMS/PUBLICATIONS 
OTHER 



4 

0 
0 
5 
0 
5 
4 



2 (Two participants indicated 
none.) 
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STUDENT SURVEY 

, WOULD YOU BE INTERESTED IN ATTENDING AN EXPANDED PROGRAM OF TKIS TYPE 
DURING THE NEXT SCHOOL YEAR? 



t 

A • X 



YES NO 



B " X 

C . X 

D X. 

E X 

F , ' X 

G , X 

H X 

I X 

J X 

K , ' . X 

L X 

M X 

N X 

0 ' X 

P X 

Q X 

R X 

T _J<_ 

Total : , 20 
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STUDENT SURVEY 

#6, WHAT OTHER SUBJECTS OR AREAS OF INQUIRY WOULD YOU LIKE TO SEE INCLUDED IN THIS 
TYPE OF PROGRAM AT BCC? BRIEFLY EXPLAIN. 



A 

B 
C 
D 

E 
F 
G 
H 
J 

K 
L 
M 

0 
P 

Q 
R 

S 
T 



1ST SUBJECT 
Animal Behavior 
Aerodynamics 
History 

Future Transp*n 
Journalism 
Dramatics 
Drama 

Electronics 



Drama 

Dramatics 

Oceanog'^aphy 

Oceanography 

Medicdl 

Hone 

Aviation 

Photography 

None 



2ND SUBJECT 
Veterinary Med, 
None 

Future Transp'n 

History 

None 

Classes at BCC 

Science 

None 



EXPLANATION 



Creative Mritinq BCC 



Law 

Science Train 

None 

None 

None 

None 

Astro- Physics 

None 

None 



Nursing, First Aid Archeology 
History None 



Interested in animals and their behavior. 
Interesting subject. 

Like history ^ kjow about future cities. 
Enjoy both subjects. 
Would benefit me. 

Interested in drama, • .classes to listen to. 
Interesting subjects. 
Good field. 

Didn't hear anything about BCC students. 

Interesting subject areas. 

None, 

Interested in these areas. 
Interested in kinds of fish. 
How to treat self and others. 
No explanation given. 
Interested in these subjects. 
No explanation olven. 
No explanation given. 
I like these areas. 
Enjoy recent past. 
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* STUDENT SURVEY 

#7. DID YOU PREFER THE SESSIONS WHICH WERE RELATED OR THOSE WHICH TREATED THE 
SUBJECT SEPARATELY? 

SEPARATE SESSIONS RELATED 



A 


X 


,B 


X 


C 


X 


D 




E 




F 


X 


G 




H 




I 


X 


J 


X 


K 


X 


1 

L 




M 


X 


N 


X 


0 


X 


P 


X 


Q 


X 


R 


X 


S 


X 


T 





Total: 15 



X 
X 

X 
X 
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STUDENT SURVEY 

PLEASE LIST ANY ADDITIONAL COMMENTS, SUGGESTIONS OR RECOMMENDATIONS. 
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A - "Learned a lot, hope you'll continue the program next year." 
B - "More time in Learning Resources to explain how cameras work. Otherwise good." 
C - "Learned a lot; very interesting; nice meeting people and their jobs." 
D - "I think the Planetarium shows should be shown more often." 
E - "I liked all the programs - all enjoyable.'' 

F - "Enjoyed the program very much. Helped me learn a little about new subjects." 

G - "Whole program was interesting. Taught me a lot of things I have never explored. 

H - "Thank you very much for giving me this wonderful opportunity." 

I - "Some kids may go to this College. I think you should tell us more about the 
College." 

J - "Subjects were very informative." 

K "Very interesting. Not talk for an hour and then have about a minute to tour 
things." 

L "More things that the students could have done." 

M - "I liked Psychology and Astronomy. I reconunend a little more time in com- 
puters and less in mass media 

N - "Whole program was very interesting, very well organized and very good." 

0 - "I would like to do more in computers and your audio-visual center." 

P - "During Psychology program, rats should not be passed around. Causes distraction. 

Q - "Shouldn't talk about things as long. Astronomy program was good.'' 

R - "More time in the Library." 

§ - "Really good - very useful for studies." 

T - "Very beneficial." 
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BROWARD COMMUNITY COLLEGE 

\( iM'iial ( .unpus IXivic Road 
iW) S8 1-8700 



uear P.irenti 

Your chil'J h.'^s boon n^^rt i c ^ '^'^ t i n vi ^ "".i-- '^'-^-ira^'i for V^r ^lifte^ 
snonsored throu'i»t '^ro\:ar:i otr.iinit/ ^ollf -^t- tor I'ur : ^tt '^ve^al 
months. In orfier to h-ttpr -isses t*'v. nroarans cff^rod, viv -^ro 
soliciting) your 3ssi'::t^n:s» ;^roj^: -'gc uf the attached qu^-^ :''or.,id i re. 

\'le are nrina^i'y int.-rr-^ivi ir. ^-^ reaction of voj as 
parent rn(: vour -Hild vJ.o nas bpen i^ivoT;Ff ^ t^^ nroqrar-:. For this 

reason, v/o would appreciate that vou co-inleto the Darent '^'i-stionnaire 
without ^urtfvor Jiscussirvj anv ito-^ with \>-.r If vou cannot 

respond to r^o^tain i te' 5, ^Ton'.?' r^'-l :"ree t^ loav^ then b1ank.> 

Thankino vou for vour cooperation, 

^^incerelv yours, 



Ji'*i Davidson, "^incioa] 
Misen 'Middle School /,^/ 

•!r^.. Ca»^ol Findl*^/,' Pi rector of Articulation 

'Yov.;r'J C(v]p!unity CollGne 

*'r. jave Howard, Teacher of the ''nfted 
Olson '*'iddle School ; / 

'V. Trod Skalnv, r.,ordinator, !Yoira:ns 
for f'o '''.if ted, Hroward Coui^tv Schools 



CF:v,i 
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PARENT QUESTIONNAIRE 



1. Which of the following programs did your child find most informative? 
(Rank 1 - 7 in order of Importance). 

1. Astronomy Program 

2. Library 

3. Learning Resources 

4 . Psychol ogy [ 

5. Art 

6 . Sel f -concept 

7. Data Systems/Publications 



2. Do you feel that this program has benefited your child? 

Yes 

No 

Briefly explain: 5 



3. Check the programs that your child discussed with you: 

1. Astronomy Program 

2. Library 

3. Learning Resources 

4. Psychology 

5. Art 

6. Self-concept 

7. Data Systems/Publications 



4. Which program was discussed the most by your child? 
Briefly explain: 



5. Would you be interested in your child attending an expanded program of 
this type during the 1974-75 school year? 

Yes 

No 

6. What other subjects or areas of inquiry would you like to see included in 
this type of program at BCC? 

1. 

2. 

Briefly explain: 



7. Which sessions do you think benefited your child the most — those which 
treated the subject separately or those which were related? 

Separate sessions 

Related 



Please list any additional coimients, suggestions or recommendations: 



STUDENT'S NAME: 
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^ B^ROWARD COMMUNITY^ TO 



(Vntral Campus • Da vie Road 
\ ov\ UuiUTddlc, Honda 333!4 
(305) 581-8700 



9 



June 20. 1974 



Dear Parent: 

We are wondering If you received our questionnaire sent to the parents 
of the children of Olsen Middle School who participated In the Pilot Program 
For Gifted Children at Broward Conwunity College. Please be assured that your 
Independent reaction as a parent toward the program in which your child parti- 
cipated is Important to us and we are wondering if you received or mislaid 
the questionnaire asking for your reaction to various aspects of the program. 

In the event that you did not receive the questionnaire, we are 
enclosing another form for your consideration. 

There are many educators Interested in the results of this program 
therefore your responses are valuable to us and will assist us in analyzing 
the data and making this Information available to other middle schools. 

Hoping to hear your personal and confidential replies to our 
questions on this matter very soon. 



Sincerely yours. 




Carol Findley, 
Coordinator of Articulation 



BROWARD COMMUNITY COLLEGE 
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PARENTS SURVEY 

#1. WHICH OF THE FOLLOWING PROGRAMS DID YOUR CHILD FIND MOST INFORMATIVE? 
(RANK 1 - 7 IN ORDER OF IMPORTANCE) 

LEARNING SELF- DATA SYSTEMS/ 

ASTRONOMY LIBRARY RESOURCES PSYCHOLOGY ART CONCEPT PUBLICATIONS 

A . \ : 2 

B 6 4 5 1 7 3 I 



C 1 2 



I) 


2 


1 


3 


5 


7 


4 


6 


E 


4 


5 


6 


2 


3 


7 


• 1 


F 


6 


7 


3 


2 


5 . 


4 


1 


G 
















H 


2 


6 


4 


3 


7 


5 


1 


I 


2 


4 


3 


5 


6 


7 


1 


J 


3 


5 


4 


6 


7 


1 


2 


K 




2 


5 


3 


6 


7 


4 


L 




6 


' 1 


3 


5 


4 


• 1 


M 




2 


3 




5 




4 


N 




6 


5 


1 


7 


2 


4 


0 
















P 






2 






3 




Q 




3 


4 






5 


2 


R 




7 


5 


4 


6 


3 


2 


S 


2 


5 


4 






3 


1 


T 


4 


3 


2 


6 


7 


5 


1 


* 


Parent 


indicated all 


were 


equally informative. 
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SUMMARY 



QUESTION #1: WHICH OF THE FOLLOWING PROur<AMS DID YOUR CHILD FIND MOST 
INFORMATIVE? (RANK 1 - 7 IN ORDER OF IMPORTANCE) 



1st 2nd 3rd 4th 5th 6th 7th No 

Choice Choice Choi ce Choice Choice Choice Choice Response 

—5 5 ^"1 2 15 2 D 

1 3 2 2 3 3 2 4 



ASTRONOMY 
LIBRARY 

LEARNING RESOURCES 0 2 4 4 4 1 1 4 

PSYCHOLOGY 3 2 3 1 2 2 7 7 

ART 0 0 1 0 3 3 6 7 

SELI^CONCEPT 1 1 4 3 3 6 3 5 



DATA SYSTEMS/ 
PUBLICATIONS 



18 



18 16 15 15 18 19 34 
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* PARENT SURVEY 
#2. DO YOU FEEL THAT THIS PROGRAM HAS BENEFITED YOUR CHILD? 



YES NO - BRIEFLY EXPLAIN 

A X ■ "Her most interesting school year." 

B X 

'C X 

D X "Speaks continuously of his involvement." 

- E X "Exposed her to many areas." 

F X "More awareness of different views." 

G X "Broaden knowledge." 

H X "Learned things he would not have learned otherwise." 

I ' X "Benefited scholastically - not personal itywise. " 

J X "Bolstered her self -confidence." 

K X "Not as important as the school classes she missed." 

L X 

M X "Many areas for learning." 

N X "Learned things she would have in high school." 
* 0 

P X "Improved attitude toward school -fanatic dedication." 

Q X "Widened her learning area." 

R X "More aware of many things." 

S X "Stimulating, but lacked English and Math.". 

T x_ . "Exposed to variety of available services and subjects." 

18 1 



* Parent checked both Yes and No to question number 2. 



PARENT SURVEY 
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#3. CHECK THE PROGRAMS YOUR CHILD DISCUSSED WITH YOU: 










ASTRONOMY 


LIBRARY 


LEARNING 
RESOURCES 


PSYCHOLOGY 


ART 


SELF- 
CONCEPT 


DATA SYSTEMS/ 
PUBLICATIONS 


A . 


X 


X 


X 


X*3 


X 


X 


X 


B 


X 






X 




X 


X 


C 


X 






A 








D ^ 




X- 


X 


X 




X 


X 


E 




X 


X 


X . 






X 


F 


X 


X 


X 


X 


X 


X 


X 


G 


X 


X 


X 


X 


X 


X 


X 


H 


X 




X 


X 






X 


I 


X 


X 


• 








X 


J 


X 


X 


X 


X 




X 


X 


K 


X 






X 






X 


L 


X 






X 






X 


M 


X 


X 


X 


• 


X 




X 


N 




X 


X 








X 


0 












X 




P 


X 




X 






X 


X 


Q 


X 


X 




V 






X 


R 


X 


X 


•I 






X 


X 


S 


X 


X 








X 


X 


T 




X 


X 








X 


Total : 


17 


13 


11 


9 


4 


10 


17 
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PARENT SURVEY 



#4. WHICH PROGRAM WAS DISCUSSED THE MOST BY YOUR CHILD? 



PROGRAM 



Explanation 



A Psychology*^ 

B Psychology 

C Astronomy 

D Library 

E D?ta Systems/Pub. 

F Self -concept 

G Psychology 

H Data Lys terns . 

I Data Systems 

J Self -concept 

K Astronomy 

L Psychology 

M Astronomy . 

N Psychology 

0 Self'-concept 

P Astronomv 

Q Astronomy 
R Library 
S (No response) 
T (No response) 



Also liked Data Systems Program. 

Rat experiments most Interesting. C(Mnputer Informative. 

* 

Did research on projects he was interested in. 

Most interesting to her. 

Something new and interesting. 

Se«ned to linger in her mind the longest. 

Trip. to BCC. Learning about computers and their operation. 

The computer made up a road-runner picture. 

Interested in what others thought of her. 

Didn't say much except it only lasted five minutes. 

Interest is high in this area. 

Trio to BCC. Study about white rats in experiments. 

Helped give the tests to other classes and told us about it. 

Deeply interested in the subject. Knows more than I. 

Most interesting to her. 

Felt they were not wanted in the library. 



r 



#4, WHICH PROGRAM WAS DISCUSSED THE MOST BY YOUR CHILD? 



SUWARY: 

ASTRONOMY 5 

LIBRARY ^ 2 

LEARNING RESOURCES 0 

PSYCHOLOGY 5 

ART 0 

SELF-CONCEPT 3 

DATA SYSTEMS/PUBLICATIONS 3 

NO RESPONSE 2 

Total : 20 
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PARENT SURVEY 



#5. WOULD YOU BE INTERESTED IN YOUR CHILD ATTENDING AN EXPANDED PROGRAM 
OF THIS TYPE DURING THE 1974-75 SCHOOL YEAR? 



YES NO 



A X 

B X 

C X 

D X 

E X 
F 

G X 

H X 

I X 

J X 
K 

L X 

M X 

N X 

0 X 

P X 

Q X 

R X 

S X 

T X 



Tota: : 18 
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#5. W"AT O^Htft SUBJECT!) OR AREAS OF INQUIRY WOUl D YOU LIKE TO SEE INCLUJED 
IN THIS TYPE OF PROGRAM AT BCC? 



1ST SUBJECT 

A 
6 
C 

D Public speaking 



E Career guidance 



2ND SUBJECT 



EXPLANATION 



Current events Important to communicate effectively 
Aware of world. 

Type of jobs Children are not prepared to cope in 
the world today. 



G Foreign language 

H Useful in daily 
routine 

I 

J Career explora- 
tions 

K Medical 
L 

M Futu^^e careers 

N Something useful 
in daily life 

0 

P Technical skills 
Q Archeol ogy 



Speed reading 



Concerning home, cars, 



Do not approve of what was offered. 



Simple medical treatments. 

Promising career for the future. 
Photography Two studies shs is interested in- 



S Comparative reli- 
gion 



Humanities Demonstrate worth of diverse cultures 
and beliefs. 
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PARENT SURVEY 

it7. WHICH SESSIONS DO YOU TH^NK BENEFITED YOUR CHILD THE MOST - THOSE WHICH 
TREATED THE SUBJECT SEPARATELY OR THOSE WHICH WERE RELATED? 



SEPARATE SESSIONS RELATED NO RESPONSE 

A X 
B X 
C X 

0 ' X 
E X 
F X 

G X 

H X 

1 X 

J X 

K X 

L X 

M X 

N X 

0 X 

P X 

Q X 
R . X 

S X 

T X 

Total 7 .: 6 
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PARENT SURVEY 

PLEASE LIST ADDITIONAL COMMENTS, SUGGESTIONS OR RECOMMENDATIONS. 
A - 

B - "Believe he found the BCC program beneficial and interesting. A more in depth 
experience." 

C - 

D - "Very pleased with accomplishments to date. Expanding future educational 
outlook." 

E - "Program is excellent - keep up the good work." 

F - "Wanted a chance to famil arize self with BCC library." 

G - "Hope it continues - extremely worthwhile." 

H - ' 

I - "Being singled out for 'Gifted Program' has had detrimental psychological 
effects." 

1 

U - 

K - "Hard to keep up with subjects missed. Learned very little. Made school 
year more difficult." 

L - 
M - 
N - 
0 - 

P - "Grades have improved - more responsible, dedicated to reading and study." 
Q - "A good program." 

R - "Could they have time to use the library?" 

S - "Approve of programs, but want more Math and English." 

T - 
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BROi^uy) courwY mcDiE school priikipais' meethc 

DEmBER 13, 1973 
AGENDA 

I. Call to order 

II. Approval of minutes of last meeting 
III. County staff personnel presentations 
IV. Call for added items 

V. Agenda i^Gfns 

1. Progran for gifnca students - Mrs. Carol Findley - 
Brward CamruniL-y College 

2. Music program in Middle Schools - Miss Poggy Barber 

3. Model Program - Kay LaBello 

4. Testing - Kay LaBolle 

5. Insei-vicG and Instructional Modules - Jim Davidson 

6. School Office Classifications Conmittee 

7. January special meeting date 

8. Internal Accounts - Frank Clinton 

9. Ccmputor Assistance for Honor Roll - Bob Sulcer 

10. Cafeteria Caimittee report - Ken Black 

11. Gulf stream Con£<.Tence report - Ken Black 

12. Procedure for hiriiig additioirxl staff 

13. Added items: 
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Nama of 'liddle School 



Principal 



YES 



NO 



1. I a.ii interested in an articulation program 
with Broward Camiunity College regarding Gifted 
students. 

2, The following areas would be of interest 
to oie: 

1, Training a staff menber. 

2, Enrichment program provided by 
Broward Community College for 
Gifted students, 

3, Instruction for Gifted students 
provided by Broward Cofnnunity College, 

4, Orientation and/or classes by- 
Sroward Coununity College for 
parents of Gifted students, 

5, Other: 

6, Would you be agreeable to assisting in 
partial funding of this program for 
students and teachers fron your school budget? 

7, Would transportation be furnished by 
parents? 

3, Comments, suggestions and recorrnendations : 



When completed please return to: 
Mrs, Carol Findloy, Coordinator 
Broward CoTiiiunity College 
3b01 3.W, Davie Road 
Ft, Lauderdale, Florida 33314 



(Rn, 221, Student Services Building) 
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SURVEY OF MIDDLE SCHOOL PRINCIPALS REGARDING PROGRAM FOR THE GIFTEI 



LIMITED QUESTION 
YES PERHAPS AREAS NO MARK 



INTERESTED? 


21 










#1 (Training) 


15 


1 








#2 {Enrichment Program) 


18 










#3 (Instruction) 


13 




1 






#4 (Orientation for Parents) 


9 






1 


1 


#5 (Other) 












16 (Partial Funding) 

* - Of which 2 are questioned. 
- Of which 1 depends on amount. 


14* 






1 


1 


#7 (Transportation) 

* - Of which 1 is questioned. 
- Of which 1 adds»"Or school 
should be responsible." 


9* 











SURVEY OF MIDDLE SCHOOL PRINCIPALS REGARDING PROGRAM FOR THE GIFTED 



PARENT 

LIMITED QUESTION COULD BE 

YES PERHAPS AREAS NO MARK PROBABLY ASKED 



21 



tjram) 



Parents) 



15 



18 



13 



g) 

2 are questioned. 
1 depends on amount 



14^ 



) 

1 is questioned. 
1 adds, "Or school 
e responsible." 



COMMENTS: 



Sentinole : "Soon - suggest one day programs rather than 1 or 2 hour activities." 

Nova; "Now using library for our Gifted very successfully." 

Deerfield Beach Middle : "If the time is set up so that child could come for an ei 

North campus for the extreme north area." 

New River : "We would be ^^terested in finding out what services are available in 

Pines Middle School : "Please coordinate plans for an Inservice program relative 

Apollo Middle School : "I have not worked toward this program as yet but would 11 

one of some kind in the Fall of 1974. In my particular s 
far more socially maladjusted, emotionally maladjusted, a 
learning disabilities than I have that are Gifted. We're 
these programs this year - but I'm very interested. But 
know how or when — Keep me in mind! Thanks!" 



- suggest one day programs rather than 1 or 2 hour activities." 
ising library for our Gifted very successfully." 

ich Middle ; "If the time Is set up so that child could come for an entire day. Use the 
North campus for the extreme north area." 

le would be Interested in finding out what services are available In the above areas." 

School ; "Please coordinate plans for an Inservlce program relative to Gifted student." 



School ; "I have not worked toward this program as yet but would like to implement 
one of some kind In the Fall of 1974. In my particular situation, I have 
far more socially maladjusted, emotionally maladjusted, and students with 
learning disabilities than I have that are Gifted. We're trying to Implement 
these programs this year - but I'm very Interested. But at this time I don't 
know how or when — Keep me in mind! Thanks!" 



1 

I 
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MEMORANDUM 

TO: Elda H. Carney, Principal - Margate Middle School 

FROM: Carol Findley, Coordinator High School -Col lege Articulation - ^ 
RE: Assistance with Gifted Child Program for Middle Schools 

DAT^: ' December 14, 1973 

Please complete the enclosed survey which was distributed at the 
Principal 's- meeting on December 13th, and return as soon as possible 
to: 

Carol Findley 

Office of Articulation 

BCC Central Campus 



(You may send it in the pony. Thank you for your assistance in 
this mattier.-) 
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MEMORANDUM 



TO: Paul Prof fitt. Principal, Sunrise Middle School 

FROM: Carol Findley, Coordjnator High School -Col lege Articulation 

DATE: January 28, 1974 

SUBJECT: Assistance with Gifted Child Program foAMiddle Schools 



Please consider the enclosed survey which was distributed at 
the Principal's meeting on December 13th and return as soon as 
possible to: 

Carol Findley 
* Office of Articulation 

BCC Central Campus 



(You may send it in the pony. Thank you for your assistance 
in this matter.) 
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The School Board of Broward County, Florida 
Gifted Child Area Workshops 

Questionnaire 
Exceptional Child Education 

1. Partici pant's Naine ^ I 

2. SchooT'N : 

3. Date 

4. Area(s) of certification and rank 

5. Teaching or staff asigrenent prior to assuming the role as a full time 
teacher of the Gifted,. . ' 

6. Current teaching or staff assignment for staff assisting in teaching the 
Gifted on a non full time basis 

i- : /' 

7. List any formal college icourses or workshops that you have attended y 

relating exclusively to Gifted Child Education. ' 

Location & 

Course Workshop Instructor Date 

1. 
2. 
3. 

4. ^ 
5. 

8. Based on the content covered in this workshop: 

A. Do you feel you gained new information which will help you in 
program planning for your (Sifted studencs? Yes No 

B. If Yes, briefly state the most important information tnat you gained. 
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C. If No, briefly state why the workshop failed to be informative to you. 



p. List any recommendations for increasing the effectiveness of this 
workshop. 



9. Would you like additional workshops to be presented? les No 

A. If Yes, list your priorities of the areas that should be covered, 
(most preferred) 1. . 

2. 

3. 




B. If No, briefly state why you feel additional workshops would be 
unwarranted and your recommendations as a substitute for workshops. 
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10. state your preference for attending subsequent area workshops. 

Day: Choice . Choice 2._^ 

Time: From to 

11. Would you be interested in taking a Broward County School Board inservice 
training program which would fulfill the anticipated State Certification 
Requirements for teaching the Gifted? Yes No 

12. Would you be interested in taking college credit courses leading to a 
master's degree in Gifted Child Education which would also meet State 
Certification Requirements? Yes No 
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13, Would you prefer a plan whereby you could take a program which combines 
selective college courses and County inservice training only for the 
purpose of meeting State Certification Requirements? Yes No 

14. Please state any additional comments or reconmendations. 



PARTIAL RESULTS OF BROWARD COUNTY SCHOOL SYSTEM 
GIFTED CHILD AREA WORKSHOP SURVEY 



Administered by 
Dr. Fred Skalny, County Coordinator, Programs for the Gifted 
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Item #8 (A) BASED ON THE CONTENT COVERED IN THIS WORKSHOP, DO YOU 
FEEL YOU GAINED NEW INFORMATION WHICH WILL HELP YOU IN PROGRAM 
PLANNING FOR YOUR GIFTED STUDEiNTS? 





YES 


NO 


PARTICIPANTS 


NORTH 


13 


0 


s n 
lO 


NORTHCENTRAL 


7 


0 


13 


SOUTHCENTRAL 


19 


2 


29 


SOUTH 


12 


0 


13 



Total 51 



2 



73 



Item #8 (B) 



MOST IMPORTANT INFORMATION GAINED FROM THE WORKSHOP 



Number of 

People Responding lUm Description 

26 New ideas for prograrmning Gifted child education 

12 Exchange of ideas with others 

10 Acknowledgement that attempts are being made to 

develop program goals and guidelines within the 
county school system, and existence of county 
coordination 

6 Procedures for scheduling 

3 Acknowledgement of the Importance of the regular 

classroom teacher 

2 (A) CEC membership (TAG) 

(B) Appreciation of materials presented 

1 (A) Knowledge of how Gifted are Identified 

(B) Reassurance that they are doing what others 
seem to be doing 

(D) Knowledge of resource people available 

(E) Knowledge about certification 

(F) Acknowledgement re potential problems 



305 



Item #8 (C) REASONS WHY WORKSHOP FAILED TO INFORM 



Number 

Responding Reason 

2 Redundant, previously given (Nova) 

1 Need more examples of forms, surveys and 

evaluations to share 
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No need for history or description of Gifted 
child characteristics 

Presenldtions of moderators geared too much 
to speakers' own experiences 



Item fS (D) RECOMMENDATIONS FOR INCREASING WORKSHOP EFFECTIVENESS 



Number 
Responding 

11 Longer period of time required (one hour Insufficient) 

6 Divide into small groups " r greater exchange of ideas 

and have one member summa ze to the entire group 

4 (A) Need to schedule one - workday 

(B) Need more handouts, materials, lists, etc. 

3 (A) Limit workshop to one specific area 

(B) Need individual seminars for each level - elemen- 
tary, middle and secop 'ary 

(A) Select more effective ime during the day 
Too much discussion of materials used 
Need to focus more on middle school ideas 

D) Piscuss more problenf a-eas 

E) Follow-through on work nops with resource teachers 
actually coming out to help the Gifted teacher 
upon request 

Use a more Informal seating arrangement 
vv., Need more original ideas 

(H) Need list of avail able coiiinutiity resources 

(I) Give incentive points, for workshop attendance 
(J) Provide a list of schools for visitation of Gifted 

programs 
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Item #9 WOULD YOU LIKE ADDITIONAL WORKSHOPS? 



YES r:c 

NORTH 12 1 

NORTHCENTRAL 7 0 

SOUTHCENTRAL 26 0 

SOUTH 13 0 

Totals 48 1 
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Item #9 (A) WORKSHOP PRIORITIES 

Number of 

People Requesting Workshop Description 

21 Approaches to total programming (including out- 

of-state) 

18 Specific activities (creative, motivational, art, 

math, science, etc.) 

16 Materials (demonstrations, lists, etc.) 

8 Rp«;ources: community, individuals 



7 Integrating the Gifted resource program with 

the regular program (i.e., understanding by and 
srticlpation with the regular classroom teacher) 



(A) Programming for primary age children (K-2) 

(B) Identification procedures including minority 
groups 

(A) Differentia"? programming: intellectually vs. 
talented re scheduling and characteristics 

B) Scheduling 

C) Goals, objectives and philosophy 

(A) Field trips 

(B) Individual workshops re problem and idea 
exchange 

(C) FTE funding 

(A) Programming for psychosocial development 

(B) Intra-county program idea exchange and 
release time 

(C) Space and physical set-up 

(D) Evaluation (program and student performance) 

(A) Sociological considerations of the Gifted 

(B) In-ccunty distribution of written program 
outlines 

(C) Promoting the continuity plan: elementary to middle 
to secondary 

(D) Middle school level discussion of ideas and problems 

(E) Demonstration sessions 

(F) Career planning 
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The School Board of Broward County, Florida 
Exceptional Child Lducation 
January 11, 197M 



TO: Mrs. Dorothy Or." ^ f 



FRO!!: Dr, Fr^^d-ric "Iny v../-./' _ _ 

Specific Le^rr-lr: Disabilities ani Giizec iVc^^an 



SuT.nary Report 
Gifted Child P/c/r:r'3 



School p^^inci.als, cla.sroo. ^^fj^^Jt.^,.^ : wide coor.li::ation 

have expressed a ^^^-"^ ^'i^f^':;;^. V' 1 .ncvc-d Sc-.c-clr-. Coni-^rence. 
efforts for u.alin. with GiftcJ Chili Lduc...o,, in . . c.vc . . c. ^ ^ ^^^^ ^^^^^^ 

were arrarwio:. '-••th various .chocd .rinc.p-o .u 

who r.pr..c..', the, f;.. a.r.iiu .tr.txve ^r:vte"d>cussicr.s the 

atterunt to ii-.^.tiey ar'.-.s cr ccr.corn. as a rcs.xt ..i-^t. ..-cu. 
follovJin;! it'-'Mo CT.-^i;;oJ as critical issues: 

1 A Brov ^cv.-2 P^l^^cy for Gifted Child Educr-tion that wcu Id insure 
liln'^^Mc'i ---.ti-nui.y betw-^.n f.e school a. ■.l..istr.tiv. di.Lricts 
and c;:curr;^lly tovide for flexibility to net tn. neeO. ox an ^"div.dual 
di.tr°- chooi. The philcso.ny should furth-^.r incluco provision to 

asfure conU.ui-y of Gift'd child Eduction frorn the elc.r.entary school 
level through ,sci.ior hl^^h, 

to meet the r.ceds of in-Uvidual students or school.. 

U. instructional resource (..terials _.nd '^^f P-^^^^^J^^^;^",:^^ .^rS^^So^ 
and teacher, of the Gift..:! including ^^-J^^^^^- /Tl.'-'Irf 
and skill are... in whic.:. t::e iters can be ur.e-i :o.t e. f..c.iv.ly . 

5. Devclornont ox a Teacher's Quid, for evaluation of .tudenl perf orrr.ance 
and progrrn offcctivenoss. 

6. Guidelines for principals related to teacher selection for the Gifted 
child class. 
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:r'?rfted hili'C4'r-r:t riP^^^ n-s should be currently.., 

inttiSd ^=0 ^ .s;r^i;e tr^l .ing in or-.^.r to In.u.e that the teechinc 
s?fffTi^'have ccurre work .auival-n.y cor.r ^n.urate with the soon to 
be ado^tei S?ate Cer cification Requirenents for teachers of the Gxfted. 

Develornent of ccn>.ranlty, parent ana crfianizaticnal involvement in specific 
projects related to Gitted Child Education. 



A work session has been arr.r.jed for January 21 ^'H-l^^^^^^ 
Office Portable 131. to di.cu.r --.se ^^--^^.^l^ t^^^^Z^^^ 
and ctablir.h the proc.dvre3 for proaucm, tho. 'l-: J ^cup c 




THE SCHOOL BCiVRD OF 3RC".:aKD COUI.'IY, FlfiRlDA 
EXCEPTIONAL CHILD EEL'CATION 
February 20^ 1971; 



FTiOI'i: 



Prlncirals rcspcn^'iblo for GUTted Child Procrams 
Teachers of the Gifted 
Guidance Counselors 
"Special Sc-rvices tpam staff 



i:rs. Catherine Konofal 
Teacher of the Gifted 
Kova Blanche Forrr.an School 



I'j-s. Ellen Fin£;pr 
and Teacher of tho Gifted 
Floranada School 



in cooperation with: / . * 

Er, Frederic Skalny / ' • • ' i,<n + i«o 

Pror,ratr.s for the Gifted and Specif }.c i.e?.rning disabilities 



Your coorr rati on is requested to asslnt in ,rrovidinp critical inp-;t noceosaj-y 
^rt'c dcvSop^.i t of\ Hro.:ard County plan for Gifted Child ^o.caticn .ne 
plan 3hould'inU-e continuity fro™ tl:o elo.entary to .econ ary ^chco lo 'ol^ 
andbotuoen the four school adrr.inistrativo districts. vFuitho , the plan 
Slid conoa.'r.ntly provide for flexibility f l^ratib o - -eds o. the 

students, an individual school or entire adr.irastratno district. 

The initial survcv is an atton:pt to obtain information from you ^^^^^^^ ^^ 

"o n?rg the term "Gifted children." Your ^^^l^^^ }l^^V^' 
terns of a written response to the follovrinc itctr... /^^^^^ ^^^,^3 
responses to Dr. Skalny at South Side riacnostic Center. Additional .ur^ey3 
will bo forv;ardod related to other aspects of Drov;ard County planning lor ^ 
Oiftod Child Education. ' 



cw 



CC J 



Mr. l.'aldon 
Dr. IJioland 
Hr. G:ird;icr 
llr. Ch-ip;r.c.n 
Kr, Ayccck 
Dr. Keaton 
Mr. Harshall 
Dr. lIcFat.ior 
Kit. Drainer 
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SUFATY n 

Nar.e , 

School 

1. Ky definition of the "niftcd child" is: 



2: I roco^ncd ti..;t:.o a..rocn teach.; a.d/or r.^^^^ J^o-^^^f^^- 



3 I.-v corrr.pt. or. definition cf the jtiftod child end initial scrooninr rro- 
cedurr^j^ r.athrv rci-Mc to the f olloviur, conjii d-iration^' c-.vc: 

a. minority prour chiUr^n: 

b. childr<-r. in level:; K - 2: 

c. children frc^', rur.r.l nrc^as: 

h. 1 KOuld y/:- to offcT lha r/Jditioi.il crrr.;-;l 



ERIC If additional r,paco is noodod ploaoa uoc bnclc of oheot. 



THE SCHOOL BOARD OF BROWARD COUNTY. FLORIDA 
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X^ebruary 22, 1974 



SOUTH J IPE OlAC.fJOSTIC CCNTEB 
J.imf I H Fnhef i t, 0 0 >«cior 

Fort I «urt»'>j Florida 33311) 
305 52b 5141 



Mrs. LoBoIle^ Principal 
Kova Middle Scltool 

Dear Mra. LaBello: 



I would appreciate your oooistancc in pemittinp, Misa Thereoe Roberts 
to attend a occond Gifted Child work seeeion. Hie meeting will 
focus on developing guidclinca for programming the resource claea- 
room environnisiut for tho Gifted Cliild, Ttie guidelines emerging 
from this mcating will ba diatributcd and discuaaed at a later 
date in individual area meetinga with the area teachers of the 
Gifted. , 

The work eeosion is scheduled for >larch 8| 2-4 p.m., County Office 
Portable 131. 

Please contact lae at 765 6595 if you desire further information 
about tho work acsalon. 

. , Sincerely, 



FS/cw 

cc; Miss Roberta 



• Frederic Skalnyi Ph.D. 
Programs for Specific Learning 
Disabilities and the Gifted 



THE SCHOOL BOARD OF BROWARD COUNTY. FLOR^)^ 
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SOUTH CFMRAL AR£A CFFiCc 
John E AyCOCK, Ar«» Supartn;9n<]«Ot 
4000 No'^t" Ijlffi Avonud 
Motivwood F orida 33021 
305 961 0140 



TO; 
FR0..1: 



Principals ReGiJonsiMo for Gifoed Child Prograns 
Dr. Frederic Skalny 

Progruins for ti^e Gifted ax'A Specil'ic Learning visabilitieo 



A tJou'v*-; Ce*Vurj.l Area vorkshop has been planned to anciGt tcacacrj a:id/or 
i;c:iCOi c^taff directly rc6';^oi:s)Xolt: fcr providir-^:; eda: iVciciVAl ;.3rct;ra:..:i for 
tiio Gifted, 'f/o voula iir^reciatw your r^^isiGtr.ncc in perr.lttin:; your ct^ff 
rcpre3cr*t...tivcii "co a'Cicul V.\e Area ^xvi-u:iiup o;; March Ic^:;, ^ UiCO p.*^. 

at Plcai^utiou Park ilencntai^y , 875 5^tn Avenue, Plantation* 



Tne ziiOotin^; v^ll focus on 



* c oi^ . ''.1 c n ci cp 1 0 n s 



for *'oro;':ra::LuiriC' the resource 



claGsroaa environment and provide an exchan^;;'? of iuoas for continuin^^ to 
Ijl'an appropriate leai^nins .bitua-cioris and ctr£;te.:;ie3. Open discucnicn 
tia^- will be r>cnedulod to inr/or^ that staff have a:i opportunity to raise 
concerns particular to their inaividual programs, 

In the event tacit a teacher cannot attend the r.cneduica recti n-3 in this 
area, his or her attendarico would "bo volcon^cd at any of the other Area 
i:;ectinj,s: 



AOT.Td c 
SOUTH 



March l^tth 2:^5 - ^:00 p,;n. To he announced 
Marcn 15th 2:^;; ^ U:00 p.n. Oriole £le:^-ntary 
March 13 ^^h 2; it 5 - ^:03 p,:a. Orauf^e-Jrock Elcraentary 



.i'lease contcct Dr. SIkalny at 7<^5 o>i^5 f^^^J^ any additional inforn;ation. 



FS/dd 



cc; Johii li. Aycoch, Area r'uperi;.tc'r*d>.nt ^-^^ 
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The School -Board of Brov/ard County, Florida 
Exception.il Child Education 
Karch 8, lOTU 



FROM: Frederic Skalny, Ph.D. C 

Srccific Loarr.ir.2 DioJbilitics £ (gifted Trojrar-s 



RE: 



Gifted Cl'Hd ■-..f, ion i."ork Session for 
Plannir-c -V-V .-i ".; V- .ihops 



The purrose of the vc:": session is to establis:.. the for-at ^nc cor.ter.t. f^.e 
Area Workshops which •..•J.ll be hc-lc: as follcv.s- 

••-^-^l, 14 2.^5 ?c:.-.rano re?ch -^e-entari' 
''•ort>^' Cc--t: -.1 •■:rc:. 15 2: -5 Oriole 71er.on. ' 

C.'^^y^l :'i-ch 13 2:>5 Orc.".se-:-rook .. -.entari' 
Sou'h "' ':-.rch 18 2:^5 Pir.n.ation Park ■l:le^o^tary 
The ccr.t.n-. of. the workshop shoul-^ fccu. on rcccr.-.cna-.tir.ns for P'^'°:--;:^-j;;3 ?f 
reso-r.o c ^ . roc-,-, cnv.rc. .r.t c-.j rrovic'e an e>:chr.,n'-e or ....as for con.xn.u.,. 

!° ^ -.^^ "s---- r-.> cn-r.rtu.:i-/ to vaLs^ concur:-? particular 

S ^h iil iv dir;:..:;^ :.r The r.3o.Hy of P...icir.-. rcprosont 
IlJ.on^^ry s.hr.olo, hc-.-vc.-^. n-:Mdl: and hi-., .chcol sta:f h-:.vc Le.n xr.vited 
to attw-nJ.. 

Iteps for T c'^l^Je-'-nticn : 

1. Forrnat 

A. Selection of ^-orVshop leaders for each Area. 

B. liethcd for presentation of content: 
For exar.plor 

Introduction 1ct::l rroup 

General Vrc-r-i- C'/.I:: • Inos - Tot.-l Group 

Specific }\^r'i-ra-:rui:':-'cll\\os - S::.all C^^^ps 

Suv.:.^.ary - Tc.jI zvowj 

Open riscvi.oion - Tctal c^oup 

Use of handouts, overhead projectors, i .uteri als display. 

2 . Con tent 

A. rrt-'Gontinr. the Gifted Child irorra::. to the refuler school staff; the 
role of the principal. 
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Prosram goals. 

C. Rccoraiended pro^ran activities, etc. 

D. Discussion of student scheduling and groupir-. 

E. Use of physical space. 
T. Itaterials, 

G. Methods for student evaluation. 

H. Use of resource personnel. 

I. Parent educatir-/.. 

J. rstal.lishinr cc-u::icaticn chani^els for lifted chil ^ per.on>.l with and 
betvjon ad-^.inlT vvatlvo school ar^ar.. 

K. Recc: r-'n-'ation for follov-up ',:orkshops . 
L. hvicf ':-efricrr.-:iv£ -.o a?r^-:5n e-icli aro-i vcr'.'S.': cv< . 
M. Other:; 

A. rollc-.;-Li? ir.eotins to discuss and ruTrarize the '.:oi-k5hop3 . 

B. Pro-cr.t :tion of srca workahos for princiralr. and ad-r.ir.istrotivG st^ff. 

C. Continuation of Gifted Child Tducaticn Plani.ins. ^ 
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npnwARD CCiniTY BOARD OF Fl'PLIC TISTRUCTIOM 

EXCi:rTio::AL child eiucatic:. 

GIFTED Ci-:iLD '."CFj^Si-GP 
UTH CE!;TrL^L AREA 
MARCH IS, 197U 




«^Dvc.">P ••o-roA-o---'^- LOCATIOII: Plantation Parle Eler.cntary 

Mrs. Linda Benedetto, 

Plantation Park Zler.entary 
llrs. Cathcrir. Kor.ei'al, 

Nova Blanche Fcr- en 
Miss Yhcrosc Roberts, 

Kova niddle 
Dr. Frederic Skalny ^ 

Actins Counti' Coordinator, Progrars xor the oif.^d 



V:0R1<S:.0P AGEi:DA 



I. iin"RoiJVCTio:" 

A. General 

B. Building P.ridrGS 



prgg!"a::.:i"g 


A. 


Prof.ram Goals 


B. 


ActivitieG 


C. 


ciaterials 


D. 


Scheduiiic ar. 


E. 


Conccrr.s 



III. S::all G?.?i'r i:.'r-::n.vc7io:is 

A. Evaluate '•or/.rho? (Fill in evaluation shc-cts.) 

IV. su";;:ArsY 
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nnrclariv orjjj/.rtiv' .,0 '''.tt i-a- »'»»r ^M-..-.* ' '^i' - u-'-l'/N- Ir 

>'.ul<Hnr. the v.:.-vt^ ^^t' .lf--t'^» .^w- ^ t m i.- -n, ..-r \ 

periodical!- i''-'iur t o *.c\"r\ -m;- .^tJ . r*-^ r ^r-rr- p -i^' e • -ir^ : nit .m? 

to nil. 



*M ' rh^ r ' 

T*.o •'i-'-'' '*ri r --tr I**. 

10, Tl,f •'jfrcr- tK-.-n* r.' 
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SUMMARY A[;D LVALUATIOIi 

Inasmuch as Broward Cormunity College was approached by the 
Principal of a Middle School in the Broward County School System con- 
cerning the possibility of setting up a type of orientation program 
for the Gifted students in his school so that ti.-v might be helped 
to gain their potential in a more effective manner, Broward Community 
College consented to begin a pilot program with this school. 

A series of seven mini programs were developed for Gifted students 
through a cooperative effort by staff from Broward Community College 
and the School Board of Broward County, Florida. The lini projects 
included: (1) Astronomy (Planetarium), (2) Learning Resources, (3) 
Library, (4) Art, (5) Psychology, (6) Self-concept (r,Pt.ting-To-Know-You") , 
(7) Communications (Data Systems-Publ i cations ) . 

Each project was offered once to the entire groun of students 
during an intensive three-hour tine biocl.. Six of the projects were 
held on the Broward Community College campus and one, the Self-concept 
project, was held in the part-:cipating middle school. The project 
was an inlLial attempt to provide a diverse and systematically defined 
inter-institutional approach to enhancing tht cognitive and affective 
domains of Giftod students. The aim of the project was to determine 
the effectiveness of the program with the intention of expansion for 
the 1974-7: scno:,] yaar. 
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Effectiveness of the seven mini programs was evaluated on the 
basis of data collected on twenty of the forty participating middle 
school Gifted students. The original group was to be o^lected and 
matched for sex and I.Q.; however, the twenty finally used in the 
experiment were those who were not absent from any of the programs. 
The only exception was the Self-concept Program where anonymousness 
was essential, necessitating the use of data on all forty students. 

The data was analysed or evaluated according to pre and post 
project test scores; descriptions based on student questionnaires 
related to specific project areas, and parent questionnaires. 

Initial evaluation of datd substantially indicates that (1) the 
project was an effective vehicle for enhancing cognitive and affective 
characteristics of the Gifted based on pre-pcst test gain scores, 
student descriptive responses and parent evaluation; (2) students 
and parents wish to continue and to expand the program; (3) other 
iTiiddle schools in the county are interested in participating during 
the 1974-75 school year; and (4) inter-institutional support will 
continue. The primary problem areas center on staff availability, 
time allocations and selection of rdditional areas of concentration. 
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FOLLOW-UP 

Mrs. Carol Findley, Coordinator of High School /College Arti- 
culation of Broward Community College, was invited by Dr. Fred Skalny, 
County Coordinator, Programs for the Gifted, Broward County School 
System, to speak with teachers of Gifted students in Broward and Palm 
Beach County in a class for teachers of Gifted students at Florida 
Atlantic University, Boca Raton, Florida, on July 24, 1974. 

On August 16, 1974, Mrs. Findley served as a program p?rticipant 
in the Exceptional Child Education Workshop, Gifted Child Division, 
held in Brcward County. (See Appendix) 

Recently, Mrs. Findley was selected as one of eleven participants 
throughout the United States to participate in the Council for Excep- 
tional Children National Convention to be held in Los Angeles, April 
21 through April 25, 1975. The Coordinator will participate in the 
T/'G (Talented and Gifted vision) and will present a visual program 
followed by a question and answer session. A brochure entitled "Mini 
Programs for Gifted Students" was designed especially for this program 
and will be distributed during the session. (See Appendix) 

In addition to the aforementioned, Mrs. Findley has been contacted 
by various school personnel throughout Broward County to serve ^ 
consultant and coordinator involving problems, programs and information 



ERIC 



in relation to Gifted programs in various schools. Some of the 
schools which have requested this service are: Piper, Northeast, 
Plantation and Pompano hiqh schools; Nova, Rickards and Olsen middle 
schools; and Bennett Elementary School. 

On May 29, 1974, Mrs. Findley received a memorandum fron Dr. 
George Young, Vice-President for Student Development, Broward Commu- 
nity College, to discuss the evaluation of the Gifted child pilot 
project with Olsen Middle School and to consider suggestions and/or 
recommendations for future programs at the College. 

A meeting was held on September 5, 1974, and the Committee to 
Evaluate Gifted Child Programs recormended that a Committee to Draft 
a Proposal for a Gifted Child Program for the College be established. 
(See Appendix) 

Due to the scope of the Gifted child program, the Committee to 
Draft a Proposal for Gifted Child Programs recommended that firs. Findley, 
Dr. David Groth, Vice-President for Academic Affairs, Broward Community 
College, and Dr. Fred Skalny, County Coordinator, Programs for the 
Gifted, Broward County School System, meet to begin the initial draft- 
ing of such a proposdl. ^his meeting was held on September 30, 197^1, 
and four areas of involvement with the Gifted program in the county 
and other co-sponsored programs were discussed: 



(1) Classes or programs for the parents of Gifted students In 
Broward County; 

(2) Making the Broward Conmunlty College library available for 
programs for the Gifted students In the county; 

(3) A co-sponsored community project with the Broward County . 
School System and the College, "Community Learning Fair , 

(4) Special programs for minority grouos for above average 
Students (not classified as Gifted) for minorities In the 
county. 

(The last two areas of Involvement with the Broward County School 
System do not relate specifically to the Gifted proposal, but resulted 
as an outgrowth of the evaluation of the Gifted program). 

A survey has been completed regarding Interests involving special 
programs for parents of the Gifted students in Broward County. The 
results indicated that many parents would like to take part in such 
programs. At this time, a proposal for programs for the parents of 
Gifted students is being drafted and will be sent to Dr. Young and 
Dr. Groth for their consideration. 

Mrs. Findley met with the County Coordinator, Dr. Skalny, again 
on December 12, 1974 to discuss the areas of Involvement. At that 
time. Dr. Skalny reported that he had contacted Mrs. Frances Brown, 
Broward Cojmiunity College Librarian, and worked out a schedule which 
will be available for all teachers of the Gifted. This will enable 
all Gifted students in Broward County (elementary, junior high and 



high school) to take advantage of Brward Community College library 
facilities and establish an inter-loan library system with the College. 
Arrangements for special library programs for the Rifted may now be 
made by contacting Mrs. Frances Brown, Broward Connunity College. 
(Additional information may be found in the Appendix). 

ft 

Dr. Skalny and Mrs. Findley also discussed a co-sponsored "Com- 
munity Learning Fair" involving the Broward County School System and 
the College. This program may be incorporated into the forthcoming 
"Whole Earth Arts Festival". Dr. Skalny and Mrs. Findley plan to 
meet with Mrs. Patricia flovak. Director of Student Activities, and 
Miss Ellen Chandler, Coordinator of Cultural Affairs at the College, 

to discuss incorporating the "Community Learning Fair" with the 

N 

week-long "Wholfi Carth Arts Festival" which is a Spring Tern event 
sponsored by the College. 

In regard to the fourth item. Dr. Skalny, Dr. Groth and Mrs. 
Findley decided upon investigation that it was not possible to 
pursue co-sponscrc}d involvement of special programs for minority 
groups at this tii';c. 

Rifted nrograJ^is for nony schools throughout Broward County are 
now in progress on a limited basis through the facilities being made 
available at Broward Community College. The programs include Astronomy, 



Data Systems. and\ Psychology. The procedure at present Is that the 
Gifted teacher In a specific school contacts Mr. Gladwyn Comes. Direc- 
tor of the Planetarium, regarding Astronomy programs; Mr. Fred Scott, 
Director of Data Systems, concerning Computer programs; or Dr. William 
Walker, Psychology instructor. In relation to Psychology programs. 
The ^^eacher of the Gifted may request specific type programs and 
arrange for scheduling. 

Upon request from teachers of the Gifted students, Mrs. Findley 
has provided additional information regarding enrichment programs 
available through the College which may be of interest to those 
working with Gifted students. Materials have also been made available 
to Dr. Skalny so that the information may be distributed to all teachers 
of the Gifted throughout Broward County. The materials include the 
Planetarium programs being held at the College throughout the year, 
the 1974-75 Film Series, the 1974-75 Artist Series, and the Cultural 
Events Calendar for 1974-75. (See Appendix) 



IMPLEMENTING MINI PROGRAMS FOR MIDDLE SCHOOL GIFTED STUOEflTS: 
An Inter-instituticnal Project of Broward Conmunity College 
and the School Board of Broward County, Florida 

t 

by: Carol Find ley 

Submitted in partial fulfillment of the requirements for the degree 
of Doctor of Education, Nova University 



Fort Lauderdale Cluster 

Dr. Bert Kleiman, Coordinator 



Part 4 

Maxi II Practicum 
February 15, 1975 



APPENDIX 
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BROWARD COMMUNITY COLLEGE 



MEMORANDUM 

TO: Mrs. Carol Findley 

FROM:>- Dr. Hugh Adam?, President^^ 

RE: Practicum Project for Gifted Children in the Middle School 

DATE: November 19, 1973 , 

This will authorize you to proceed with the Practicum Proposal., 



HA/ak 
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THE SCHOOL BOARD OF BROWARD COUNTY, FLORIDA 
OFFICE OF THE SUPERINTENDENT 



TO: Mrs. Carol Findley Q 



FROM: Mr. Hilton hewiSy Director of Secondare/ Education 
RE: Practicum Project for Gifted Children in the Middle Schools 

DATE: November 29, 1973 

This v/lll authorize you to proceed with the Practicum Proposal. 



HL/ak 



ERLC 
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BROWARD COriMUNITY COLLEGE 
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MEMORANDUM 



TO: Dr. Hugh Adams, President 

FROM; Carol Findley, Coordinator - High School /Col lege Articulation 
DATE: November 5, 1975 

RE: Superior sturipnts In Olsen Middle School 

Mr. Jim Davidson has contacted Or. Adams in relation to 42 students with 
I.Q.'s of 130 plus, 11 - 14 years of age, grades 6 - 8, in relation to 
a special articulation program for middle schools. 

At Dr. Adams' request Mrs. Findley checked with Mr. Drake concerning library 
facilities for use by the middle school students. Mr. Drake made the fol- 
lowing syqgestlons: 

1. That he have then ideally in groups of twenty for a one hour 
program. 

2. Time - Tuesday and Thursday - all day the most feasible time, 
but not before 1.00 ?M on any other day. 

3. At that time they could look over the resources and if they 
foiind a book they wanted to check out, an inter-library loan 
system could be worked out through the middle school. 

4. This would give the middle school a better understanding of 
the type of materials needed. 

Mrs. Findley plans to meet with Mr. Davidson in the near future to ascertain 
some points of interest he had in mind for these students in relation to 
Broward f'O'^-jr.ity College. 

Some suggestions for possible articulation measures: 

1. Visit to Planetarium 

2. Publications 

3. Art ^ . 

4. Dramatics and Music with special reference to production processes. 

5. Clinical Psychology 
0. Physical Education 

These possibilities will be explored w^th Mr. Davidson in detail for his 
consideration. 



CF:ak 

cc:Dr. Younq 
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PERSONNEL WHO ASSISTED IN THE OLSEN MIDDLE SCHOOL GIFTED CHILDREN PROGRAM 



Dr. A. Hugh Adams, President, BROWARD COMMUNITY COLLEGE 

Dr. Clinton D. Hamilton, Executive Vice-President, BCC 

Dr. George W. Young, Vice-President for Student Development, BCC 

Dr. Fred Skalny, County Coordinator, Program for the Gifted, BROWARD COUNTY 

SCHOOL SYSTEM 

Mrs. Carol Findley, Coordinator of Articulation, BCC (Planning and coordination 

of all programs) 

Wr. Gladwyn Comes, Director of Planetarium, BCC (Astronomy Program) 
Mr. Fred Read, Planetarium Technician, BCC (Astronomy Program) 
Mrs. Frances Brown, Librarian, BCC (Library Program) 

Mr. Isaac S. Call, Director of Learning Resources, BCC (Learning Resources Program) 

Mr. George Chillag, Media Specialist, Learning Resources, BCC (Learning Resources 

Program) 

Mr. R.W. Anderson, TV Engineer, Learning Resources, BCC (Learning Resources 

Program) 

Dr. William Walker, Psychology instructor, BCC (Psychology Program) 

Miss Jackie Terranova, Psychology student, BCC (Psychology Program) 

Mr. Thomas F. Parker, Counselor, BCC North Campus, (Self-concept - "Getting To 

Know You" Program) 

Mrs. Sue Smith, Counselor, BCC North Campus, (Self -concept - "Getting To Know 

You" Program) 

Mrs. Anne Trickel, Dean of Girls, Piper High School, (assisted with Astronomy 

Program) 

Mrs. Betty Owen, English and Journalism instructor, BCC (Mass Communications — 

Data Systems/Publications Program) 

Mr. Fred Scott, Director of Data Systems, BCC (Mass Communications — Data 

Systems/Publications Program) 

Mrs. Sandy Seaton, Art instructor, SCC (Art Program) 

Mr. Lawrence Tobe, Art Department Head, BCC (Art Program) 

Mrs. Phyllis Williams, Minority Recruiter, BCC (assisted in tours) 

Mrs. Yolande McLennan, Secretary, Office of Articulation, BCC (assisted in tours) 



THE SCHOOL BOARD OF BROWARD COUNTY, FLORIDA 




OLSEN MIDDLE SCHOHL 
J W Davidson, Principal 
1301 Southeast Second Avenue 
Dania, Florida 33004 

, ^ -rt-f/ 305/923 2381 

June 3, 1974 



Ms. Carol Findley 

Director of Articulation 

Broward Coramunity College 

3501 S.W. Davie Road 

Ft. Lauderdale. Florida 33314 



Dear Ms. Findley: 

Please report to all parties concerned my complete satisfaction and 
appreciation for the cooperation extended our school by Broward 
Community College. 

I was overwhelmed by the response of Dr. Adams to my call asking for 
some joint school-college efforts on behalf of our gifted students. 

The reaction I have received from our gifted students concerning their 
involvement in the programs offered by Broward Community College have 
been positive in every respect. 

I would be very much in favor of continuing and expanding this program 
and I certainly would be happy to contract with the college tc pay for 
these services from PTE funds. 

Thanks again for your complete cooperation and many hours of work that 
made this program such a success. 



Stm:«relj^. 



r./w. Davidson, Principal 

'^^sen Middle School 



JWD:mb 



SSJta.LfAMC DRAINER, SUPERINTENDENT OF SCHOOLS • 1320 S.W FOURTH STREET • FORT LAUDERDALE, FLORIDA 33312 



Olsen Vidole School 
Dan I A, Florida 

June 4, 197^ 



One of the major oBjecrives or THt .^ifteo Student Program at Olscn 

HAS SEEN TO ALLOW ITS 6TUDENTS TO PARTICIPATE IN AS IWlDE A RANGE OF Nt^N 
EXPERIENCES AS POSSIBLE. STUDENTS, FOR THE MOST PART, COMING INTO A 
PROGRAM IN AHICh THEY ARE EXPECTED TO MAKE MEANINGFUL DECISIONS CONCERN- 
ING THEIR DIRECTION W|TH|N THE PROGRAM ARE UNABLE TO. NOT BEwAC|SE THEY 

lack the intelligence or the maturity to do so, but because they lack the 
experiences from wh.iqh to draw. 

Thanks to the BCC program, my students have been given a broad base 
of experiences that could not have been gained otherwise. 

My STODENTS now KNO* enough about data systems, PSYCHOLOGY, ASTRONOMY, 
PUBLICATIONS, AND A^'T Th£ORY TO USE THEM AG A BASE FOR MAKING GOOD DECISIONS. 

They know how a TV camera works and the principles behind processing film. 

A college library 13 NO LONGER A PART CF THE GREAT UNKNOWN; THEY KNOW WHERE 
IT IS, HOW TO USE IT, ANO THAT THEY ARE WELCOME IN IT. ThEY CAME OUT OF 
A THREE HOUR SESSION ON SELF-AWARENESS W|TH A POSITIVE NEW IMAGE OF THEM 
SELVES THAT HAS HAD LASTING EFFECTS. 

I DESPERATELY HOPE THAT THIS PROGRAM WILL 3E CONTINUED NEXT YEAR ANO 
THAT WE. ttlLL BE ALLOWED TO PARTICIPATE IN IT. |TS BENEFITS ARE IMMESURABLE. 

I AM EVERLASTINGLY GRATEFUL TO CaROL FiNDLEY ANO ALL OF THE PEOPLE 
WHO HELPED GIV^ SOME FORTY STuOENTS FROM CLSEN ThE OPPORTUNITIES TO STICK 
THEIR NOSES IN AN AWFUL LOT OF PLACES WHERE THEY HAD NEVER BEEN BEFORE. 



Oav I D C. Howard , teacher 
Olsen's Gifted Program 



BROWARD COMMUNITY COLLEGE 

^^-—^ FORT LAUDERDALE, FLORIDA 

OFFICB OP THE PRF.SIDKNT 



June 14, 1974 



Mr. J. V/. Davidson, Principal 
Olsen Middle School 
130! Southeast Second Avenue 
Dania, Florida 33004 

Dear Mr. Davidson: 

Please express my appreciation to Mr. Howard, the teacher at Olsen's Gifted 
Program, and the many students who were thoughtful enough to send me a 
signed statement of appreciation . That bouquet of thoughtfulness certainly 
brightened my day, and I hope that you will convey my tlxjnks to them. 

I am very pleased that under the able leadership of Mrs. Carol Findley our 
joint school/college efforts have resulted in constructive and needed programs 
for gifted students. I trust that what we have learned to date will provide the 
Ixisis for expanded efforts in cooperation with the schools. We have considered 
it a privilege to be associated with these pilot programs and look forward too 
continued cordial working relationship. 

Sincerely yours, 

Hugh Adams 
Pre:;idont 

HA:vvh 

cc: Mr* William Dminer 
Mrs. Carol Findley 
Mr. David Howard 



We 0m Our Zkanks and JipprccU 




TO 




\ 



/J jrjujA lla ; a.,; n pQR yOUR TIME, PATIENCE AND COOPERATION ;\ _ 

' 1':. >c-lw L'x a'^t'.j.U 

4 ^ FROM STUDENTS IN OLSEN'S GIFTED PROGRAM: 



' Out Zkanks and Appreciation 




a_\.a,,;;i pQc^ YOUR T!ME, PATIENCE AND COOPERATICN "^-^^ ' 

•J v^LuritVi 



FROM STUDENTS IN OLSEN'S GIFED PROGRAM: •^' ^■^^yV^ '^-M 



BROWARD COMMUNITY COLLEGE 



Ceiilral Campus ■ l).ivie Road 
Fort Lauder Jale, hlonda 33314 
(30S) SSI -8700 



June 24, 1974 



Mr. James Davidson, Principal 
01 sen Middle School 
1301 S. E. 2nd Avenue, 
Dania, Florida 

Dear Mr. Davidson: 

It was m»' great pleasure to receive the Certificate of Award 
for participation in the Gifted Program sponsored by Broward Connnunity 
College. 

Of all the programs we have had with various groups, I feel I 
learned the most froT your Gifted Child group and from their very fine 
teacners with whom I worked. It was my pleasure to coordinate this 
series of experiences n the field of enrichment for the "gifted" and 
it is my lope that the dea will be carried on throughout all the schools 
of Broward County. 

Please *:hank your students for their thoughtful ness and their 
teachers for their very fine cooperation. 

Sincerest good wishes for the continuance of your program. 

Very truly yours, 

Carol Findley / 



CF;yiM 

cc: Mr. David llow-rd 
Mrs. Rosa! i I ^ Brown 



BROWARD COMflUNITY COLLEGE 
4 



MEMORANDUM 



TO: Carol Findley 
FROM: George W, Yourvg 
DATE: May 29, 1974^ 
On the 01 sen question: 

Get a group together to discuss possibilities Carl Crawford, 
Harry Smith, Dave Groth, Tom Parker, Dr. Young, Carol Findley and 
appropriate school personnel. 

If we come up with a proposal Dr. Adams will approach Dr. Drainer. 



GWY/aek 
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MEMORANDUM 

TO: Or. Harry Smith 

Dr. Carl Crawford 
Dr. David Groth 
Mr. Tom Parker 

FROM: Carol Findley ^ 

DATE: July 19, 1974 

SUBJECT: EVALUATION OF GIFTED CHILD PROGRAM OF BROWARD COMMUN I TY COLLEGE 

Dr. Young has asked me to contact you regarding the BCC project 
with Olsen Middle School Gifted children during the 1974 school year. We 
would like to discuss this program and also consider suggestions and/or 
" reconmendatlons for future programs at the College. 

If we come up with a proposal for such programs, Dr. Adams will 
approach Mr. Drainer for further discussion of this matter. 

The meeting will be held on Central Campus, at 1:30 PM, Friday, 
July 26th, in the Administration Building Conference Room. 



CF:ym 

cc: Dr. George Young 



MEMORANDUM 

TO: Dr. Harry Smith 

Dr. Carl Crawford 
Dr. Oavid Groth 
Dr. George Young 
Mr. Tom Parker 

FROM: Carol Findley, Office of Articulation " 

DATE: August 19, 1974 

SUBJECT: EVALUATION OF GIFTED CHILD PROGRAM OF BROWARD COMMUNITY COLLEGE 

Dr. Young has asked me to contact you regarding the BCC project with 
Olsen Middle School Gifted children during the 1974 sclool year. We 
would like to discuss this program and also consider suggestions and/or 
recomtietidations for future programs at the College. If we come up with a 
proposal for such programs. Dr. Adams will approach Mr. Drainer for 
further discussion of this matter. 

Inasmuch as this discussion has been unavoidably postponed, it urgently 
needs your immediate consideration. The meeting will be held on Central 
Campus, at 2:00 PM, Thursday, September 5th, in the Administration Building 
Conference Room. 

CF:ym 




0 
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MEMORANDUM 

TO: Dr. Harry Smith 

Dr. Carl Crawford 
Dr. David Groth 
Dr. George Young 
Mr. Tom Parker 

FROM: Carol Findley, Office of Articulation 
DATE: August 2i, 1974 

SUBJECT: COMMITTEE TO EVALUATE A GIFTED CHILD PROGRAM FOR BROWARD COMMUNITY 
COLLEGE. \ ■ 

I ■ '« 

In a conference with Dr. *Fred Skalny at the beginning of the school 
year, he asked that we consider ^nd please respond »to the following areas for 
exploration at our September 5th meeting: 

PROGRAMS AND OR PROJECTS OFFERED AT BROWARD COMMUNITY COLLEGE FOR THE SCHOOL 
BOARD OF BROWARD COUNTY. FLORIDA " ' . 

1. Physical resources available (such as Planetarium, Psychology (Rat. Lab), 
Data Systems). 

2. Human resources available (BCC personnel who would be willing to work witK 
the Gifted). 

3. Special Events calendar (cultural events calendar and special program 
offerings made available to Gifted child teachers.), 

4. Special interest groups/clubs/services: A) Student activities/clubs 

B) Faculty activities/clubs 

For observation, shadowing and internship (and participation). 

ERIC 



5. Opportunities for Independent study. , . 

6. Opportunities for attending classes/ (based on student Interest as part 
of general earlier planning exposure purpose). 

7. Establishing policy for any type of participation. 

8. Continuation of the self-<l(Bvelopment program initiated by Carol Findley 
with the Counseling Division of Broward Conmunlty College. 

* 9. Continuation and expansion of specific programs for the Gifted. 

* One of the most important considerations as requested by Dr. Skalny. 



. CF:ym 
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TO: Dr. Roy Church, Dean of Academic "ffairs. North Campus 

Dr. Curtis Murton, Dean of Academic Affairs, Central Campus 
Dr. David Groth, Vice-President of Academic Affairs and Director 
of Community Services 

Mrs. Sandra Grady, Coordinator of Community Services 

Mr. Gladwyn Comes, Planetarium 

Mrs. Betty Owen, Journalism 

Mr. Tom Parker, Ad hoc committee member 

Dr. Fred Skalny, County Coordinator, Program for the Gifted, County 
School System - guest. 

FROM: Carol Findley, Office of Articulation 
DATE: September 9, 1974 

SUBJECT: COMMtTTEE TO DRAFT A PROPOSAL FOR A GIFTED CHILD PROGRAM FOR BROWARD 
COMMUNITY COLLEGE 



Attached find memo regarding Committee to Evaluate a Gifted Child Program 
for Broward Conmunity College. As a result of this meeting, a new committee is 
being formed to draft a proposal concerning the aforementioned. 



Due to the scope of the Gifted Child Program, the Evaluation Committee 
recomnended a special committee be established to consider the many concerns such 
as time, staffing, expense and facilities for this particular type of program. 



Dr. Skalny, County Coordinator, Program for the Gifted, Broward County 
School System, is being asked to attend this meeting for his input and interest 
in ttiis project. 



The meeting is to be held on Central Campus at 2:00 o'clock, Wednesday, 
September 18tll, in the Administration Building Conference Room. 



CF:ym 

CCS to: Dr. Harry V. Smith, Executive Dean, Central Campus 
D*-. Carl M. Crawford, Executive, utan. North Campus 
Dr. George W. Young, Vice-President tcr Student Development 
Mr. c^oel Keiter, Director of Excepticna"! Child Education, Broward County 
School System 



ftEMORATIDUM 



IP 



TOf Dr. David Groth 

rroit; Glen A. Rose 

St;[':j: "Gifted Students Enrollment" 

CA^r.r SepterrJlier 12, 1974 

Ar; per otir conversation yesterd^iy concernimj the possibility of 
admitting gifted students from the County School System to 
BCCr T \;otild like to rccopjT>end the following. 

1. Th- College rnakt- an effort to contact Dr. Frederic Skalny, 
coordinator of the Exceptional Child Center at 425 Southwest 
?3th .Strep t, Fort Lauderdale r Florida 33315, Telephone number 
7*" '''-GbS^r ^"^s soon as jjossihle. 

2. Invpst-igp^e the possibility of developirr; a vroqtnx^ for adiiitting 
such ntiulonts to the College. .Many of these students do not 
rnr^et the reauirenients of our current dual enrollment or early 
adnissions policy, yet I am sure rany of these students could 
bf^nefit from piTograr.s offorod by the College. 

Mr. C'liirl^s P-iPsdel of Piner hiqh .School was in contact v;ith ne 
inqiurina about the possibility of enrolling students from the gifted 
pro'frnn in ' :iin and his Lnvionr.^nt" t-levision course, this tern. 

I ^;f-r<;ncilv reco-^rnnnd that we pursue this as expeditiously as possible 
]n ont^^r tio enroll these stud^ints for this term. Your consideration 
.ml o^forts \;ill be greatly appreciated. 

* v.: • 1 nMo id 
\\r. Ml .1- 1' 

Fin H pv / 
r^r. C. Pamsdol 



fort laudcrdale couicr 

fort lauuerdaie, fiuiida 33301 



.•f,or oT Curriculuxa 

'-iO'} . 'V. 43 Plnct^ 

:r:uriri'^^ Viila<*o, Florida 33313 



I aL^.cur.zrjd the adiais^ion of hl^\ school s^tiuJontis 



c-,. T -ntjy .n-roiird in Lho (Uftcd Program at Piper Hioh School a iv„ 
t -'-ir omlJiTioni-. 'It: 3CC this tern vdth the Academic Vice Prosident, 
t-;!-^ icau^'nxr D-aa3, Dccta or Student Development and Ms Carol Findley. 

•i . s-.^ iCtach-» cop" of ::;CC Policy '1-14 under v.-hich v/e ol 
i-b.> -.ni-i-rit in chc- Ciircod Proqran naybe admitted ^t this t)ine. Tnis 

.... rj-.->-,n't. to I'mcLvidc- th^ir enrollment in the coir'.nunity 

!-.,,!• 1-,, ■r,i ai^o stromiy rccomwena that you invest:c;ate the 
;<r-o.,.MrU county School noard'?- rcqulations to see that your request 
] ', con 1 tent vith current nolicv. 

to you t;irouoh :'3 Findlov, applications ana dual 
',..M;lr.Mc for.i-.. if vou have any questions and I can be of lurther 
, i.-', contact ne. 



< 



Duoi EnroWmeni' cf High Schooi Students 



Sccrjfjcr high schcoi srcdsnrs who Iicve defncraJrared ^hslr abillry b/ 
excsillng in xheir wcrU, undar a glxj! enrollment plan ma/ be admlrted 
to the College to pursue a course cr courses ccmistanf v/Jth their 
grcdtxiting from high school ond the meeting of State Bjccrd or Educotlon 
Regulotiora reiotive to clcsjincoricn of high 3chcoJ artardance. To 
qualify for such o dual enroJlmenj", each student must have ct least a 
"0" grnda point overage, end be rscommendad for such enrollment b/ 
the director of coun:ielIng end the principal of the schcoi. No college 
credit will be granted until high ^hccl graduation hcs occurred. 



Lego! reference; SSc 6A-8.62 



Poilcy cdopred: June 20^ 1 972 



September 30, 1974 



Mr. Charles E. Ramsdell 
Curriculum Coordinator 
8000 N. W. 43rd Place 
Sunrise, Florida 33313 

Dear Mr, Ramsdell : 

Thank you for your memorandum regarding the dual enrollment of 
Gifted students at Piper High School, We have had numerous discussions 
at Broward Community College regarding the dual enrollment and early admission 
policies. Our dual enrollment policy is as follows: 

Superior high school students who have demonstrated 
their ability by excelling in their work, under a dual 
enrollment plan may be admitted to the College to pursue 
a course or courses consistent with the graduating from 
high school and the meeting of State Board of Education 
Regulations relative to classification of high school 
attendance. To qualify for such a dual enrollment, 
each student must have at least a "B" grade point 
average, and be recommended for such enrollment by 
the director of counseling and the principal of the 
school. No college credit will be granted until 
high school graduation has occurred. 

It is my understanding that the limitation of dual enrollment policy 
requiring students to be within three credUs of graduation is the policy of . 
the Broward County School Board, not Broward Coimunity College. I am sure that 
Mr, Rose has visited with you regarding this particular situation and has worked 
out a satisfactory arrangement. 

Dr. Skalny is scheduled to meet with me on September 30th, to 
discuss the Gifted Student Programs in Broward County, and Broward Community 
College's possible relationships to these programs. In addition, I am planning 
to meet with Mr. Mosser to discuss other materials related to early admissions 
and dual enrollment. 

Be assured I applaud your efforts to provide sound education pro- 
grams for the Gifted and hope we can assist you in your efforts. > 

Sincerely, ' 
David A. Groth 
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' MEMORANDUM 

^ ^ „ , ovainv Date: November l8, 191^ 

TO: Dr. Fred Skalny 

/> 

FROM: Frances Browncia/^^ 

RE: Broward Comnunity College Central Campus Library 



I. LIBRARY H OURS : , 
Monday - Thursday 7:00 A.M. - g:**? P.M. 

Friday 7:00 A.M. - 5:00 P.M. 

Sunday 2:00 P.M. - 6:00 P.M. 

STUDENTS FR0M4DTHER SCHOOLS ARE WELCOME IN THE LIBRARY AFTER .1:30 P.M. 

II. DAYS WHEN LIBRARY WOULD NOT BE AVAILABLE : 

Thanksgiving Holiday November 28-29 

Term I. Final Exams December 13-19 

Library open from 8:00 A.M. - l*:00 P.M. December 20th 

Christinas Vacation December 23-January 5 

Terra II. Library orientation January 13-20 

HoiTd^ February 17 

Easter vacation March 27-2a 

Term II . Final Exams 2J4-30 
Library open from 8:00 A.M. -14:00 P.M. May 1 and 2 

Holiday May 26 

Term IIIA .Final Exams June 17 

III. SPECIAL SERVICES AVAILABLE: 

1. Brief lesson on differences between school and college libraries. 

2. Technical and professional Journals not available in other county libraries, 

3. Collection strengths: 

Art 

Biographical reference materials 

Criminal Justice 

Foreign language dictionaries 

Literary criticism 

World War II 



- TEACHERS OF THE GIFTED - PLEASE NOTE 1 1 : 1 ! ! 1 1 1 f J ! I J ! I 



The Broward Cotnraunlty College Central Campus Library welcomes visitations, use of 
facilities and special services for our gifted students (K-12). The enclosed 
schedule has been prepared for your assistance in planning library trips. 

Visitation requests should be directed to Ms. Frances Brown, Director of Library 
Services, BCC Central, 581-8700 at least two weeks in advance. 



I. LIBRARY HOURS: 



Monday - Thursday 

Friday 

Sunday 



7:00 A.M. - 9:45 P.M. 
7:00 A.M. - 5:00 P.M. 
2:00 P.M. - 6:00 P.M. 



STUDENTS FROM OTHER SCHOOLS ARE WELCOME IN THE LIBRARY AFTER 1:30 P.M. 
II. DAYS WHEN LIBRARY WOULD IjQI BE AVAILABLE : 
Thanksgiving Holiday 



November 28-29 



Term I . Final Exams 

Library open from 8:00 A.M. - 4:00 P.M. 
Christmas Vacation 

Term II . Library orientation 
Holiday 

Easter vacation 
Term II . Final Exams 

Library open from 8:00 A.M. - 4:00 P.M. 
Holiday 

Term II lA. Final Exams 



December 13-19 
December 20th 
December 23-January 5 

January 13-20 
February 17 
March 27-28 

April 24-30 
May 1 and 2 
May 26 

June 17 



III. SPECIAL SERVICES AVAILABLE : 

1. Brief lesson on differences between school and college libraries. 

2. Technical and professional journals not available In other county llbrarl 

3. Collection strengths: 

Art 

Biographical reference materials 

Criminal justice 

Foreign language dictionaries 

Literary criticism 

World War II 



THE SCHOOL BOARD OF BROWARD COUNTY. FLORIDA 




EXCEPTIONAL CHILD CENTER 

Joel L Keiter. Director 

425 Southwvvst 28 Street 

Fort Lauderdele. Florida 33315 

305/765 6667 

January 29, 1075 



Mrs. Carol Flndley 

Coordinator, High School/College Articulation 

Broward Community College 

Central Campus 

3501 S.W. Davie Road 

Fort Lauderdale, Florida 333U 



Hear Carol: 



We have discussed several proposals involving a cooperative effort between 
BCC and The Broward County School System. Further discussion with Fxcentional 
Child Staff, School Administrators and parents sur,r,est two primary areas of 
concentration*. 

1. Parent education programs offered for noncredit at BCC in the 
areas of Gifted and Specific Learning Disabilities . 

2. Participation in The ^^ole Farth Arts Festival. 

Specific proposals are attached for vour review. Thank vou for vour continuing 
cooperation with the Broward County Schools, Exceptional Youth Prorrans. 



Sincerely , 




Frederic Skalnv, Ph.D. 
Coordinator, Cifted and Specific 
Learning Disabilities Programs 

FS/ain 
Attachments 



cc: Dr. Drainer, Superintendent 

Mr. L. Valden, Instructional Services 

**r. .1. Keiter, Director, Fxcoptlonal ^hlld Center 

Dr. C. Young, Vice President, Stud^jnt Dev., BCC 

Dr. D. Croth, Vice President, Academic Affairs 



ERLC 



THE. SCHOOL BOARD OF PROVAT^D COUNTY, H^ORTDA 
EXCEPTIONAL CHILD CENTER 
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PFOCRAM PROPOSAL H 



AREA ; 

Parent Education: A noncredit course offering for parents who have 
gifted children. 

RATIONALE: 

The need for this basic parent education course was determined through 
a survey conducted by a sample of teachers of Gifted Programs in 
Broward County. It is estimated that a minimum of 60 parents would 
register for the course. 

COHERE OBJECTIVE : 

The primary aims of the course should be to promote a comprehensive 
understanding of the unique characteristics of gifted youth and to 
relate these features to concrete recommendations for how parents can 
more appropriately meet their child's needs in the home environment. 
Fmnhasis should also be directed to dealing with specific parent 
concerns and/or counseling. 

INSTRUCTORS : 

It is recommended that a team approach be used which includes Broward 
Community College Instructional Staff, Broward Cortmunity College 
Counseling Service Staff and School Board of Broward County teachers 
of Gifted Programs. 

LOCATION : 

Broward Community College Central Campus 
TIME: 

Recommend one 3 hour evening session, per week for a minimum of 5 weeV 
N^ UMRER OF REGISTRANTS : 

Inltiallv, maximum registrants should be restricted to 20 parents. 
The small enrollment is recommended to insure appropriate program 
planning and the delivery of the required services. 



E RslC . ^ ' > 
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THE SCPOOL BOARD OF BROWARD COUNTY, FLORIDA 
EXCFPTIONAL CHILD CENTER 



PROGRAM PROPOSAL 1f2 



AREA: 



Parent Education: A noncredit course offering for parents who have 
Specific Learning Disabled children. 

The course would follow the basic format proposed for the Gifted Parent 
Education Program with the exception of emphasis on the unique 
learning disabilities and home management procedures of the Specific 
Learning Disabled child. , 



ERIC 



PANEL SPEAKER; 



Carol Findley, M.A. , Ed. S. 

Director of Articulation, 

Broward Comnunity College 

Office of Articulation 

Bldg. N, Room 221 

3501 S. W. Davie Road 

Fort Lauderdale, Florida 33314 



AREA OF PRESENTATION: 
Gifted Education 



PRESENTATION TOPIC; 

MINI PROGRAMS FOR MIDDLE SCHOOL GIFTED STUDENTS; 

An Inter-institutional Project of Broward Comnunity College 

and the School Board of Broward County, Florida 



SUBMISSION DATE; 



May 13, 1974 



MINI PROGRAMS FOR IlIDDLE SCHOOL GIFTED STUDENTS: AN INTER-INSTITUTIONAL PROJECT 
OF BROWARD COMMUNITY COLLEGE AND THE SCHOOL BOARD OF BROWARD COUNTY, FLORIDA. 



INTRODUCTION : The Mini Programs for the Gifted project is submitted for review 
as a 1^2 hour panel presentation. The presentation would include a comprehensive 
discussion of the program components, evaluation data, and audio e^nd visual supple- 
ments. It is assumed that the information presented would evoke tonsiderable 
audience discussion relevant to programming "special projects" fbr Gifted students 
primarily at the middle and high school level.' j 

PROGRAM SUMMARY: A series of seven mini programs were developed for Gifted 
students through a cooperative effort by staff from the Broward Community College 
and the School Board of Broward County, Florida. The project was an initial attempt 
to provide a diverse and systematically defined inter-institutional approach to 
enhancing the cognitive and affective domains of Giftea students. The aim of 
the project was to determine the effectiveness of the Program with the intention 
of expansion for the 1974-75 school year. 

An original group of forty middle school students participated in the project. The 
students had been identified as Gifted by the County School Board Special Services 
staff under the supervision of a school psychologist. 

The data to be reported in this presentation relates to the effectiveness of the 
seven mini programs based on information collected on a sample of twenty students 
matched for sex and LC- The data was analysed or evaluated according to pre and 
post project test scores, descriptions based on student questionnaires related to 
specific project areas, and parent questionnaires. 

The mini projects included: 1) Astronomy (Planetarium), 2) Learning Resources, 
3> Library, 4) Art, 5) Psychology, 5) Self-concept ("Getting-To-Know-You'') , 
7) Mass Communications (Data Systems/Publications). Each project was offered once 
to the entire group of students during an intensive three hour time block. Six of 
the projects were held on the Broward Community College campus, and one, the Self- 
concept project, was held in the participating middle school. 

Initial evaluation of data'substantially indicates that 1) the project was an 
effective vehicle for enhancing cognitive and affective characteristics of the 
gifted based on pre-post test gain scores, student descriptive responses and parent 
evaluation; 2) student and parent motivation and desire to continue and expand the 
program; 3) interest among other middle schools in the county to participate during 
the 1974-75 school year; 4) continuation of inter-lnstltutlonal support. Certain 
problem areas were Identified and will be discussed. The primary problem areas 
center on staff availability, time allocations and selection of additional areas of 
concentration. 



Ws. Carol Findley 

Director of Artlcuiatici* 

Broward Community College 

Office of Articulation 

BLDG. N, Room 221 

3501 S.W. Davie Road 

Ft. Lauderdale, FIA. 3331'^ 

'^Gor .i:lSt__Pindley_ , 
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October 3j, 197-1 



CinrTl d'.c is io'is (TG nc\; beinc rude coiiccrnitig T''5p Association for 
tliC Gifted proqroi.i in l.o^ M|■lc;(.^o^ on l^esdiy, /.pcil 2?» T^75. l:c'Causc 
of your oiHTiise in gi^'ted education ard your cxprcssfjd intorc t in 
beiruj a sc':.sion piit i icii'j-Tl, we are DsUncj you to ;'.c a' part of tiio nrogrd.1,1. 

Spccificdlly, v'ur roU^ will be to AW© a§ .a pan^liBt , in a 
session entitled, "Elements of Enrichment i A Potpourri of 
Pr.Qgram .Ideeus". . . . Lt .is. fiQijet3.ul^<3. ^.o.i: .Tu.e.s.tjay,. .APr.i.l .2?,. .3^75 1 
from li45 to l*t^5 pm. The purposesof this long and important 
session Ave*, . .f irat . . tP. .giVP. ..e.^9^. P-aJpticAwt the opportunity 
to share, in ten to fifteen minutes, an essential idea about 
gifted, .edwca^tioni. . .^Od. m^ivr^^K .t9. .allow all. pf the chosen par- 
ticipants the opportunity to interact so as to create new ideas. 
Tni5 iP ^ r»pw Qon.ce.Bt.^-n.T?rPgrW.i.n6.ap.4.*'e. .s.i.'}??F.®.^y.^.°JR5 
that 'you will come to Los Angeles a^id share your ideas. Your 
Pr-j-gin^l, projgram p.rQppsaA,. rMinkP.rograms- for Ki^ 
Gifted Students", encompasses .concepts that need, to be handled. 
You are certe inly inv ited . to ask, Mr. ; Frederic Skalny to .ac- 
company you,' remembering that the total presentation time is 

ten to fifteen minutes. ; w .Ja.A-JL 
We 'feel that by' cbmpressing the essence of many fine pl-ogrS-irfs 
tqiEether that .the audience will receive the best possible 
p r o gram' 1 d e a s . 



\ 1 V ' ■\ 1 1 . i ' '! '7 I M C ilia. \":Vt \ ' 11I t 



I ,r.f '< '!('■. M'l * ■ ii 



chci j'i; : ,(; , . ;< " LiT ' ■>."•- i""- 'V' 'i'-Vi ■ ' - ; ' ,^ r( ) ' ' ! ., 

Ih ''..■^■>, ■■•■1 '■ ; -t: ■ t'.c^i';- <:, v h .< clr.'.. 1, ■ 



r,'! . ,1'' ■ J '' •■ -SI I iiS . 



l! I'. ' 
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ut:.'-'v:v K. C r,or r. A. G.- or'C '^'^1'.^ Ln n-.y i., ?,Vi:l n/pcnccs' (or 



' til ! L v;;;. vrci\ \ yj Liie 



If'voli ••■.111 abli;^ f.o parLicip.: it i. '2:'.'.::t- 
•-•lirK" .o/rVo", i7J frxr vu'j by ..-rj'..['v LF^.i). {Our d.. ■Hiiiu ib bavji! on Iho 
C- r.. C. Ci'G'jii'ncL;, tjloo'...ri"r;vG":iY'. ) Or- of" L - ^ lorvs to be i\;turn«c 
is d ro(];i;-;t f-jr A-V ec'ii }-,','-iitv Ir yi.u Iwive -jlf^jJy iivJicatiid your A-V 



// 



v; lo)iq your sos^- 



-<lM rnl ho } -.wrj OiW .r .''o-i^ '..'ill i/i L;<f^ o^^^si^.n \iiih you, 



r./.'. wi^'"; Oi:^ :r 



fCxpor-ici-icP dnd a r\:copL C. L. C. .'•J'J■:^>fl)nnai ro show' Ihot whot^^people 
Jt'tii'j v^OMvontioj^.s i? firs:,, co i.jv^ Lio opi^or Lini i Ly Lo "shop" for 
Kij^. ;;v iv.iiy short, -iivct .e ^.s^^o^ an^l to hear obout a 

nr imOimm:: ioiv', (Fro:!i C. [i. C >v^.{-Ui 0^1:1. i r-V; hi .act, 37 or those 
altjiulinq felt rjiis Pn:/^'!, 30 ir) ol-'N^Tinn, kr^c,; this^in r.iind. Obviously, 
: :.My of rlie -^fr.sMC^; i.avo a vi.'ry 11; 1 Lr d ^' iL.it oi t\r^2 unu in.Miy pooplo^ 
T r. vo i '* ju . l.^i 'TO' IT'' 'if. Vl' 'J to I y o'.; r ooii i !: !J 1 1 on j r'::(J so , nra'jir.a ti c , 
rnd r"3St-r ovirq.^ supoi c-t v.na: y^.j .'^OiX^ vorl^ lly, ploos^ h^ivc 
!.io] ic>:t. .-^ 11. i:c:^";f ^ i'or't.v a-iM'.'.rc: Vo ^...w ro^'o -;:Jh (l-j v:oiil<l 



oi'pri-^cM .1 to yoiif' : 



.:o. 1 l;^. 



■.'..>n a: 



r^^ drVGjoped. ) 



iri-; ^'Ow's T. A. G. v;,i 1 1 v-r / c i 1 1 mo . l.o'vo invited 

-:rj; o .-ti. ^-'lin:: '^w^" '::vJ ^ of ti iP.v: r'-C'>j, to Iho field. 

in c,.'i;> in i'vms of ': -'.'In r. L1 ca tion , 



V'l lit, i U^I ; '^'^ "i tr'"' . ^;' 



a.-d io7:MS oi ^--rds . 1 1\ 



/>io!. '. . ir y^ u cafi itS, it'll i;p just 
S'ific^rojy, 

Jr.. CM-.pf ii,i. o. fVach 

f^'r;-',! Ci.a i niian 
,'i •d'^r.L I !«::';t, r. A. G. 





iin I irry 

lid. r t ;^ ].'ri sp ita < 1 vo, 



^ i> ' • til -i'/h 
185 Tvuedo Road 
AtHeiifl. iieorgiA 30601 
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Session Ledder : ;is. Isabella P. Ruckcr 

Director of Special ^roc;rar^s for the Gifted 
Stsite --eparti^^ont of :dacatio'" 
Gif'-ed Education 
Ricrnond, Virginia 23215 

Session Participants : 'iS, June Allen 

Coordinator of the Arts 
Montgomery County Departnent of Recreation 
61^0 Denocracy Boulevard, First Floor 
Bethesda, Maryland 2003^1 

:V. Richard /!• Erdman 

Colonel :iorthamDton Internediate Unit "ur/jcr 2""' 
lO'P South :iain Street 
^iazareth, Pennsylvania I'?0?4 

fls. Roberta Feldman 

Supervisor, Gifted and T.Hented Proaran 
Allegheny Intermediate Unit 
Suite 1300. Two Allegheny Center 
Pittsburgh, Pennsylvania lo212 

ilG. Carol Findley 

Director of Articulation 

Brov/ard Connunity CoHoqe 

Office of Articulation 

Duildinn *l, Room 221 

3j01 Southwest Davie Road 

Fort Lauderdale, Florida 3331^^ 

Or. M.H.. Fruqe 

Assistant Dean, Collene of :ducation and Psyc^.r.lonv 
Southern Street, Cox 325 
University of Southern :iississippi 
fiattiesburn, 'lississippi 304O1 

''s. Alva '^ Full or 

M'-j "<urti)Gast 3th Avenue 

Deerficld Ceach, Florida 33^^41 

'Is. Charlotte iloffnan 
Rer '^*irso'';ent Director 
*luldoon Special Services 
121 South Stanley Street 
RocLford, Illinois ^»ir2 

'Irs. Louise floslund 

Coordinator, C leinontary Aca^^onical ly Toler^r-.i -Yo^f-^r.! 
Shaw and Locus Street 
^^cKocsport, Pennsylvania VA22 
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Session Participants : Di:. Linda Reese 
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Tahlequah, Ok.lahona 7-1^ C^l 

Mrs. Connie Shea 
Robert Shaw Center 
Scottsdale, Heornia 30079 
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FORM : 
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To be completed by Division Program Chaii 
in cooperation witn Session Leader 
Xerox 3 copies - Send one copy to 
CEC Headq':2rt:ert: 
1920 Association Drive 
Reston, Va. 22091 
Retain one copy for Prograai Chaimian's fl 
Forward one copy to Session Leader 



Deadli ne for submitting this copy D^cerobei 
1974 



Type or print the following information. This will be the printer's manuscript copy for 
the professional program 



CEC Office Use Only 

Sunday, Monday, Tuesday only. 
Room and Hotel/Center 



DIVISION 



DIVISION MEETING NO. 



(to be assigned 



TIMl' 



1:^5 PM to 4:45 PM 



TITLE OF MEETINC; 
PARTICIPANT 



. datl: _Tuesda^^ April 22nd. IVS 

"Elements of E nrichment: A Potp ourri of Program Idegs" 



Job Title Director of Articulation 

Bir-;iness Address ,.3501 SQUtilWesOayl£_.£0Ad,„„ 

Fort Lajjderdal^^ Florida 



Phone 305-581-8700, Ext,_264__, 

Area Codt*^ 



33314 



l/ rJOTEi COMPLETE THIS FORM AND RETURN IT WITH TWO ADDITIONAL 
XEROXED COrlES BY NOVEMBER 15th. DO NOT MAIL THEN TO CEC. 
WE,v;tlL yAIL THEW. Return this sheet To Dr. Catherine Bruch. 



" i , I'W' i 
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DATE, AND TITLE OF MF.'ETINC UCED IN YCUR ACCEPTANCE LETTER. 
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MELTING ROOM NKKDS 

particip 

(To be conpiled and subTiittcd by Program Chairman in cooperation with Session XjeOttOO:) 
ijate April 22, 1975 _ _ . 



Tim^ 1:45 PM to 4:45 PM Room & Hotel 

Title ot Prci^cntation "Mini Programs for Middle School Gift ed Students: An 

participant Inter-institutional Project of Broward Cormnunity College and 

Session /oasxKiXr the School Board of Broward C p^jnty, Florida"* 

Carol Findley 

Thd following' items and room arrangements will be provided for your meeting. 
Room Arrangements 

s 

1. Speakers Table 

2 . Lectern 

3. Micropli>Jn^-' (i- roon si.:o indicate-, it is necf ^Sxiry) 
A. Auditc^riu"; (thoator) sLvle^ seating'. 

If yuii net'd ili!l\'roi:t ro-v-i arranr.enont s and ilLns mentioned above, p'ltMse describe 
below and ait.i'M a Ji.U',ran indi^arin.; pKK..'mont of chairs, t.ibles, and oquLp'uont. 
PLIASL N'iiL; ..iiiK' cvltv cMort will he r.Uvio to accor.:uod.it e your rvqui: tls, we^ 
Invite >'our inKi^.T^'landin,; :d!ouid it not be possible lu do so. Do pLi:^ lotovk^w 
VMvir iT^.uetin'/, rori.i sotup .ind n:aku tiie necossarv adaptations KT your prosontat ions 
al least J<) Ml Mites in a.ivance of your net'tm/,. 

Dose r i 1 :: Physka 1 facij^^ ll.J3iQyte 
synchrjoni^ed slide_tape pres^^ . ^ 



jj ^ . _ f, . ^ ^ ■ . , . ^ nv.w , pi 1 p:i, !.L a , : . , .bN c . b. M^l U.\.'in>'; 

! , . \. . • , . . VI :.d ..e.i b! ' t ■ --i- 'e"i t < . ' ; i -'t ^ p^ . turs and 



1 1 



r e 1 i' I > r.iin :> s v^ e::>i.'iHiat. eti . ) 



p1 , . ... , ; . : y ij y ■ ' ' 1; :m im t e 

(V . . u r^r c^.' t.v.r Cass^'t t e A'lJ iu 



>^ i Mi'V ^ t p. . L <ir 
la I 



' > ' ' ' b i iM a s 1 1 !» 1 1 



. 

kcTiU HKTl'P'; TC DR. CATHERINE B. BPUCH BY NGVEr.'EEP. 1 <th. 
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TO ; 



Ms. ,Kmc^ Alien 

Mr . iM. J hard VJ . Erdnian 

'T!.:, Carol Final ey 
Dr. H, Frug- 



Ms. Alva M. Fuller 
Ms» CharlotrLe lloi-fnian 
I'iCu, LoriiyO UosLunci 
Dr» LiiVda Fee so 
Mrs. Connie S^\ea 



FJvO:;: * p/TtScr.LcIl^ T. Rackcr, Sr.ssion Loader, "EnrirhTcnL 

^ Pro;;rj,iiis : A Pi>t pourri ,of Ideas": April 22, 1^75 



I a5^sv"/'« dvit you roccivcd thif. V7rt l^- 



I r J' 



.a ^ ' 



t T ( a u i' ' ^ 



} '( ; 



\ 



.1 . V -I.- 
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levels lor vhlcb Uic project is appropriate, 
lurac'rlr'i I iiL'cdc^d, etc. 
3. A cop;,. >our iK-^nd-ont. 

lu ovrcr to {.iclliuaL ^ your response, I enclosivn; a foiiii 
whicl) you vxv/ x.'aril: to use. Pl(iai:c let \v(- have tins infontiation 
no latei tb.-:i ^ltla'U^^iL^LiL^JlZ5^• 1 ^^'il^- ^-^^^^'^ ot^^sanhle a packet 
for our scssioa and send it t^ CKC Heaxiqitcirters , 

"In orclcM- prr, m - - :py pn r ;- j.t nfrcMin ^ : • . 
I xcould very ]A'Ach ;.i»preclatu ji .vin^.^, a vitn on each iiK-mb-jr^ o[ 
the panel. You r;ay o^ad this aL(^«ig with tlie inf orruntiou 
requeS'ted rl^ov" . 

7rxdec-d, I look f on;:- tu meetin;, *'.u'h of you a\v] 
I h:ivo hlyn -at i c5 pa L i on O^at you \'ai n^i^ht^ this srr.slc^i a 
irost ]»;-MM-/'va and ir.rcrestir- c^i-).^ for ^IJ. Do Ik'VO d hai^py 

S i.oec ro 1 y ^ 



c'\ a!.. .ji ; J id; ^ 



ASSOCIATTO.N i"OR TlDt; GJl'TKI) CONVl'.KriON 

Los An;',oli\s, California 
Apri] 27, ]975 
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SI:F>ST0N: "l'nr;c].r.i.-iil: I'lO •.ivmiH : A Potpom-ri of Ideas" 
TIMH: 1:45 p.ra. - 4:15 p.m. 
PL^CE: Not yt;L .anaovinc(;d 

KA14K or PANEL KHriDER: Carol Findlev 



ADDRECS (if different from that noted by Bruch and Curry) 



TELEPII Jwi: NT.TMr.]-';': 305 - 781-9978 

OrFI CE 305 581 -8 700. Ext. 264 HOME ' 781-9978 " 

Area Number Area Number 

TTT1E Or' PKES]^N.r;..rLCi:: MINI PROGRAMS FOR MIDDLE SCH OOL GIFTED STUDEN TS; ..AN 
INTER-INSTITUTIONAL PROJECT OF BCC AND THE SCHOOL BOARD OF BROWARD COUNTY, FLORIDA. 

i^:;SC)U?J'"10N or rj S'l.rrATI/KI: (lOO \,eL-ds or les,--:, if possible) 

Carol Findley. Pi rectQr,_QfL^tjj:ula.tliiJi.^£Qv^mlj:x^ r . n1lRqe > is/ill-OuiJ i ne 
the Inception of_the pj;;oqrani^procedm^s ,_joy ect^ 
the experinientaJ_Gjfted_Chi^Td_Mjni_^^^^^ 
Included: 1) Astronomy {Planetarijjm), 2)_Leajj2^^ 

5) Psychology, 6) Self-concept ("Getting-ro-Know-You") , 7) Mass Communications (Data 
Systems/Publications). Each project was offered once to the entire trroap-Df students 
during an intensive three-hour time block. Six of the projects were held on the 
^4iwaPd Conmunity College camfms-, -An4~on«T the-SeU-coflcept-pro-ject, wa&--he;d in the 
participating middle school. This will be accompanied by a s^chronized tape-slide w 
CO/,;:' presentation and printed support materials. 



1). January. 9, 1975„ . ^ 5. c. 
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The fol 1 ' .'X I'., i 5 f 



r ;!:^'. i 1 o i^^icl ^,\. ir ^ "' 

luow. r 1 - :^ ;m ...-nt.:; .Mil 1-.' |a-^^Mcu^l tor your i.ioot . 



1. Spr'.'/-'"r . Tal'l o 



2.> T.-.rnn' ^ 



3 :-r ;:m].- .-u-r/ »^-'t win i.. ■ .i- lo ncr.^. .uJ-i y-. : ic.]a-.Lv, vc 

^' 'V. * 1 , ,^ f-.. ..(i.-ipr.^;^ lorn' to v^;.>r. pi t->^-iH 1 >n^.' 



>. ^;.-r!: 1;;'. if^, ;^ J^^^^^^ table nnc! Jl 
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MEMORANDUM 



TO; Session Leader arcl Participants 
Elenents of Enrichment Session 
TAG Division, CEC- 

FRO!!: Carol Findley, M.A.,Ed.S. 

Director of Articulation » 
Drov/ard Comnun^ty Colleqe 
Office of Articulation 
• Bldg. N, Room 221 
33 Dl S. II. Davie Road 
Fort Laudordale, Florida 33314 
AC 305/331-3700, Ext. 264/2C3 

I 

DATE:' :iovenber 26, 107-1 

RE: PRCSl"TATIO:j TOPIC:; Mini Pronrains for Middle School Oifted Students: 
An Inter-institutional "roject of 3ro*vard Connunity folleqe and tiio 
School 3oard of Broward County, Florida 

T 

A series of seven nini oroqrai^is v/erc Jevelooed for Gifted students throuqh^ 
a cooperative effort by st*ff-fron the Broward Coiriunity Colleqe and the School 
Board of 3roward County, Florida. The nini Projects included: 1) Astronomy 
(Planetariuny, 2)^Learnin^ Resources, 3) Library, ■'■) Art, 5) Psycholooy, p.) Self- 
concept ("Gettinq-To-l'jiO'j-You") , 7) "'as-s Conniuni cations (Data Systens/Publ ications) . 
Each nroject was offered once to the entire qroup of students durinq an intensive 
t,iree"-hour tine block'. 'Six of the projects were held on the Gro\/ard Conmunity 
Collene canpus, and one, tnc Self-concept project; was held in the participatinq 
riidJlo school. The project was an initial attenpt to nrovide a diverse and systeiiatv 
cally de-^ined inter-institutional aoproach to^onhancinq the coqnitive and affactive 
donains of Gifted students. ^!ie airi of the project \/as to detemine the effective- 

Excerpts of the :'iini pro'ira;->s -vill bo presc'nted in the forn of a ten 
ininutc synchronized taye-slide oroqra'i alonq wi;tfi a brifef discussion and iiiatorials. 



:F<y:i 
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MEMORANDUM 

TO: Isabelle P Rucker, Section Leader 
FROM: Carol Findley, Broward Conmunity Colleqe 
DATE: January 10, 1975 

SUBJECT: "ELEMENTS OF ENRICHMENT: A POTPOURRI OF IDEAS": APRIL 22, 

Enclosed please find title of my particular discussion in 
the above proqram,' along with the description of the Gifted child 
project, and a copy of the text of the handout which will be in the 
form of a brochure entitled, "Mini Programs for Gifted Students", 

Attached also is the vita which you reconmended, 

L 

CF:yn 
encs: (3) 



MEMORANDUM 



TO: Section Leaders and Participants 
Elements of Enrichment Section, 
TAG Division, C.E.C. 

FROM: Carol Findley, Coordinator of Articulation 
Broward Community College, 
Office of Articulation 
Building 07, Room 221 
.^501 Southwest Davie Road 
Fort Lauderdale, Florida 33314 

^DATE: January 23, 1975 / 

RE: PRESENTATION TOPIC: MINI PROGRAMS FOR MIDDLE SCHOOL GIFTED 

STUDENTS: An Inter-institutional Project of Broward Community 
College and the School Board of Broward County, Florida. 



I have received- correspondence from many of yoi; and find your 
proposed presentations very interesting and most informative. 



Recently, I completed the brochure to be used as handouts during 
our presentation on April 22, 1975. This is a brief overview of my 
topic and perhaps will amplify the preceding data or information which 
you received earlier. ^ 



CF:ym 
enclosure 



k mmi 
^roqmms 

lifted 




All /iKci -insddKnKKil \'um%\ ,\\ 
Mi(i'\ (n ( / ( .('riimMm(\ (iollci;!' niu\ 



tti| S< IkioI H(i(inl (if HidUdnl (.iii/n(\ l-hnnUi 
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A( \v\f\\\\ fmlin^. a trainml rat in order to have him perform 
a task made the ideas of conditioning., reinforcmg.. and 
Skinner Ixr .es viable com opts for the students. The visit to 
the psv( ht)loyv lab was preceded by a hand-out which 
lamiliari7..jc^ tlui students with the vonabulary and concepts. 
rhe\ saw the "home cayes ' l»rst, then the lab where the 
^»MA5Mments in trauunu are ( unrluf ted. Explanations wcire 
v»iv»T; tor bow th(i auimals are traauMl and why animals are 
usf'.l C'we (an control their environmenr*). 



ERIC 



Yhe \)irth of stars, the formation of the earth, and the 



ShaiM* and form came ahve for the 
students as they created abstract 
and-or realistic designs with simple 
()b}e( ts exposed on blueprint paper, 
the third part of the Art program. 
Prefacing this activity was a visit 
through the art gallery, featuring 
IKIC students' works, and a slide 
prestMitation on shapes and forms 
— abstract and rcialistu;, natural 
and man-made. An in-depth slide 
pres(Mitation on typcis of art fol-" 
lowed the activity. 




perienced during the planetarium show* "Pre-Historic 
Earth/* After the presentation, the students were shown 
how it was produced, including; sound tapes, slides and 
f)anarama svstoms (series of interloc ked projectors that 
throw a sf ene across the horizon).. 





l'n< usin^ on the positive aspects of oi 
th<» ''(letting To Know You" session pi 
t ;}rp(^t(Mi, open room was used so mo^ 
pi,3( (' Kac'h s(M t»bn of the program re| 
*\u h student to share with others thij 
;i,nrv(l (»ft in twos, fours, and finally 
im»ni(irH»s and experiences. Fach 
lxjHjtw(» "What 1 like ahout you"' cot 
final ht^ssion.. Students felt they leal 
( ()niphm(Mits more freely,, and to be i 
iind personalities. 



P 



After a itrief introductorv session, 
the stiKftMits ^u tively explored the 
IKXi; librarv's book artd magazine 
sections. Stress was placed on the 
pcjrsonalized nature of each library 
and on how libraries cooptjratively 
(lid students thr()U|4h open use jxili- 
cv and Miter-hbrarv loans. The li- 
brarian from \hi) middle s< hool a(^- 
( ompanied the students so sh(! also 
found out about the collcj^e's avail- 
iibibtv^ 



F CONCBTT 




(ioinK from sitting in front of the TV to being on the screen., 
was part of the Learning Resources program. Students were 
bnefed on how video taping is achieved, then each student 
appeared before the camera and a few minutes later saw 
th(» tape plaved back. Still photoKraphy and darkroom work 
were also participatory activities, and ones in which the* 
st^udents revealed surprising (expertise. A display of antique 
came^ras interested them. Final feature of the visit was the* 
lan^ua^e lab where each student recorded his voice. 



f and of others was tho basis of 
by two BCC counselors. A hir^^o. 
and group clustering (*ould take 
fd the next: the first part was for 
out himseir Next., students were 
or sharing feelings and pleasant 
being the Target — receiving 
from each member — was the 
I like themselves better, to give 
ware of other students interests 



il 




Seeing the computer printout ol a 
surv(JV th(»v took ten minutes bf?fore 
and th(Mi discussing the results as 
ihi) basis for a news story were 
part of \hv. int(»firated iourn^^lism- 
data svst(»ms program. In a visit t(/ 
tlu; ( omputer lab, the students saw 
how a computer works and learned 
how d(»pend(jnt a computer is on 
p«^ople, A liv(?lv discussion followed 
th(i showing of a two and a half 
nunutt* film \n Wu) journalism de- 
partmtMit whu h dt^monstrated, via 
ihi) studiMits' int(»rpretations. that 
tacts are hot n^liable. even though 
th(> riiporter may be writing what 
hv c()iisid<»rs truth. 



Mrs. Carol I inUley (Coordinator of High 
School'CoIlcgc Articulation, Broward 
Community College) divcusses the gifted 
students program with, iejt, Mr, David 
Howard. (Gifted Child Instructor, Olsen 
Middle School Gifted Program), ii'nier, 
Mr J.W, Davidson (Principal, Olsen 
Middle School), and right, I red Skalny. 
Ph-D (County Coordinator, Programs 
for the Gifted) 




Kff(M tiv(Mu;ss of the seven mini projjrams was evaluated 
(in the basis ol (iata collected on twenty of the forty partici- 
1^ itin^ nuddle s( hool gifted students. The original group was 
to select(Hi and matched for sex and I.Q.; how^^ver., the 
twenty finally used in the experiment were those who were., 
not absent from any of the programs. The only exception 
was with th(J S(»lf'Concept Program where anonymousness 
was (»ss(;ntial.. ntn essitatmg the use of data on all forfv 
stud(!nts. 

Initial (^valuation of data substantially indicates that 1) 
th(» iTroj(!Ct was an effective vehicle for enh.incing cognitive 
and afhu tiv(i ( har.u t(Tistics of the gifted based on pre-post 
t(»st gam scores, studtiiit descriptive responses and parent 
(^valuation. 2) students and parents wish to continue ancj to 
expand the* program; []] oth(»r middle) schools in the county 
an? nit(»n»st(Hi in participating during the 1974-75 school 
\ear: and 4) int(»r-iiistitutumal support will continut;. Th(» 
priniarv problcjm an»as center on staff availability, time aU 
l(K ations and selecticm of additional areas of concentration. 




F<»r further mformalion» ci 
Carol F'iiidley * 
( (Mirdinator of High Sch<iol 
Articulation 

Hro>%ard Comiiiunii^- Colli 

:{50i l)a\ie Road 

Ft. Lauderdale./ Florida X 
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tinda Reese 

hl3 West Delaware 

Tahleauah, OkLihoira IhhSU 

l-9l8-.U561ikl5 

November VJ, 197h 



To: Session Leader and Participants 
Elements of Enrichment Session 
TAG Division, CEC 



Dear Fellow Planners, 

I received a letter describing our contribution to the TAG division 
in Aprils So, as per instnictions from Dr. Bruch, I am contacting all of 
you (en masse at first) tc explain my project and sorre of the interests I 
have for the Gifted. My project is entitled "Cair.ping for the Gifted Child" 
and I will shew a very few slides of the camp and an original movie made by 
the children at can p. Ky main thrust at camp and for the Gifted in general 
is toward the productive use of local comnunity resources to provide varied 
and valuable experiential activities. Of course tnis i3 not to ignore rany 
fine classroom pro^rans of a national or coirmercial source, but it does offer 
a very pragmatic .source of situations and people frcm widch to draw. 1 am in 
a rural coirir.iinity with a snail college so the resources to be drawn on in 
my area will differ, as might be expected, from a motrocolitan area. I am 
interested in h' anng your ideas and in sharing more th, t I have, so please 
write when youhavr tlrrc. ^- 





ALLEGHENY INTERMEDIATE UNIT 




outel300 . wo Allegheny Center Pittsburgh Pa 
(Arf»a Code 412) 321-5700 
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lOr f 's Progr 'm 



will 



1 , ^ 



' " 1 * t o " y s I I • e ' 'v'-* p.' Li y :;or.*t! t) 1 t )u r / 7 ^3 l i t 1 

- ' c- 1 r i * } as , a ' v II a ^ n f e^; t*xpt » r fa; i r oar 

'I;;.' I the C-'-i'.L;. <:.rndp;Us dov^'I-.v^ ,i a'ork'iaL; 



r : i 1 ! . 
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SFRVING THE SCMCXitS OF ALUeGHENY <i60MTY 
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'f\G :\'.-/itr^onr CSC / ] 

'\Jru-i^'':i'V.-i'r:'. c-rcvZfJasr A Pocpourr-i of 2dea:£:" 

•'If i:--'.:t:;e:iv.a?rLi/.; w i '/I bcf ^-^^n'-eroi around the deve .lop-men I: a.^d 
.•.iT.^l--:t:^-.o'ji::r - cl* •••.-.^ 'J':r.v"jr EjiTloliiren*!: Program helo. cr. bhe 
l/i.I.;n,'s:J.7 Sc-.ivI.-'—t caitrpus during v.Via summer 

V)!' . w^^'-^^/'-iw ovvvlvf^d ^^Mrty- Si vc ssver-th and eighth 

.:;:c-:l^TC .-Cj.ic 'n'.!L'»r '?':blic uoliooisi "who had di-spiayed 

c>-.i?:r,c'-inv;.in ^.oc : :.l 1.^ o-;: ric*--c the follo;^i}ig areas: 



^' .J. jv. J vt:: ^* ' At! ol ^^L-*»;c. : void opti.ona) 



HAROID TURNER 
f) HECTOR 




Of Kalb County School System 
DEPARTMENT OF SPECIAL EDUCATiON 

TMf ROBERT SHAW CENTER 

38[> GlENDALF ROAD 
^COrrOAlE GEORGIA 30079 



other curri-^'av'irn areas included typing;' indi^.^du^l and ten.: 
social atu^li"--^ ^'ocnzir.r, on today's social, politlc^-^l nvi , 
concerns; t\-roi.r. lanfunfres (Spanish, French, Ger--!i) ; l:irir\<- 
arts (creative vri-tln.^s, T^^^l'^o speaJiing, poetr:/, rali..^ .orl/- 
the area :)f :'Ci-^.c>'^ v^-re offerings which allowed r.t \lr:^^t.-^ , M.it, 
ani fifld vori:^ ^^c explore astronoirc^, ciolon^v, bet rx.ny '-r i 

Learnl-.r • >:rori -■■r.ce;:: were guided by :raster tca'^n^-r". .Ir-jwr: f 
:^v:a]>^^v f'lt;T:.ont a:-; .-.nd secondary schools, the Com^.i^v 'J^ll.^-■ 
•and Kerr/j'-nk I:;.'-' :nr'.' '*e:'ier, a.-, well as outs vraKiin^: resource Tec 
f^,_vp -'k: ^' I*--.:' c L^nunity . 

- p--i^oi>r-l riord^yated rising 5th, OLh, 7Vn and 6th (7;ra 
^rift.- 'aM ^ -.I^-.^cd students. Tuition was for each two w 

s-s.i ^n ::^'\'^''^) ^-n c^ntirety. Fourteen hundred r.t'.ilents wpre 

eTirci i ir: the ri^-i' : uro^:ra:n. 

p,. <"crinie .'Ihea would like to d-, ron,:r.rat,e tlu- 

i^rov'-^r.r. : r-' 'Viy^^aess with a visual pi-esent at! , p? -.p:.: 

,>.vn.>ov.: ' L''^.^^^ .-ind i9Tr^ riencntary Honors PrOf-rnr.s, ani 
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Department of Recreation 



530-8017 



MONTGOMERY COUNTY, MARYLAND 

6400 DEMOCRACY BOULEVARD, FIRST FLOOR, BETHESDA, MARYLAND 20034 




Decenber 27, 19 7A 



Dear Fellow Planners: 

I anil looking forward to sharing program e3q)erieuces 
with you ail. 

During the past two years the Montgomery County Public 
Schools have funded an innovative curriculum project at an 
elementary school in Potomac, Maryland. The project has 
developed activities from theatre techniques to develop a 
higj\ degree of flexibility and fluency in the gifted child. 
Such learning characteristics develop a sense of independence 
and imaginative original* thinking. 

For our session I hope to involve the audience in a 
few of these activities so that they may experience for them- 
selves the nature of the creative response. 

See you in April. 

Since rely , 

Jvr(e Allen 

Arts Coordinator / Montgomery County 
JAtej c 



ERLC 

hminniBTirrTuma 



TEACHING PERFORMING COMMUNITY OUTREACH PROGRAM 




hlu. Alva FuUdA 
475 N.E. Stk Avenue 
VzeAiizid Beac/i, Flofuda 32441 




^Mr^ <:Zyui^ ^yC^<i^ -»W^,.£^^^^<^^'^>» c^^^^^Z^ 



\Cli£.^ ^<^i^-c^ ^^^^ ^ y 



5 
5 
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McKEESPORT AREA SCHOOL DISTRICT 
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McKEESPORT, PENNSYLVANIA 15132 



ADMINISTRATIVE OFFICES 

8HAW AVENUE AND UOCUBT B\RE^r 



Dear Fellow Planner: 



I am 1ookinc>; fonvard to meeting you and learnine; about your 



pro??rams. 




Our proG;ram at McKeesport is in it's sixth year. A specialized 
unit is developed under the broad head|,ng of Environmental Education. 
This broad theme provides the frame work and direction for independent 
study x-7ithin the ?>roup. In addition^ Title III funding enables the 
students to participate in^ an environmental peer-teaching program. 

Through a series of slides I hope to show how we have developed 
a program of community involvement, child-adult relationships and a 
class room without walls centered around our theme of environmental 
education. 

Looking fon/ard to April. 



Sincf-rely , 




LR/eag 



Louise Roslund, Coordinator 
Academically Talented Proniram 
McKeesport Area School District 



ERIC 



405 North Ocean Boulevard 
Apt 402 

Pompano Beach, Florida 33062 



November 25, 1974 



Dr. Bert Kleiman 

14321 S. W. 77th Avenue 

Miami, Florida 

Dear Bert: 

At our Cluster Meeting yesterday you asked me to send you information regarding 
my Maxi It Project which has been accepted by C.E.C. (Council for Exceptional ' 
Chilaren) in California for presentation at the National Convention in 
April. 

Ten participants have been selected throughout the United States to present 
their projects in the T.A.G. (Talent and Gifted Division) under the program 
title, "Elements of Enrichment: A Potpourri of Program Ideas", scheduled for 
Tuesday, April 22, 1975. During the three-hour program, I will present excerpts 
from my Maxi II Project in the form of a ten to fifteen minute synchronized 
tape-slide presentation. The title of the presentation will be, "flini 
Programs for Middle School Gifted Students: An Inter-institutional Project of 
Broward Community College and the School Board of Broward County, Florida." 
This will be followed by interaction with the other nine members on the panel i 
The last part of the program will be open for questions from the audience. 

In addition to sharing ideas and information with other members of the panel 
between now and April, I am in the process of preparing materials and handouts 
to be distributed to the members of the panel, as well as a synopsis of the 
program which will be for distributing to those attending the session. 

Attached find a copy of the original proposal which was sent to C.E.C. for 
their consideration, along with correspondence received concerning the accep- 
tance and .he program to be organized. 



Sincerely, 




Caro Findley 

(Ft. Lauderdale Cluster) 



cc: Mr. S. 0. Kaylin 



405 North Ocean Boulevard 
Apt. 402 

Pomjpano Beach^ Florida 33062 



Novanber 25, 1974 



Mr. Sam 0. Kaylin 

Practlcums Department , . 

National Ed. D. Program for Educational Leaders 
Nova University 
College^ '\venue 

Fort Lauucrdale, Florida 33314 
Dear Mr. Kaylin: 

Pertaining to your request of August 26, 1974 regarding evaluations by 
observers of my Maxi II Pract1cum» I am enclosing photocopies of the 
recommendations from Dr. Hugh Adams, President of Broward Community 
College, Mr. J. W. Davidson, Principal of Olsen Middle School, and Mr. 
David C. Howard, teacher of Olsen's Gifted Program. (The originals will 
be part of the Maxi II Project.) 

Dr. Bert Kleiman requested information regarding my Maxi II Project when 
he became aware that I was invited to make a presentat1t)n of it at the 
C.E.C. (Council for Exceptional Children) National Convention,* to be held 
in California the week of April 22nd* Please find enclosed the materials 
as per Dr. Kleiman 's request. 

Currently, I am working on the slide presentation with synchronized tape 
and materials and/or brochures for the Convention. At the same time, Pam 
involved in the finalizing of the Maxi II Project to be completed by the ' 
required time. 



Cordially yours, ^ 




Carol Fiftdley 
(Ft. Lauderdale Cluster) 



TO: 3r.^ freil 51-;a1ny, r.xceptional C!n'1u Center, 'IrowarJ *Cointy 

F^j;': -/Ciro] rinJIev, Office of "irticulation, ""TO'/orJ Co'tiunit" Coll'^'ic^ / 

7j:j:ct: :;nT,;'\p::''cDT'j':i>Y c^lleoe Tarrvc;: ::in:cTrRi:G ,v;r, -zv :-xT7"5in'; 

J" 

:ijc1o3o1 fiwl t;io ^ro'/arcl Gonnum/.y Col 1^0^ Tolopliono, Directories and 
Central Campus telephone extension numbers which have been chaflged. 

These are the Directories which you said you would like to have for 

the Gifted teachers. If you need additional- copies, please contact our office. 

f 

CF ;-yn ^ ■ ■' ^ " ■ .' , 

one V • ■■ ' . •• 
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MEMORANDUM 



TO: Dr. Fred Skalny 

FROM: Carol Findley i 
DATE: February 4, 1974 
SUBJECT: GIFTED CHILD PROGR AM 

Attached find copy of the survey which was missing from your files and 
an article from the Educational Tirnes regarding problems of Gifted Blacks 
which I thought might interest you. Also you will find three coordinated 
units for English and Social Studies for the Gifted child which you may 
want to consider in your curriculum materials for the Gifted. 

If you are going to give credit to individuals responsible for designing 
special programs, Mrs. Anne Trickel designed the units enclosed when she 
was working with Gifted children. 



CF:ym 



MEMORANDUM 



TO: Therese Roberts 

FROM: Carol Findley, Articulation ' 

DATE: February 4, 1974 

SUBJECT: Gifted Child Program 

Enclosed find the article from the Times Educational Supplement 
regarding problems of the Gifted Blacks which you requested. Also 
you will find a rough draft of the BCC Personnel Directory which 
I am currently working on and which I hope will be ready for 
publication in the very near future. Hope this helps. 

CF:yni 



Note: You also requested materials on our Planetarium Program. 
Attached find pre-test and post-test. In the event you decide to^ 
initiate this program on your own, I would be interested in learning 
the results should you decide to use the pre-test and post-test for 
the Planetarium Program. CF 



MEMORANDUM 



TO: Ellen Rieveman 

FROM: Carol Findley, Articulation ^' ' 

DATE: February 4, 1974 

SUBJECT: Gifted Child Program 

Enclosed find the article from the Times Educational Supplement 
regarding problems of the Gifted Blacks which you requested. Also 
you will find a rough draft of the BCC Personnel Directory which 
I am currently working on and which I hope will be ready fdr publication 
in the very near future, Hope this helps. 



CF:ym 



MEMORANDUM 



TO: Sharon Goldstein 

J 

FROM: Carol Findley, Articulation c t 
DATE: February 4, 1974 
SUBJECT: Gifted Child Program 

Enclosed find the article from the Times Educational Supplement 
regarding problems of the Gifted Blacks which you requested. Also 
you will find a rough draft of the BCC Personnel Directory which 
I am currently working on and which I hope will be ready for 
Publication in the very near future. Hope this helps. 



CFrym 
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MEMORANDUM 

TO: Therese Roberts, Gifted Child Instructor 

FROM: Carol Findley, BCC Office of Articulation ^ 
DATE: February 15, 1974 

SUBJECT: GIFTED CHILD PROGRAM - NOVA MIDDLE SCHOOL 

Please find enclosed 100 Gifted Child Information cards. 

Since we wish to treat this information confidentially, we respectfully 
request that you NOT ask parents or students to complete the information 
form. Perhaps a secretary, aide, counselor or teacher could help with 
this effort. 

If you need additional cards or pre-test sheets, please call the Office of 
Articulation, 581-8700, Ext. 351, as soon as you have the information com- 
pleted so that Mrs. Findley can pick up the materials from your school as 
soon as possible. 

NOTE: Please have students write In age and qrade in upper righthand corner 
of pre-test sheet. 

CF:ym 




MEMORANDUM 



TO: Dr. Fred Skalny, Coordinator, Program for the Gifted, Broward 

County School System 

FROM: Carol Findley, Office of Articulation, Broward Community College / 

DATE: September 18, 1974 

SUBJECT: BCC MATERIALS SENT TO PERSONNEL RESPONSIBLE FOR GIFTED CHILD PROGRAM 

Attached find materials which have been sent to the following schools 
As you can see, it would be impossible due to cost and time to make these 
materials available to all the elementary and middle schools in the county. 
However, I have made every attempt to provide these materials to all the 
high schools and the specific middle and elementary schools yi/ho have contacted 
our office. 

I am enclosing this packet in the event that you wish to make the 
materials available to other schools in Broward County. 

CF:ym 
encs 



MEMORANDUM 



TO: Personnel Responsible for Gifted Child Program, Broward County Schools 

FROM: Carol Findley, Office of Articulation, Broward Conwunlty College 7 

DATE: September 18, 1974 

SUBJECT: CULTURAL EVENTS TAKING PLACE AT BCC DURING THE 1974>75 SCHOOL YEAR 

Many of the teachers of Gifted children have asked for materials we have avail abl 
regarding cultural events taking place at Broward Community College. 

Included in this packet you will find a Cultural Events Calendar for 1974-75. 
You will note that some of the programs have already been deleted. It is 
impossible to have a firm confirmation of all events for the entire school 
year. Therefore, on the first and third Friday^f each month there will be 
'an updated list of the current cultural events sponsored by BCC published in V 
the Fort Lauderdale News, the Hollywood Sun Tattler and the Miami Herald 
(Broward Edition). 

You will also find information concerning the Artists Series, the Film 
Series and the Planetarium Program. It may be possible for you to make special 
arrangements for the Planetarium Programs for your students during the regular 
school day by contacting Mr. Gladwyn Comes in the Planetarium (791-4590). 

We hope you will find this Information useful and will be able to enjoy some 
of these events. 

CF:ym 
encs 
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PERSONNEL RESPONSIBLE FOR GIFTED CHILD PROGRAM 



Boyd Anderson High School 
Cooper City High School 
Fort Ls^uderdale High School 
Hollywood Hills mgh School 

Miramar High School 
Northeast. High School 
Piper High School 
Plantation High School 
Pompano High School 
South Broward High School 
South Plantation High' School 
Olsen Middle school 
Nova Middle School' 
Nova B. F. Elementary 
Pickards Middle School 
Flaningo Elementary 
Attucks Middle School 
Parkway Middle School 
Bennett Elementary School 
Plantation Middle School 



- Mrs. Constance Davis 

- Mr. Tom Cicero 

- Mrs. Van '800 

- Dr. Lillian Trubey, Mrs. Frances 
Z. Mason 

- Mr. Richard Frances 

- Mrs. Boone Delaney 

- Mr. Charles Ramsdell 

- "Mr. Brad Gardner 

- Mrs. Bonney Spradling 

- Mrs. Jane Leone 

- Mrs. "Frances Haitticock 

- Mr. Dave Howard 

- Sister Therese Roberts 

- Mrs. Catherine KonefaT 

- Mr. Paul Corn • 

- .Mrs. Sandra McGhee 

- Mrs. Audrey Honig, f|led1a Specialist 

- Mrs. Diane Maile.. 

- Miss Joan Plgpln 

- Mrs. Carolyn Sue Fisher 




— ^ 
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ROGER WAGNER CHORALE 

**SecafKl to none in the world.** 

UopoUSlokovrald 

In iu twenty-teimtii seami, the Rofer Wtpm 
* Chorale was founded in 1947 and hat sinettoiiml' 
South America, Europe and the Far Eait, m wdl 
as North America. Aspiring auditionertttesub^ 
not only to difficult vocal ^sts, but dso to 
counties examinations in music iheoiy and 
history. The> Chorale*s lepertoiie covers a 
tremendous range» frotif 16th Cmtury i^urch 
music and grand opera to European and Anaericm 
' foBc nww, sfHrituids and popular songii. They have 
recorded more than forty albums and won 
numerous awards, inclii'dtng the coveted 
**Grammy.** 

Sunday » October l3,8:lS,pjn. 




JEROME LOWENTHAL 

^A s6ulful» singing tone, a dazzling array ct 
tedufical achievement, bemitifViily sensitive ... the 
*peiTect approach.** \ ^ 

Washington Poet 

Jerome Lowenthal is one of the most electric 
planistic permidities before the public. He has 
concertized in such diverse corners of the globe as 
Japan, Mexico, Chile, Israel* the Soviet Uhion, 
Lebanon, and New ZeaIsnd..Born in Philadelphia, 
^ made hb debut at ttfe age of thirteen with the 
Philadelphia ' Orchestra and studied with three 
master artists: William Kapell? Edward 
Stoitermamit and* JUfred Cbrtot He has appeared 
with virtu^ every nugor American orchestra. 



Sunday* Decemt/er IS, 8:15 pjn. 




laaU&UMBKR 

*LoiiMr brtoop to the lop lak of Hw 
darical ■attatMi «fao hum folowtd tmM 



darinl pHnl i u 

OdIMhi Otoifi', OMioit PiMt IkM 



Banly into kh ttmtim, harimm h 
icaiAiig the U9 of UipraMai Aflid«|faqp^ 
bs iijtopiMai OMot ttwtwoordMlMiliw 
dMrieil pi^im of tiw yowipr tHMi#aa: Un 
hk imhetn Aadiw anpnii. Iw. k WmM • 
tMdttr, trW e ri b ii , kImIk, aid pmfyum. Ms 
hM CQM«ttMd ia My mi Hifwuiwi 
HortM AsBftnca. Hi btogr idwduto ImMm 
teadriag piiUr cIbmm at Sm PkMdaoo 
Conaeinitofy <^ Muric, aad ha li oe tiw fMulty St 
the IMvenity of Criifomii at taite^y. 

Snaday.N iw w ui i a i I7,-<;1S pJB. 




MARYOOSTA 

"The moat beautiful ttagtng star in &e wotU." 

Hen is a ri^ idear sopriao of fiae quality. Her 
phrasing and projection ara surptiitQgly matnii 
^ nii t nt arttOoe« and her actioi sMity 
stage prraeiM 4^t^ opm Osotfi. 

Mbs Coata has ptrformed with vistusOy eveiy 
major orchestra md operrcompany in the Unted 
States, while ao.Mhow «^^ght maaeiotta 
televidoo guetl appearuir^, raooidiiig^ woskdMip 
classes for coOegie students, and toprs abioad* 

A Metropolitan Openi star» lies CoeU has 
' perfonmd with tte Bohiioi Opera, Sen Prandaco^ 
Open* and Boston Opera Company. 

&mday» Febiuaiy 9, 8^15 pjn. 



PRIORTTY SUBSCRIPTIONS 



If you are a previous Artist Series subscriber, you have first opportunity to renew your seats from last 
season or to request a change of seating. In order to honor your request for priority seating, your order 
must be received by September 3. 

New ticket orders will be honored after September 3 according to the date they are received by the 
Community Services office. Subscription ticket sales will close October 1 1.. 

Upon receipt of your order with payment, your tickets will be mailed to you prior to the first 
performance on October 13, 1974. 

DONATIONS 



A donation in excess of ticket value is tax deductible. 

Patron - $100 Sponsor - S50 

(includes four season subscriptions of (includes two season subscriptions of 

choice reserved seats.) choice reserved seats) 

A Series subscriptioa is a special purchase providing a price savings, a priority choice of seats, and 
opportunity to meet our guest artists at post-concert receptions. To be able to offer these advantages, the 
Community Services office cannot refund or exchange any series tickets. (All dates are subject to routing 
changes.) 

PERFORMING ARTS COMPLEX 

Brov/ard Community College announces its intention to construct a Performing Arts Complex for the 
benefit of students and the citizens of Broward County, We envision that this facility will include a 
concert hall, a children's theater, an arena theater, an art gallery and studio, and rehearsal halis. 
Donations toward this facility are tax deductible and may be added to your series subscription check. We 
earnestly seek public support. The Coordinator for Cultural Affairs and Mr. Albert Robertson, Director 
of Development and Federal Programs will be happy to discuss the Complex plans with you. For further 
information call 525-4271, extension 230.. 

Broymrd Community College 1974-75 ARTIST SERIES Parker Playhouse j Ticket Information and Order Blank 
Check Your Choice Senes Subscription Price Regular Box Office Price Numbei of Tickets Ordered 

Front 

Rows 1-12 A-M SI 8.00 S28.00 



Middle 

Rows 13-21 N-V SI 5,00 S24.00 
Rear 

Rows 22-25 W.Z S 12.00 S20.00 



O ^^^^ ^ priority mailing list customer Q Check if sponsor category Q Total Enclosed ($) 



rn Check if renewal order []] Check if patron category Q Check if Performing Arts Complex donor 
Name 



Address . 

City State Zip 

Phone 

Fill out the order blank, enclose with check (made payable to Broward Community College), a self«addrcsscd, stamped envel- 
ope^ and mail to: Community Services For Ticket Office Use Only 



Broward Community College 
225 East Las Olas Boulevard 
Fort Lauderdale,- Florida 33301 



Row 


Scat Numbers 


Conf 


T.M. 











Seating 
Fiont , 
Middle 
Rear , . 




Indicate your choice of 
seating area with an x on 
the plan above. 



Community Services 
Broward Community College 
225 East Las Olas Boulevard 
Fort Lauderdale. Florida 33301 



NON-PROHTORG. 
C.S. Posfeige 
PAID . 
Ft. Lauderdale. Fla. 
PERMIT NO. 1084 
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. THE BUEHLER PLANETARIUM 

The Planetarium at Broward Community College is 
named in Iwnor of Mr. Emil Buehler, pioneer of 
leronautks, who establisi^d the Buehler Foundation 
wluch enabled the College to design and construct the 
PUnetirium Comf^ex and to continually improve and 
update it. 

BueWer Planetarium opened in 1%5 and has been 
serving the public since its inception. The Planetarium 
Com{4ex is unique because it contains two separate 
planetarium chambers * one forty foot chamber, 
w^h movides 100 seats for college classes and 
public shows, and one twenty foot chamber, which is 
extensh^ely used for instructing local school chilch'en. 

The Planetarium facilities were planned to 
incorporate three areas of interest. The first area is 
that of college education in astrono'hny ; second is that 
of adult community services through diows and 
presentations; the third area of interest is dedicated 
to schod children, both public and private, as well as 
scouts and other interested groups. 




REGULAR ADULT COMMUNITY SHOWS 

The general public, as v^U as civic groups and other 
organizations, are cordially invited to attend our 
regularly scheduled shows each Thursday at 7:30 
p.m. and each Sunday afiernoon at 2:30 p.m. & 3:30 
p.m. Special group shows, at times other than those 
regularly scheduled, may be arranged by calling the 
Planetarium - 791-4590, 

Thanks to the generosity of Mr. Buehler, the 
Hanetarium has acquired a ten-inch telescope which 
will be m^de available to the general public, when 
weather and astronomical conditions are favorable, 
on Thursday evening? after the public show. In 
addition, the college now possesses a twelve inch 
telescope, (donated by John Rui/, veteran astronomer), 
located in the new observatory. This facility will be a- 
variable for public use. 
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^""Vere is never a charge or admission fee for regular 



WISH UPON A STAR 
Sept. 19'Nov. 24 



The stars and planets moving across our night sky are 
seldom noticed and rarely recognized by people 
today.. Yet the star lore accumulated over the 
centuries helps to bring them to life.: Share with us 
the grandeur of an autumn evening as we witness the 
beauty and serenity of a starry night. 

NO SHOW ON THURSDAY, NOV. 28 
THANKSGIVING DAY 

THE STAR OF BETHLEHEM* 

Dec. L 1974-Jan 5. 1975 

♦(Additional shows at 7:30 Tuesday for this program 
only > NO SHOWS on Dec. 24.) 

Our traditional Christmas time show in a setting of - 
heavenly constellations. Journey back in time with us 
and view the sky 35 it may have appeared on the first 
Chnstmas when the greatest star ever described, 
marked the birth of the Christ child.. We tell a story 
of the many possibilities concerned with the scientific 
and spiritual truths surrounding The Star, 

TIME TRAVELERS 
Jan.^ 9' March 16 




ar shows at tlie Buehler Planetarium. 



The appearance of U.F.O./s in the sky is not new. 
Sightings have been made by people of all walks of 
life. Many U.F.O. have proved to be just natural 
phenomena, but some sightings still remain 
"unidentified**. What are they? Where do they come* 
from? Are they from this world and this time period? 
Or are they of the future'^ We pursue these intriguing 
questions in the story of Time Travelers. 



THE EASTER STORY 
March 20-March 30 

Look into the past with us as we explore the 
connection between astronomy and the Biblical 
Easter account. Experience the pagentry & customs 
of various people ft see the historical influence of this 
Holy Festival. 



MARTIAN VISITORS 
April 3^une 22 




The planet Mars has engendered more interest and 
speculation than all of the other planets. Ever since 
the days of Schiaparelli and Lowell and the time of 
Orsen WeU*s ./'War of the Worlds". Mare has 
maintained its attraction. And now, on July 4, 1976 a 
space ship from earth will set down on the Martian 
sands and visit this age old planet. 

TO THE MOON & BEYOND 
June 26'Sept. 14'^ 




Since the beginning of the space age in 1957, man has 
taken long strides across the frontiers of the 
unknown He has traveled through a quarter of a 
million miles of space in order to set foot on our 
nearest neighbor, the moon. His unmanned spacecraft 
are blazing trails to Mercury and Venus, to Mars and 
Jupiter, and even beyond. Travel with us as we trace 
the steps of man as he prepares to conquer space! 



♦PLANETARIUM CLOSED AUG. 3-AUG. 23 . 
r> FOR REPAIRS AND REMODELING 



JUNIOR PLANETARIUM 

Our Junior Planetarium is u^ exclusively for the 
school children, scouts, civil air, naval cadets, church 
^ou|», private schools, and any interested chOdren's 
organization. > 

Our shows are entertaining as well as educational in 
nature, and are specifically written for the particular 
age group in attendance. Chfldren of any a^ are 
welcome and can be accommodated in groups of 40 
or less. There is never a charge fo; this service, but 
reservations are required for all special children's 
shows. Phone ::79MS90 \ 

Astronomy Oub Tte South Florida Amateur 
Astronomical Assoc^?^tion holds its weekly meeting . at 
the Banetarium at 8:30 each Thursday evening. 
Persons having a sincere interest in Aitronomy are 
always welcome.. 

/ 

GRADED SCHOOL PROGRAMS 
( Reservations Required) 

For Pre-School, Kindergarten, and Pint Grade. , . . 

I THINGS WE SEE IN THE SKY 
2. OUR SUN'S FAMILY 

For First, Second, Third, and Fourth Grade. . . 

THE SUN AND MOON 
For Second, Third, and Fourth Grade 

SCOUTING T.HE SKIES 
For Fourth, Fifth, and Sixth.Gradc, v . . - 

LIGHT AND THE TELESCOPE 

For Fifth through Eighth Grade. 

1 SEARCHING THE GALAXY 

2. EXPLORING THE SOLAR SYSTEM 

For High School. . ......... . , . , ..... .... . . . , , . 

1 SPACE TRAVELERS 
(A STORY OF UFO'S) 

2. INTRODUCTION TO THE PLANETARIUM 

3. NAVIGATION 

Length of shows varies from 30 minutes to 1 hour 
iJ^J^^depending U|X)n grade level of group. 



rilM SERIES 




cr 

WOMEN 



Broward Community College presents its annual free film series as a 
community service to the students and citizens of Broward County, The 
1974 1975 Series focuses on portraits of women as reflected through film,; The 
central theme poses questions relevant to modern society and the changing 
values of women. 

Film selections are from the United States, Great Britain, Italy, Greece, and 
Gernnany. Each of the eight filnrw will be shown at three locations for the 
convenience of Broward Countians. The BCC Office of Cultural Affairs 
welcomes your reactions and suggestions concerning the Film Series. For further 
information about College Cultural programming, call 5254271, extension 235. 

CDEN TCTliE DLCLIC 
ADHljCriCN^EI^EE 

Central Campus Ttiutsdays, 7 30 p m. Fort Lauderdale Center Sundays. 2 00 p.m., 

3501 S.W, Oavie Road 225 East Las Olas Blvd. 

Fort Lauderdale., Florida Fort Lauderdale. Florida 

North Campus Frtdays, 7.30 d m. CC-Central Campus 

1000 Coconut Cre«k Drive NC-North Campus 

Pompano Beach. Florida Ft LC Ft Lauderdale Center 

GEORGYGIRL 1966 Great Britain 

Directed by Silvio Narizzaro, this heartwarming film marks Lynn Redgrave's first 
starring role, and she shared the New York Film Critics Award as Best Actress 
with Elizabeth Taylor Alan Bates, James Mason, and Charlotte Rampling also 
star Georgy is a gawky, rebellious, sentimental girl who attains her ends with 
triumph. 

"Georgy Girl is a heartthrob, a charmer that comes right from the depths of 
kitchen Sink drama to provide a Cinderella story that's as offbeat and kooky as 
the heroine . Georgy Girl has vitality but more than that it has laughter and 
compassion and the ring of crazy truth about it. " 

'/ I'' • Judith Crist, New York World 

' \ , Journal Tribune 

BORN YESTERDAY 1950 United States 

Judy HoMiday won the Academy Award for her performance m this film which 
stars Broderick Crawford, William Holden, Howard St. John and Frank 
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Otto. Born Yesterday is the most popular of three films based on original 
comedies by Garson Kanin, starring Judy Holliday, and directed by George 
Kukor, Binie, tlie heroine and ex chorus girl, becomes disillusioned with her 
boyfrlerKJ's coarseness and corruption and acquires new powers along with new 
cultural polish. 

"More firm in its social implications than ever it was on the stage . . Miss 
Ho/liday brings to the screen a talent for characterization that is as sweetly 
refreshing as it is rare ... a triumph of candor and real adapting skill. '* 

CC - 10/10 Bosley Crowther, New York Times 

NC - 10/11 
FtLC- 10/13 

TWO WOMEN 1961 Italy 

One of the last great examples of Vittorio DeSica's neo realistic style, Two 
Women stars Sophia Loren, Jean-Paul Belmondo, Eleanor Brown, and Raf 
Vailone. Miss Loren won the Cannes Film Festival award and the Oscar as Best 
Actress. The film is the story of a mother and daughter struggling to survive in 
Italy during World War 1 1 

"in its terrible climax, the film works up to a pitch that is torturing in /ts 
anguish and yet most delicately affirmative as Af/ss Loren tries to penetrate to the 
shocked child's mind, " 

CC - 1 1/14 Pa"' V. Beckly, New York 

NC - 11/15 Herald Tribune 

FtLC. 11/17 

THE MEMBER OF THE WEDDING 1952 U.S.A. 

Julie Harris, one of the best American actresses of the past three decades, gives a 
memorable performance in this film which is based on the book and play by 
Carson McCullers. Miss Harris plays Frankie, an awkward, lovely girl of twelve 
caught between childhood and adolescence and relying on the company of her 
strange six-year old cousin (Brandon DeWilde) and her housekeeper (Ethel 
Waters).. 

"r/?e theme is human isolation and the form is a fugue for three 
voices Although Fred Zinnemann 's direction imparts a fine nervous intensity 
to the film, the drama is in the dialogue. The finest qualities of this film are in its 
sense of language and in the extraordinary performance. 

• 12/12 Pauline Ki*eK K.ss Kiss Bang Bang 

NC 12M3 ' ' » » 

FtLC - 12/15 

ANTIGONE 1962 Greece 

Adapted from the text by Sophocles and starring Irene Papas and Manos 
Katrakis, this film is an up-date of one of Greece's classic tragedies for an 
international audience, Mr. Katrakis won the San Francisco Film Festival Best 
^"tor award., Irene Papas is a magnificent ^g^re^as Antigone, daughter of 



Oedipus, the woman who defies the kingly authority of her uncle Creon when it 
outrages her feelings and sense of justice and obligation. 

This IS Greek drama as one has always hoped to see it performed - the action 
simple and uncluttered, the characters driven by instinct and passion, and the 
voices so eloquent that we experience the beauty of the language. " 

CC - 1/16 Pauline Kael 

NC 1/17 
FtLC- 1/19 

THE BLUE ANGEL 1930 Germany 

Acclaimed by Herman G. Weinberg as "the most celebrated of all German sound 
films," The Blue Angel was a resounding over-night success and made 
international celebrities of Marline Dietrich and director Josef von Sternberg. 
Emil Jannings stars as Processor Rath, a stern, middle-aged high school teacher 
whose infatuation with Lola Lola, a sultry cabaret singer, leads to his dismissal, 
humiliation, madness, and death. 

''The Blue Angel is (Steinberg's) most relentless film ...The tragedy of 
Professor Rath is that he struggles not so much against a flirtatious woman as 
against his own inferiority complex, and von Sternberg, with his skill in order if}g 
sound and chiaroscuro, gives the film the contained power of a nightmare. " 

; 4 • Peter Cowie, Seventy Years of Cinema 

FtLC 2/16 

RUBY GENTRY 1952 United States 

Directed by King Vidor, this film is one of his most compelling dramas of 
thwarted passion and frustrated aggression. Jennifer Jones stars as Ruby Corey, 
born on the wrong side of the tracks but determined to win the respect of her 
native town and the love of its leading citizens portrayed by Charlton Heston 
and Karl Maiden. Distraught over her shattered dreams. Ruby embarks on a 
tragic plot to destroy the town.. 

. a classic of (Vidor's) delirious modern period ... " 
^^'^J.^^l ' Andrew Sarris, The American Cinema 

FtLC3/l6 

RACHEL, RACHEL 1968 United States 

New York Film Critics Awards were given to Paul Newman (Best Director) and 
Joanna Woodward (Best Actress) for their work on Rachel, Rachel. This film has 
been acclaimed as one of ihe most sensitive portrayals of a woman in recent 
years Although Newman (in his directorial debut) uses fantasy and flashback 
scenes, the filrr. is essentially a realistic, straightforward portrait of a spinster's 
attempts to come to grips with her thwarted life and neurotic fears. 

' . ' the best written, most serious/y acted American movie in a long 
time . Miss Woodward (is) extraordinarily good, kind, funny, submerged . . " 
^0 - Renata Adier, New York Times 

NiC 4/1 1 
nj" ' C4/13 



1974-75 Film Series , 
Presented by 
Broward Community College 



GEORGY GIRL 

BORN YESTERDAY 

TWO WOMEN 

MEMBER OF THE WEDDING 

ANTIGONE 

THE BLUE ANGEL 

RUBY GENTRY 

RACHEL, RACHEL 



Ocntral 
Campus 

9/12/74 

10/10/74 

U/14/74 

12/12/74 

1/16/75 

?/l3/75 

3/13/75 

* 

4/10/75 



North ; 
Campus 

9/13/74 

10/11/74 

11/15/74 

12/13/74 

1/17/75 

2/14/75 

3/14/75 

4/11/75 



"Fort Lauderdal 
Center 

9/15A4 

10/1 3A4 

11/17/74 

12/15/74 

1/19/75 

2/16/75 

3/16/75 

4/13/75 



7:30 p.m. 
Centra l Campus 

Bldg . B5 - Room 208- Allied Health Building Lecture Theatre 
3501 S.W. Davk- Road, 
Fort Lauderdale, Florida 



7:30 p.m. 

North Camp'JS 

Bldg. 17 - Room 114 

1000 Coconut Creek Boulevard 

Pompano Beach, Florida 

2 p.m. 

F ort Lauderdol e Center 
"Room 406, -'th floor 
225 Fast La. Ola: Poulevard 
•Fort Lauderdale, Florida 
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JJROWARD COMA/.UNITY COLLEGE 
Cultural Calendar 
1974-75 



August 26 

September A, 5, ^ 7 



September 7 thru 28 



September 9, 10 



fe|j i U ' iibLi"M 



September 19, 26 



September 22, 29 
' September 28 

.October 3 JO J7, 24, 31 
October 6,13,20,27 



Term 1, classes begin 

+ "Lion in Winter" 
B«C.C« Drama Production 
Phyllis Ullivarri, director 
Central campus Lecture-Theatre, 8:15 p.m* 

Florida Painters Show Opening 
Fine Arts Gallery 

Opening Day, September 7, 7:30 to 10 p.m. 
Remaining dates, A/onday thtu Friday, 8 a^m. to 5 p.m. 

"Mother Courage" 

Drama' Production Tryouts 

Central Campus Lecture-Theatre, 4 to 7 p.m. 



Fu a yl i fift i 



Lm>iim""Tl i Lu l iL;"G g ll i lu l lu i i i |j i jij) i i M [ii m . t 

"Wish Upon A Star," Buehler Planetarium Show. The stars and f-fanets 
moving across our night sky are seldom noticed and rarely recog»iized 
by people today. Yet the star lore accumulated over the centuries 
helps to bring them to life. Share with us the grandeur of an autumn 
evening as we witness the beauty and serenity of a starry nights 
BCC Central Campus, 7:30 p.m. 

'Wish Upon A Star," 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 

Jimmy and Kathryn Woodle, Pianists 
Concert of Music for Two Pianos-Four ffciands 
Central Campus Lecture-Theatre, 8:15 p.m. 

"Wish Upon A Star," 

Buehler Planetarium, BCC Central Campus, 7:30 p.m. 

"Wish Upon A Star," 
. Buehler Planetarium, BCC Central Campgs, 2:30 & 3:30 p.m. 
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October 13 



October 18 



October 19 



October 21 



October 26 



November 7, 14,21 



Men X^u i k CtultJ i u i j S lw w 
G. e, Juil [lijumbl t C i 



irt 



B€C GyrilfOl Cunipm I MtiiiiiwiiThMiiIre 
4^1 16*p fill • 

^B.C.C. Artist Series 
Roger Wagner Chorale 
Porker Playhouse 
8:15 p.m. 

Elena Nikoloidi, mezzo-soprano 

Workshop - 2 p.m. 

Concert - 8:15 p.m. 

Central Campus Lecture-Theatre 

Symphonic Band Concert 
Central Campus Lecture-Theatre 
8:15 p.m. 

Adult Jazz Band 
Lowell Little, director 
. Central Campus Lecture-Theatre 
8:15 p.m. 

Student Recital 
B,CX. Music Students 
Centre "impus Lecture-Theatre 
2 p.m. 

Broward Symphony Orchestra Concert 
Jimmy Woodle, conductor 
Central Campus Gymnasium 
8:15 p .m. • 

"Whh Upon A Star," 

Bcuhler Planetarium, BCC^Central Co 



November 3, 10, 17,24 "Wish Upon A Star" 




0 p.m. 



) 

ERJC 



Buehler Planetarium, BCC Cenrrol Campus, 2:30/^ 3:30 p.m 



•. 1. . ; 
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November 7,8,9, 14, 15, 16 +"Mother Courage" 

BX.C. Drama Production 
Phyllis Ullivarri, director 
Central Campus Lecture-Theatre 
8:15 p.m. 



November 8 thru 
December 22 



November 17 



November 18 



Crafts Show 
Fine Arts Gallety 

Opening Day, November 8, 7:30 to 10 p«m. 
Remaining dates, Monday thru Friday, 8 to 5 p.m. 

*B.C C. Artist Series 
Michael Lorimer, classical guitarist 
Parker. Playhouse 
8:15 p.m. 

Michael Lorimer, classical guitar 
Workshop 

Central Campus Lecture-Theatre 
10 a.m. to 12 Noon 



November 22 



November 23 



December I 



December 2 



Dece mber 6 



ERLC 



Student Recital 
B.C.C. Music Students 
Central Campus Lecture-Theatre 
2 p.m. 

B.C.C. Accordion Ensemble 
Ernest Webster, director 
Central Campus Lecture-Theatre 
8:15 p.m. 

Concert Choir 

Thomas J . Cole, director 

TEA 

Adult Jazz Band 
Lowell Little, director 
Central Campus Lecture-Theatre 
8:15 p.m. 

Student Recital 
B.C.C. Music Students 
Central Campus Lecture-Theatre 
2 p«m. 
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December 6 



December 3J0J7,31 
December 5 26 



December 1,8,15,22,29 



December 7 



December 8 



December 13 



December 14 



December 14 



December 15 



B.C«C« Jazz Ensemble Concert 
Central Campus Lecture-Theatre 
8:15 p.m. 

"The Star of Bethlehem," Beuhler Planetarium Show. Our 
traditional Christmas time show in a setting of heavenly 
constellations. Journey back in time with us and view the 
sky as it may have appeared on the first Christmas when the 
greatest star ever described, marked the birth of the Christ 
child. We tell a story of the many possibilities concerned 
with the scientific and spiritual truths surrounding The Star. 
BCC Central Campus, 7:30 p.fj>. 

"The Star of Bethlehem" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p*m. 

Concert Choir 
Thomas J. Cole, director 
Central Campus Lecture-Theatre 
8:15 p.m. 

* Annual Kiwanis Music of Christmas Concert 
Combined Musical Organizations 
Parker Playhouse 
8:00 p.m. 

Symphonic Band Concert 
Central Campus Lecture-Theatre 
8:15 p.m. 

College Singers Concert 
Central Campus Lecture-Theatre 
8:15 p.m. 

Jerome Lowenthal, piano 
Workshop 

North Campus ; 10 a.m. to 12 Noon 

*B.C.C. Artist Series 
Jerome Lowenthai, pianist 
Parker Playhouse 
8:15 p.m. 
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December 17 



January 2 
January 5 

January 6 

January 17 thru 
February 7 

January 21 

January 9,16,23,30 



January 12J9,26 



February 6,^3,20,27 



BX.C* Choral Society Ccn erf 
Thomas J. Cole, director 
Central Campus Lecture-Theatre 
8:15 p.m. 

•Tne Star of Bethlehem" 

Buehler Planetarium, BCC Central Campus, 7:30 p.m. 
"The Star of Bethlehem" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 

Term II, classes begin 

B.CX, Faculty Art Show 
Fine Arts Gallery 

Opening Day, January 17, 7:30 to 10 p.m. 
Remaining dates, Monday thru Friday, 8 to 5 p. m. 

Annual Concerto Competition 
Central Campus Lecture-Theatre 
7:30 p.m. 

"Time Travelers," Buehler Planetarium Show. The appearance of 
U.F.O.'s in the sky is not new. Sightings have been made by 
people of all v^aiks of life. Many U.F.O. have proved to be just 
natural phenomena, but some sightings still remain "unidentified.' 
What ore they? Where dr fhey come from? Are they from this 
world and this time period? Or are they of the future? We pursue 
these intriguing questions in the story of Time Travelers. 
BCC Central Campus, 7:30 p.m. 

"Time Travelers" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m, 
"Time Travelers" 

Buehler Planetcrium, BCC Central Campus, 7:30 p.m. 



February 2,9,16,23 



"Time Travelers" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 
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Fcbruaty^ 9 



February 10 



February 16 thru 
March 29 



February 21 



February 28 



aiy 28" 
March 1 



March 6, 13 
March 2,9,16 



March 26 thru 
April 25 



♦B.C.C Artist Series 
Mary Costa, soprano 
Parker Playhouse 
8:15 p.m. 

Adult Jazz Band 
Lowell Little, director 
Central Campus Lecture-Theatre 
8:15 p.m. 

Print Show 

Fine Arts Gallery 

Monday thru Friday, 8 to 5 p.m. 

B.C.C. Jazz Ensemble Concert 
Central Campus Lecture-Theatre 
8:15 p.m. 

Student Recital 
B.C.C. Music Students 
Central Campus Lecture-Theatre 
2 p.m. 

Symphonic Band Concert 
Central Campus Lecture-Theatre 
8:15 p.m. 

Broward Symphony Orchestra Concert 
Jimmy Woodle, conductor 

Presenting v/innersof the Annual Concerto Competition 
BCC Central Campus Gymnasium 
8:15 p.m. 

"Time Travelers" 

Buehler Planetarium, BCC Central Campus, 7:30 p.m. 
"Time Travelers" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 

Annual B.C.C. Student Art Show, 
Fine Arts Gallery 

Opening Day, March 26, 7:30 fo 10 p.m. 
Remainir)g days, Monday thro Friday, 8 to 5 p.m. 
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"Easter Show," Buehler Planetarium Show. Look into the past 
with us as we explore the connection between astronomy and 
the Biblical Easter account. Experience the pageantry and 
customs of various people and see the historical influence of 
this Holy Festival. B.C.C. Central Campus, 7:30 p.m. 

"Easter Show" 

Buehler Planetarium, BCC Central Campui, 2:30 & 3:30 p.m. 

"Martian Visitors," Buehler Planetarium Show. The planet Mcrs 
has engendered more interest and speculation than aii of the 
planets. Ever since the days of Schiaparelli and Lowell and the 
time of Orson Welles' "War of the Worlds," Mors has maintained 
its attraction. And now, on July 4, 1976, a space ship from 
earth will set down on the A/brtian sands and visit this age old planet. 
BCC Central Campus, 7:30 p.m. 

"Martian Visitors" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 

Student Recital 
B.C.C. Music Students 
Central Campus, Lecture -Theatre 
2 p«m. 

B.C.C. Jazz Ensemble Concert 
Central Campus Lecture-Theatre 
8:15 p.m. 

B.C.C. Concert Choir 
Thomas J. Cole, director 
Central Campus Lecture-Theatre 
8:15 p.m. 

Concert Choir Annual Tour 
Thomas J. Cole, director 
Florida 

Symphonic Bond Concert 
Central Campus Lecture-Theatre 
8:15 p.m. 

B.C.C. Accordion Ensemble 
Ernest Webster, director 
Central Campus Lecture-Theatre 
8:15 p.m. 



i 
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April 14. Adult Jazz Band 

Lowell Little, director 

Central Campus Lecture -Theatre 

8:15 p.m. 

April 18 Student Recital 

B.C.C. Music Students 
Central Campus Lecture-Theatre 
2 p.m. 

April 19,. Broward Symphony Orchestra "Pops" Concert 

Jimmy Woodle, conductor 
BCC Central Campus Gymnasium 
8:15 p.m. 

April 20 College Singers Concert 

Central Campus Lecture-Theatre 
8:15 p.m. 

April 22 B.C.C. Choral Society 

Thomas J. Cole, director 
Central Campus Lecture-Theatre 
8:15 p.m. 

April 24 Broward Symphony Orchestra Concert 

Jimmy Woodle, conductor 
Dania Chamber of Commerce 
The Viking Restaurant 
Dinner - 7:30 to 9 p.m. 
Concert - 9 to 10 p.m. 

(Tickets available through Dania Chamber of Commerce) 

April 28 B.CX. Music Scholarship Auditions 

Central Campus Lecture-Theatre 
7 to 10 p.m. 

May 5 term I II A, classes begin 

May 1,8, 15, 22, 29 "Martian Visitors" 

Beuhler Planetarium, BCC Central Campus, 7:30 p.m. 
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Hay 4J1J8,25 
June 5, M, 19 
June 1,8J5,22 
June 26 



June 29 

July 3,10,17,24,31 
July 6,13,20,27 
August 7,14,21,28 
August 3,10,17,24,31 
September 4, 1 1 
September 7, 14 



"Martian Visitors" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 
"Martian Visitors" 

Buehler Planetarium, BCC Central Campus, 7:30 p.m. 
"Martian Visitors" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 

"To The Moon & Beyond," Buehler Planetarium Show. Since the 
beginning of the space age in 1957, man has taken long strides 
across the frontiers of the unknown. He has traveled through a 
quarter of a mi llion miles of space in order to set foot on our nearest 
neighbor, the Moon. His unmanned spacecraft are blazing trails to 
AAercucy and Venus, to Mars and Jupiter, and even beyond. Travel 
with us as we trace the steps of man as he prepares to conquer space 
BCC Central Campus, 7:30 p.m. 

"To The Moon & Beyond" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 
"To The Moon & Beyond" 

Buehler Planetarium, BCC Cc jtral Campus, ^:30 p.m. 
"To The Moon & Beyond" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 
"To The Moon & Beyond" 

Buehler Planetarium, BCC Central Campus, 7:30 p.m. 
"To The Moon & Beyond" 

Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 

^ "To The Moon & Beyond" 
Buehler Planetarium, BCC Central Campus, 7:30 p.m. 

"To The Moon & Beyond" • 
Buehler Planetarium, BCC Central Campus, 2:30 & 3:30 p.m. 

-41 it -k it it it it -k ic ie it it it it it it it it it it it it it it it it it -kit it It It It It It It -k-k -kit 



^Ticket Reservations necessary through Drama Department, 581-9052 
*Tlckets available through Community Services Office, 525-4271, Ext. 235 
**Tickets available through kiwanis Clubs of Broward County 
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Til!' f'lL^^ 

X ^^urnarv of Criticnl Tonrern*? for the Clfiofi ■"enr>>cr 



^•/ho ninv refer a student for pofls^Mp f»v/^!iinrior fnr " l.ir^^'^f nt ? 

Purnnt/Ciiardian 

Medical Profpf?«ton 
Communltv j^>»oncie9 

UTiat Is tl«c referral procpc^uir? 

Usually inltlHt^ui vU^ir. thr <?-'^^ra, t1^f»n -^^rt^rtf" v^ir A^* i r'o;< ^i' 

S<»rvlcc«i Off[cc. 

Aren« 

South Cent \ al ^ ; 

Kort*^< ft^^ntiMl '.M - ' n*'- 

Nort^ '^t'^'- 

Doea a nari^nt/jj.iiarHI havf* tr \'^v^^' r'. < n.:; N>r r:ft',r,->l n*'' » uat t or/' 
t!ie r1 r.'^ ^ to 1 1*^ 1 ^ i .5 1 c t • r ^ 1 ^tv * « " ! i ' . j 

a personal lnt<M a*:' •^':.»t • ' ^rt-* r r"" '-.r r > "v;i • vm'-or m.tv» 

^•1:at uto f I' r-^ir- ! n^v -n** ' " ''^"^ • ' " ^ ' r- t'L^^'Tit"" 
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'•Tiat nrc the nnxlrum nu^nru r of sfu«?f»n'»<; can scl'Ofhilod in n rcBOurce 
program? 

Maxinum nunKer of to ir>icr contact '\o\irs 'Ml] not oxccor* ?Rn bourfl p^^ vef^k. 

The follWiPv Hwt i)f stu'^onr- re,i'\'ier rscios are fiunrJ'^to^l ns re^orcnce 
points for sclu»ciuHni» : 

Kumher of Oir.xnrr Wpokl--' 

12 '>HM 

AO 7 ^^o 
Vhat are th*^ ^^,onr?Mt tn^tn-r-ttcn'.-Tl P-rr 1 v^**; I'^r n]nnnir.w riff**;] pr'-'^.r ^rrs ? 

'i«*"isio'' Pc'.:-In;». »t],v>n;:^f> t^^r'-'nj:, rr^f.on^nr, rrr..,t Mi^ '".nd 

rn f rorC' . 

] ' 1 0 " . n fM'i J * *^ 1 1 •** o n ' < '; 

"'w' tfA'l'^r t^'j* fMf'i M» ^ 'w-r ■ ^T- . r V ^" TV r^'lr* roq'^on«*^^»U' for 
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pl.'^n ."Hit ] f , '4 ^ : -i* -i;' ' ' rri ->'t ^ , ,inr ('-lot o 1 rf»rorHF » 

Intf/f^.i^ I'v.^K.t^ ,> .I'll' ■{i.-: . !t>*j,H,. ••'.^r.**'^ ^ ! ■! ^^V* "t P^'^nT^nt j on . 

vj*s., TJ.o <-vJi';>t<op " i ■ r I ■ >p : 

' • , ' (\ ' f C , , ' r, 

e 



EXCEPTIONAL CHILD 
. .PERSONNEL 
WORKSHOP 




AUGUST (6. 1974 

FIRST BAPTIST CHURCH 
FT. LALUlRDALl, FLA. 



WELCOME 

TO Tlffi 

tXCEFriCm QIILD LDCJCATIQN 
V,CrJCS.MjP 

FIRST iv\;^isT Qma{ 

Port Lcudeixlalc, Florida 
A'-Jgwit 16, 1974 



It is hoped that this d:y will bo Vie U:p,imxv4i of a hUAxlv successful 
school year. In addition to renewing friendships i 1^^^^" 
SfoSionr ^"^'^ ''/orlujliop ^dll be a source of inspiration and . 

To help iTL^te >-our c'ay most r:^.J:.r..'^.nt nay v.- shai'e the followini' 
suggestions: . ^ 

.1. PARKING Iv CILiTIii'-: -jro Zjjnittd to tho spicr-s available 
on the trcr.ard JJculcv^rd .^ide of the diurch. Marked 
spaces on tho jiorth r.idr cf the? Liailding aro reserved 
for church officj rti;f£ each li'^y. 

^ 2. Please LIMIT Pinv-H CULS throaoh tho church office. 
B-Jcauso of vvzahxr clnxvc^^ hisircss, it is imrjossibie 

r'^°''f,''^^"^'"F=^ ^-0 groui), Tnb office 
jcati viii bo cbio to iiini:\<: "(tr,orcf.-ncy calls" only. 

3. Plcar^ utiliro ccnMir.crs ravi trash cans thit are 
ttvailauiu for your ^rcup. 

4. »E)]CIKG is iiot uUc.jf'. in wiv of tlie churdi buildincs 
Your cccp:;rajt.n ::\ '.hi-, rfgards v.m appreciated. 

5. RLSlimo rr- r.vr.j J.p-Ic on oil thrcjo floors of tha 
liducatioi^al L;iildir",. 



PROGRAM FOR V.IV WXi 



8:30 A.M. FIRST GH^HM. S-V'SIGN (Fellowship Hall) 

Welcooo hit. Jool Ksitcr 

luti"Oduction: r'x. Lsrr/ 1. Waldcn 

Dr. Undis Stotler 

Othorj 

' RBCognitio.i of rar scnnc-1 

Afidruss: ' rtr. H. T. (Dutch) Shulenberger 

• 9:45-10:30 A.M. Rrji'JiSi-.Merr •; . 

^uisclTTor .ixccpiiw^Al Oiildron" 
\ 10:30-11:45 A.M. SP KIAl INT^ j r.r iTCUri: 

( ■ "TP" nu'j;x:^v - ir.MXM;i<2 

Dr. • ... f?o':I;J-: i*k'jli;y 
Dr. P.cLci'i \^\^'i\'Til 

Mr. ' .,: ,iin ;-Kyr;r 
11:45 A.M.-1:00 P.M. mN"3i B'n:AN 

1:00-1:45 P.M. si-m\'D Hi-^^^;.. r. ^';:^^::■: 

Equiv.iiM-cy T. for otr.lf TevojiOjiT-nit 

, District ]'h..i J /Jriil 

1:45-2 : 00 P.M. \ MT^-^Il^J i--.: 

2:00-3:30 P.M. $r?:oiAL nrri; >.; 



IJv. -■ v;,-\ J'.c.iu.'.c; 
I- I^;Ti-i-:-; ' LV .•-\'::t/.IJ,Y yAlJ'UliiK'-riT-i^ (Nmv Tcaclicrs) 

Dr. I'jvdrojck ;-!vS'lijy 
D SVcm\ ; 
M*j. I-:>-.un.-i/' Wnrk 

Mr. l^"".: •'•'1 r-io'-v.nn 

F riL!. "V'u :.};:!';:r' and 

G x-wxir-, jT '.r.Nn.v, r.vyvjRcr^ sy.sT)>i (flr5;) 



gp|^(^ <ViV. VV.ya loBoUo 



•1o, 



FIRST SA?l?T CHURCH 
FLOOR PIAS 





StCOSTD ,FLOOR 



KITCHEN 



FELLOWSHIP HALL 



"A" 



FIRST FLOOR 



FIRST SAP 1ST., CHURCH 
•-■ FLOOR PLAN ' 





r ^ . 




: "G" 

1 


"H" 


THIRD' F-OOR 






* 

^ ■ /- 


. , * - , — ^ . . .. 



SECOKD FLOOR 



FELLOWSHIP HALL 



"A" 



FIRST FLC»OR 
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LUNCH: , WHERE AND HOW TO GET THERE 



Governors Club Itotol - Colonels lable, 236 S.li. 1 Avenua 

Willia.'nM>ns Restaur uit, i4ui S. I-'.-Jcral Higlwoy 

Reef RcstauruiU, 2700 /.r.-irc.-s Avenue 

Ranch Ifouse, 1003 S.n. 17 Street 

Tina's vSjvrnettf llov:,-, 2110 S. !->"Jornl Uigfu-.-ay 

Howard Johii;,-;n'5, 317 j.oi th rnci:r?f'i fii^;hwa>- 

Polly Davir. Ciuntcrjn, ^.Wlre Boulcvara 

CreiRhton'j r.e-.tcMrrr/., Z07C i:;. ,<^-inrise BojIcvarJ 

Italian Gannon's, '//.I N. Taicra. iliV.hway 

Red Cotich Griyl.. Mi^-hvny 

Uncle Jolui'.s r.inculct: j.cu;s;., IJOl N. Fctiural lii{'hway 

Black .Xn^us, ^'ioSO N. ?-\,-.tc-r^l liij^hvay 

Intcrnation;?! {ioi;sc> of K;ncaKcs,' /i7'il N. FctJernl Highway 

< ' " ''••'ii"d you vejs caidn?; 

lil-:rh'-.;il 5^'„-. i:-. cr<ry lo - -.lie. All you ne:ul for it 
QD is one ujc tvo r..bbiti-, (rabbits „ao options ') 

Cut c lcrlv^T; ir. bj.?'--.;^;_£f ni£ccj,, 'H ui; vil l wtkc alwut 
^L^LTTHvL*' • c!- •.',-,!, iTfo-.n jnv'vy' lo ccvor. G'^oT: 

ov-r K<'ro.>o;v: •'iro fcr about four weeks. Will scr/e 
3800 p'-cplc. For i';::;.\rc.i;teti {guests, add two rabbits, 
but only i;i rn-or^oncy, nost people don't like hare 
in tboir sir/, 



Ihrnn's Fri'.'.; Cii.c/.crij ."-''O:' Ay.'; c.;;; Avenue 
Chicken Ualit.iitorl, ).[>.••''. li. i'-J^uJ {Mi-.K-nv 

71 S li. .'-ur.ri.^e I'ouicv.-ird 
Kentucky l-ricd Chickcii. I'^Oj XJ-'. ^0 Str'.-ct 

829 S,h. iV ,Sncet 
' Burger Kin;;, 172.') K. .:i.j-r; :.o v;:rd 

1 V,'., (>.-kJ.;;i.l !'ati,. icuicviu-a 
McDonald's, 2('r> V,', f M -.;:;]' I'.::!; r/'Icvani 
SO.S I-:, .S'j;!"i'.o J'-;:cv;'n'' 
303') :i. ;'f.:. !;:!;!;'■■;,- 
bord'v-n '.'^ir-'y , b]7 !., c> '"J i'.n; iouicw.r-i 
Si7.zler r.'.r.i'y .Sfe:i;; i-' -A-, 777 c.^Di 1 c^cN-mJ Ili,t;ln.a • 
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IBE SatCOL BO.^JU) 0? BRCVAaa COUNTY, FLORIDA 



Cocrdinaror 
Ph/slcnlly H;ir.:ilc.i::pcd 



Curriculttn Ajialyst 
Fay LaUellc? 



7 



L. •^t^ocvia W or k j 



Speed; I^pairc-u 
Hearing luipniretl 
Physically Handicappec 
Visually Linited 
Honebound 

Cyesls 



Socially Maladju:;taJ 
"tirily.. Pet:/ 



EXCEPTIGN/J. CH'iXD EDUCATION 
ORCAIilZATIOHAL CHART 

* * / 5 J 



THE SCIiC'^L SO.^IiJ 0? BrN0*:AR13 COIWTY, FLORIDA 



i.iarical 



I 



/red ""^ r 



I 



I i 

da Work ! 



4.>rfly». Dor/ 



Traill .ble >icntally; 



F.-:ink Scalise 



pped 



EXCEPTIO.SVvL CHILD EDUa\TION ' 
ORCA-NIZATIONAL CHART 
1574-75 



FRir 



THE SCHOOL T^OARD OP BKOVAK!) COUMY^ riOKIDA 
DIVISION Of r::ATr.;| -..aVICF.S 
Except '.'•nal ri llu rducptlon 
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AdRinlstrotlr.n iJod 
InMtructJon'^l 



Idcr.t'f ici^titn 



Locat ion 



IrlMidnlo Mc:il:iiU' /^».ud*i'*; 

> 



J^f'^if. 

_ r:.Lv_ \ 

U ' • r r '» ! . • p v I 







1 

1 
























i 





t 
I 

I . 



1 Oir.trirr 
JU^nt-j 

1 i»'l 5*tl (i t 

i 'J ' : t " ; 1 ; 



Prlnc lpaV 



Prim l/ai 



Count V CoorJinlot 



Art, 



1 



1 -M.v fr 



I 

» 
i 

\ 



* i * 



* I) ..1 1 r ^ c 

I r » > ; 



PriTu:i£.j^] 



Ti^.n^'Lvo/ 
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:!i/.tl;.iiAl 
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'1 



Lrov.ird- 



arlTs" 
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January 17, 1974 



Mr. Robert Beale, Principal 
Piper High School 
3000 N.W. 43rd Place, 

Sunrise Village, Florida 33313 ^ 
Dear Mr, Beale: 

Thank you for letting Mrs. Anne Trickel assist us with the Gifted 
children program taking place on this campus on January 29th. 

We are looking forwaVd to the success of this undertaking and wish to 
express our appreciation for your cooperation. 



Sincerely yours. 



Carol Findley, Coordinator 

High School-College Articulation 



CFryin 

cc:Anne Trickel 
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MEMORANDUM 

TO: Carol Findley, Coordinator High School /Col legfe Artigylati 

FROM: George Young, Vice-President For Student Developme 
DATE: March 22, 1974 

SUBJECT: GIFTED CHILD RESEARtri PROJECT - OLSEN MIDDLE SCH 




PROGRAM 



It has come to my attention^ that one of our students has contributed 
considerable time and effort in the research project under your direction con- 
derning Gifted children. ^ 

Please* convey to Mis5 Jackie Terranoya my personal expression pf 
appreciation for heV* work in the preparation of the program the written tests, 
the rat training and the' demonstration of the training to the visiting students, 
all of which was accomplished successfully due to her hard work. 

It is not of*en the College h^s the opportunity to express gratitude 
for this kind of involvement on the part of a student and I believe we, at BCC, 
owe^Mi^s Terranova a vote cf thanks and congratulations for a job well done. 



bw:ym 

^•"cc to: Boyd Hildturand, Chairmaa, Division of Social Scieijces 
Dr. William Walker, instructor 
; Jackie Terranova, student 



ERLC 



MEMORANDUM 

TO: Mr. Gladwyn Comes, Fred Read - Astronomy Department 
FROM: Carol Findley, Articulation 
DATE: March 27, 1974 

SUBJECT: Articulation Tape and Olsen Middle School Gifted Child Prt^v 

This is to let you know that checking the tests for the Olsen Middle 
School and putting in the music background for th^Articulation tape 
repr*ftents, I am well aware, many hours of hard work. I would like you 
to know that your efforts are much appreciated and would like to extend 
very sincere thanks to you both and to your staff for everything you 
have done to help us. - - . 

CF:ym • " • 

cc:Fred Read 



MEMORANDUM 

""*T0: Bud Call, Director of Learning Resources 

FROM: Carol Findley, Office of Articulation 
DATE: . March 27, 1974 

SUBJECT: Olsen Middle Schocfl Visit and Articulation Script 

This is a word of thanks to you ^nd your staff for the hard v;ork put in 
during the visits of the Olsen Middle School Giftei Child visits. The 
visit to Learning Resources was much enjoyed, the tests were run success- 
fully, and- the children had a good time. The pictures were very good 
as well. With such cooperation, oiyr projects can't help but be successful! 

Thanks also for your work Qn the Articulation Script — without it vfe would 
be more 'than haridi capped, and I am sorry to have had to push you on the 
synchrojpnzation of the slides. This is to let you know that all your hard 
work is much appreciated. 

* 

CF:ym 

cc to: George thi Hag 
Murray Spitzer 



MEMORANDUM 

1 

) 

TO: Mrs, Brown, Library 

FROM: Carol Findley, Articulation ^ / 

DATE: March 27, 1974 , - . ' " 

SUBJECT: qiFTED CHILD PROGRAM 

1 ' " ■ 

This is tp^ let you know that your program was very much enjoyed by the 

Olsen Middle School children in fat *', some of them wanted more time in 

the Library, The slides came out very well too. 

Until the statistical reports' are ready* this is Just to say thank ydu and 
that your help was much appreciated. 



CF:ym 



MEMORANDUM 



TO: Sandy Seaton, Art Department 
FROM: Carol Findley, Articulation ' f 
DATE: March 27, 1974 
SUBJECT: Gifted Child Program 

This is to thank you for all your help in the Gifted Child Program. 
Not only was the program useful in the project, but the children 
seemed to enjoy it very much as well. ^ 

Many thanks again. 



CF:yTi 



MEMORANDUM 



TC: Tom Parker and Sue Smith, North Campus, Counseling and Advising 

FROM: Carol Findley, Articulation ' / 

DATE: June 4, 1974 

SUBJECT: OLSEN MIDDLE SCHOOL GIFTED CHILDREN, "GETTING-TO-KNOW-YOU" PROGRAM 

The success of the "Getting-To-Know-You" Program for the 01 sen Middle School 
Gifted is due entirely to you both and this is to let you know that your 
time and efforts have txeen greatly appreciated, more so particularly because 
the SeK-concept work with this age group was unprecedented and experimental 

May I take this opportunity not only to convey my sincere thanks but to 
congratulate you. 



CF:ym 



MEMORANDUM 



TO: 



FROM: 



Fred Scott, Data Systems 

Carol Findley, Articulation C / 



DATE: 



June 4, 1974 



SUBJECT: OLSEN MIDDLE SCHOOL MASS COMMUNICATIONS PROGRAM 

Your cooperation and efforts on behalf of the 01 sen Middle 
School project contributed immeasurably to the success of the Gifted 
children experiment and was greatly appreciated. Please accept my 
very sincere thanks. 



CF:ym 
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This is to let y^ju l.riow t'lat vour wor^^ in t'le "ison 
jc'-ooi '"to^.J vn'i ir'-^o PrO'irn'; has cnntribul'j'i nroatlv to t\\e succ^^so 



'Vv I convey ^iv vorv sfncore t.honks to you, 'lOttv, for oil 
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MEMORANDUM 

TO: Bud Call, Learning Resources 

FROM: Carol Findley, Articulation Department ^ ' 

DATE: January 9, 1974 c 

SUBJECT: GIFT ED CHILDREN PROGRAM - JANUARY 29. 1974 

_____ — . — — 

We would like to have black and white pictures and colored slides to be 
taken on January 29th in conjunction with the visit of the children and 
parents from Olsen Middle School. 

As you know, the program has been arranged for from 9:00 AM to 12:00 NOON, 
covering the Planetarium, Library and Learning Resources and we would like 
to have pictures on all three locations. 

As the group will consist of about 50 persons, we will divide the visits in 

groups of 20-25 at a time. Roughly, the schedule is as follows:' 

9:00 AM - 9:15 AM - Meeting in Planetarium Auditorium 

Group 1: Planetarium - 9:15 AM - 10:45 AM 
Library - 10:45 AM - 11:30 AM 
L'rng. Res's.- 11:30 AM - 12:00 NOON 

Group 2: Library - 9:15 AM - 10:00 AM 
L'rng. Res's.- 10:00 AM - 10:30 AM 
Planetarium - 10:30 AM - 12:00 NOON 

The group will then go to Hospitality Center for lunch. 

If there is any further information you require, please don't hesitate to call. 
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I on LiiidiTitak' I !.>iuia 



Mr. J.W. Davidson, P^i^cipa^ 
01 sen Middle School 

1301 S.E. 2nd Avenue , ,^ 

Dania, Florida ^ January 10, 1974 

Dear Mr. Davidson: 

This is to infonn you that the Gifted Children Program to take place on this 
campus has been set for January 29th, from 9:00 AM to 12:00 Noon, covering the 
Planetarium, Library and Learning Resources. 

As we understand it from Mr. Howard .""the re will be approximately 50 persons 
participating. In order to accomodate the students comfortably, the program 
has been divided into two groups of 20-25 at a time, and the schedule 
tentatively set as follows: 

9:00 AM - 9:15 AM - Meeting in Planetarium Auditorium 

Group 1. Planetarium - 9:15 AM - 10:45 AM 

Library - 10:45 AM - 11:30 AM 

Learning Resources - 11:30 AM - 12:00 NOON • 

Group 2. Library - 9:15 AM - 10:00 AM 

Learning Resources - 10:00 AM - 10:30 AM 
Planetarium - 10:30 AM - 12:00 NOON 

We will all then adjourn to the Hospitality Center for lunch. 

If it i'i agreeable with you, black and white photographs and color slides will 
be taken during the visit. 

If there is any further information you require, please don't hesitate to call. 

Many thanks for your cooperation, we are looking forward to welcoming the 01 sen 
Middle School group and parents on campus. 

Sincerely yours, 

Carol Findley, Director 
Office of Articulation 



CF:ym 

copy to Mr. Dave Howard 
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MEMORANDUM 



TO: Jerry Moore, Physical Plant 

FROM: Carol Findley, Coordinator High School/College Articulation 

DATE: January 13, 1974 

SUBJECT: January 29th - Hospitality Center 

Please reserve area for 50 people on January 29th for lunch from 12:00 
to 1:30 PM. 



CF:ym 



MEMORANDUM 

TO: Dr. Walker (Psychology), Sandy Seaton (Art) 

FROM: Carol- Findley, Articulation J ( 

DATE: , March 14, 1974 • " 

SUBJECT: GI FTED CHILD PROGRAM - MARCH 19TH - OLSEN MIDDLE SCHOOL 
— , — — " ~^ 

This will confirm that the Olsen Middle School Giftfed Child 
Program will beqin on March 19th, at 9:00 AM, with the Psychology 
Department program, Bldg. 15, Classrooms, Room 207. 

At 10:30 AM, the students will meet in the lobby of the 

V— 

Fine "Arts, Building 35. At 12:00 o'clock they will leave there to 
go to Hospitality Center for lunch wliere tables have been reserved ^ 
at the north end of the student cafeteria. 

\ - 



CF:ym 

copy to "Jackie", (Psychology) 
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